PSB Regular (Public Session) Meeting Agenda May 18, 2021

Orangeville Police Services Board Regular (Public Session) Meeting

Location: Electronic Participation conducted Online via Microsoft Teams

Conference ID: 639 961 090#
Telephone No: 1-289-801-5774

Date / Time: Tuesday, May 18 2021 at 5:00 p.m.

Agenda
1. Call to Order

1.1 Welcome and Introduction

2. Disclosures of (Direct or Indirect) Pecuniary Interest

3. Preliminary Matters

Recommendation:
Motion that the Board discuss any preliminary matters.

4. Approval of Agenda

Recommendation:

Motion that the Board discuss and approve the Agenda for the May 18, 2021
Orangeville Police Services Board Regular (Public Session) Meeting.

5. In-Camera Meeting

Recommendation: Convene into In-Camera Session.

Motion that at [insert time] the Board convene into the In-Camera Session of this
meeting under Part lll, Section 35(4) of the Police Services Act.
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6. Public Session

Recommendation: Convene into Public Session.

Motion that at [insert time] the Board reconvene into the Public Session of this
meeting.

7. Report from OPP PC Giovannetti — Mental Health Officer and the
MCRT Program

Police Constable James Giovannetti has recently become the Mental Health
Officer for the OPP in Dufferin County and will provide a presentation to the
Board on the roles and responsibilities of this position.

Recommendation:

Motion that the Board receive the information and thank PC Giovannetti for
providing this valuable services within Dufferin County.

8. OPP Board Amalgamations — Guest Speaker Larry Scanlon, Chair of
Tilsonburg Police Services Board, Tilsonburg Resolutions (see
document OPP county Board resolution and TPSB resolution
preamble)

Larry Scanlon will join the Orangeville Police Services Board to provide insight and
information on the transition process from local police services to the OPP as a
service provider.

Recommendation:
Motion that the Orangeville Police Services Board receive the information.
9. Update from Inspector — Detachment Commander Terry Ward.
A verbal update on policing matters within the Town of Orangeville from OPP
Inspector — Detachment Commander Terry Ward
Recommendation:

Motion that the Board receive the report.
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Police Services Board Financials (see Police Services Board Financials
as of April 26, 2021)

The most recent financial information providing a record of actuals versus the
budget have been provided to the Board for their review and comment.

Recommendation:

Motion that the Board receive the report.

Human Trafficking Information (see email Community Safety and
Policing Grant)

Mary Lou Archer, Special Projects Officer, Town of Orangeville provided a report
on the Community Safety & Policing Grants — Human Trafficking Initiatives. The
report identified the areas the grant funds addressed and the future targets for the
program.

Recommendation:
Motion that the Board receive the report.

Upper Grand District School Board — Task Force on Police Prescence

The Board will discuss the result of the Upper Grand District School Board vote
Recommendation:
Motion that the Board receive and discuss the update.

Noise Reduction Letter — Jerry and Lyn Hipfner (see document Noise
Reduction Parkview).

Residents of Orangeville, Jerry and Lyn have brought forward a traffic complaint
pertaining to speeding and noisy vehicles on residential streets. They have raised
their concerns to the OPP whom have initiated a complaint.

Recommendation:

Motion that the Board receive the correspondence from Jerry and Lyn Hipfner and
discuss the potential enforcement of the noise by-law within the Town.

Trustee Documentation: Task Force Report on Policing in our Schools
(see documentation from Trustee decision on Policing in our schools)
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The Final Report on the Police Presence in Schools Task Force which made
recommendations to the Upper Grand District School Board on Policing in
Schools will be reviewed. The equity, diversity and inclusivity of students in the
UGDSB as they intersect with Police will be reviewed to collect, interpret and
analyze data on a go-forward basis.

Recommendation:
Motion that the Board receive and discuss the report.

CSP Grant Local and / or provincial stream (see email CSP Grant —
Local streams).

The CSP Grant — Local Streams — Mental Health Initiatives Final Report — (Year
2) and accompanying documents have been provided by Mary Lou Archer,
Special Projects Officer at the Town of Orangeville.

Recommendation:
Motion that the Board receive and discuss the report.

Black Cat Speed Measuring Device (see document re: Black Cat
Speed Measuring Device).

Orangeville OPP have previously approached the Police Services Board for
support in purchasing Black Cat Speed measuring devices.

M.J. Walker, Chair of the Town of Mono Police Services Board has approached
Police Services Boards with detachments in Dufferin County to consider sharing
the cost of the Black Cat speed devices.

Recommendation:

Motion that the Board receive, consider and discuss the potential for cost sharing
of Black Cat Speed devices to be utilized for sharing between detachments
within Dufferin County.

Sharepoint shared Drive for Orangeville Police Services Board
Administration (see documentation: Shared Drive next steps)

A discussion and demonstration by Dan Benotto, Town of Orangeville IT services
on the new Sharepoint site for the Orangeville Police Services Board.

Recommendation:

Motion that the Board receive the information and begin to utilize the shared
drive.
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Motion that the Board receive and discuss any update.

Bylaw Review presented by Member Krakar (see document “Under
Review” and Appendices in other communities).

Revisions to By-Law No. 001-2020, the governing by-law to the proceedings of
the Police Services Board for the Town of Orangeville have been amended by
Member Krakar. Member Krakar will lead the Board in a discussion of suggested
changes and / or revision to the by-law for Board comment and review.

Recommendation:

Motion that the Board review the recommended changes to the by-law and
approve adoption of the revisions.

Adoption of Minutes of Previous Board Meetings

19.1 Minutes from the Orangeville Police Services Board Regular (Public Session)

Meeting held on Tuesday, April 20, 2021)
Recommendation:

Motion that the Minutes from the Orangeville Police Services Board Regular
(Public Session) meeting held on Tuesday, April 20, 2021 be approved.

Board Member Claims for Special Remuneration

1. The Chair, Vice-Chair and Secretary attended the Joint PSB meeting with
members from across Dufferin County on April 23, 2021. Their claims for
special remuneration are attached.

2. Board members attended a special in-camera meeting of the Board on April
27, 2021. Board member claims for special meeting remuneration are
attached.

3. The Secretary purchased computer peripheral equipment, the expense claim
and receipt are attached.

4. Chair Taylor and Vice-Chair McSweeney attended a meeting with Duane
Sprague and Emily Jefferson of the Ministry of the Solicitor General on May
14, 2021. The Chair’s and Vice-Chair’s claims for special remuneration are
attached.

Recommendation:
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Motion that the Board review and approve the above special remuneration and
expense claims for reimbursement.

Question Period

Presentations

Delegations

None.

Correspondence

None.

Reports

New Business

Adjournment

Recommendation:

That the meeting be adjourned at [enter time]

Confirmation of Date and Time of Next Regular (Public Session) Meeting —
Tuesday June 15, 2021 at 5:00 p.m.



TILLSONBURG POLICE SERVICES BOARD

45 Hardy Ave
Tillsonburg, Ontario
N4G 3W9
Telephone (519) 688-3009 ext 4223
Fax (519) 842-4120

April 21, 2021
Mayor Molnar & Members of Town Council,

Under the Community Safety and Policing Act, 2019, the Ministry of the
Solicitor General seeks to decrease the number of Police Services Boards that
receive direct and/or supplemental services from the Ontario Provincial Police.
At the request of the Solicitor General, municipalities and First Nation
communities within OPP detachment areas have been asked to work together
to determine the composition of their board(s) and submit one proposal per
detachment. The Ministry has developed an OPP detachment board framework
with which they hope can provide municipalities the flexibility to create a board
that reflects each community’s local needs. The framework also provides
opportunity for input for multiple boards and the rationale for and composition
of each additional board.

It is the position of the Tillsonburg Police Services Board that responsibility for
policing in the County of Oxford is a Lower Tier responsibility and that true
“Adequate and Effective” community policing begins with local governance
responsive to local needs and circumstances. In a British document titled Police
Governance Reform — The Age of Reform Feb 2016, Fred Kaustinen writes
“Police boards exist to govern police on behalf of their communities.
Local police governance requires stewardship, in the form of local
boards, that is relevant to the community it serves, appropriate and
independent of police and politics, and competent in fulfilling its
fiduciary responsibilities.” This describes the basic model we have today.
The County of Oxford is a large geographic area made up of eight independent
and distinct rural and urban municipalities each with its own needs from a
policing standpoint including By-Law enforcement. The Honourable Mr. Justice
Michael Tulloch Report of the Independent Police Oversight Review wrote that
“The first level of oversight for policing is the police services board”. We believe
that a regional board is inconsistent with good local governance and that a
board should not only be defined by the population but by the individual needs
of the local municipality it represents.

VARSEB



WHEREAS: Good governance does not support reduced representation;

AND WHEREAS: Pre-Covid 5-year aggregate calls for service for the Town of
Tillsonburg represent approximately 50%o of all calls for service in the County
of Oxford excluding Woodstock;

AND WHEREAS: Tillsonburg is the 2" largest municipality in the County of
Oxford;

AND WHEREAS: A population of + or - 17000 citizens deserves
representation reflective of the community;

AND WHEREAS: Policing in Tillsonburg is influenced by a catchment area

representing four to five times the population of Tillsonburg;

THEREFORE in the spirit of the individual agreements signed by many lower-
tier municipalities with the OPP which require local governance, we introduce
the attached resolution;

Respectfully,

Larry Scanlan

Chair, Tillsonburg Police Services Board

VARSEB
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No. 429
RESOLUTION

of the

TILLSONBURG POLICE SERVICES BOARD
(the "Board")

on April 21, 2021

The following resolution was passed:

It is the position of the Tillsonburg Police Services Board that responsibility for policing in the
County of Oxford is a Lower Tier responsibility and that true “Adequate and Effective”
community policing begins with local governance responsive to local needs and circumstances.
Therefore, in the spirit of the individual agreements signed by many lower-tier municipalities
with the OPP which require local governance, we introduce the following resolution;

“That the Tillsonburg Police Services Board recommends to Tillsonburg Council that the
Tillsonburg Police Services Board remain as an independent/standalone OPP Detachment board
for the Municipality of Tillsonburg and further that the Tillsonburg Police Services Board shall
provide any information or advice as requested by Tillsonburg Council in support of this
resolution.”

On motion duly made, seconded, and carried:

IT WAS RESOLVED that the recommendations of the Tillsonburg Police Services Board be
forwarded for Council consideration.

Moved by:
Seconded by:
Carried:

Larry Scanlan, Chair

Becky Turrill, Secretary
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YTD Actuals YTD Actuals YTD Budget S Variance % Variance Budget Remaining
10 Operating Fund
000
120 Committees
0000
15115 Police Service Board
00369 Clearing -
10699 Other Rev -45 45 45
30000 Salaries - FT 11,475 16,894 5,419 32.1% 48,804 37,329
30010 Salaries - PT
30091 Retiree Benefits and Salary Con 13,927 13,927 100.0% 40,233 40,233
30099 Distributed Labour
30100 Emp Benefits - FT 536 845 309 36.6% 2,442 1,906
30110 Emp Benefits - PT
30199 Distributed Benefits
31001 Bank Srv Charges
31006 Memberships/Subscriptions 333 333 100.0% 1,000 1,000
31020 Workshops/Training Courses 2,234 2,234 100.0% 6,701 6,701
31021 Conferences
31026 Meals 333 333 100.0% 1,000 1,000
31050 Office Supplies/Materials 250 113 -137 (121.2%) 340 90
31078 Prof Fees - Legal 121,329 50,000 -71,329 (142.7%) 150,000 28,671
31079 Prof Fees - Other 3,630 1,667 -1,963 (117.8%) 5,000 1,370
31101 Cellular
31102 Telephone/Communications 97 1,387 1,290 93.0% 4,162 4,065
31250 Srv Agreemt/Equip Repair
31660 Award Presentations 221 309 88 28.5% 927 706
Total 15115 Police Service Board 137,493 88,042 -49,451 (56.2%) 260,609 123,116
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Executive Summary

In May 2020, following the police killing of George Floyd in Minneapolis and the
worldwide protests against racism and racial injustice, trustees and board staff received
questions about the role of policing in the Upper Grand District School Board (UGDSB)
from community leaders and individuals across the board.

On June 24, 2020, the Board of Trustees established a Police Presence in Schools
Task Force (herein referred to as the Task Force) to review police presence in UGDSB
schools. The purpose of the Task Force was to gather community feedback, consult
with police, summarize research, and make recommendations to the UGDSB trustees
regarding police presence in schools in both the elementary and secondary panels (JK
to grade 12).

When the UGDSB Task Force began in July 2020, five police services worked within
the boundaries of the board. At the time of this writing, there are now only three police
services operating within the UGDSB, including Guelph Police Service, Wellington OPP
Detachment and Dufferin OPP (now serving Dufferin County, and the towns of
Shelburne and Orangeville).

When the Task Force commenced, invitations to represent the community on the
committee were sent to UGDSB community partners and posted in local newspapers
and on social media. Thirty applications were received. When selecting members for the
Task Force, every effort was made to ensure that each member chosen had knowledge
and/or lived experience of police in schools and that the board's geographical diversity
was equitably represented. Membership on the Task Force was composed of three staff
members, two trustees, one student trustee and eight community members chosen to
represent community organizations and agencies from across the school district. The
work of the committee was facilitated by co-chairs Superintendent of Education Cheryl
Van Ooteghem and consultant Marva Wisdom.

Throughout the nine-month process, the Task Force was unable to find any data
previously collected on the effectiveness, impact, benefits or challenges of the School
Resource Officer (SRO) program in secondary schools, police presentations or police
responses to school incidents. This lack of data and evaluation is not unique to the
UGDSB. Policing in schools across Canada and elsewhere are not well researched’

! Petrosino, A., Guckenburg, S., & Fronius, T. (2012) ‘Policing Schools’ Strategies: A Review of the Evaluation
Evidence, Journal of MultiDisciplinary Evaluation, Volume 8, Number 17.



and that which does exist tends to focus on the impact of SROs on school safety and
the results of these studies are inconclusive.?

It was clear to the Task Force that further research was required to understand police in
schools, the SRO program, and the impacts police have had, and are currently having
on the school community. Between September 2020 and February 2021, the committee
engaged in both qualitative and quantitative data collection, including presentations and
discussions, meetings with police, interviews, community consultation in the form of
events and surveys, and a review of relevant research. And the Task Force is able to
say with confidence that the research is representative of the racial identities and
geographies of the UGDSB.

When analyzing the data, the Task Force used an equity and human rights-based
approach rather than a populous approach. Equity is about focusing on the experience
of marginalized communities despite the fact that their experiences are not those of the
majority. Disaggregating data this way highlights the identities that are often invisible,
marginalized, and dismissed, and brings to light discrimination that would otherwise be
hidden in a broader data set. When using an equity approach to analyzing data, the
experiences of those most impacted by a program or policy, even when those
communities represent a smaller percentage of the overall population, are centered or
highlighted. This is one way in which systemic racism is identified and dismantled.

To use a populous approach would be simple. Decisions would be based on ‘majority
rules’. The numbers, not the voices and the lived experiences of the students and
families would determine the decisions. Obtaining equitable outcomes for all students
cannot be obtained by a populous approach or simple majority. The Upper Grand
District School Board’s Vision Statement, Guiding Principles, Equity Plan and Anti-
Racism statement can only be upheld by using an equity approach.

In December 2020, the Task Force asked for an extension to report to the Board of
Trustees in order to survey all grade 10 to 12+ secondary students. In total, 1668
students responded to the survey. It was of interest to learn that the majority of students
had no opinion at all about SROs in secondary schools and many had not interacted
with SROs. When the data was disaggregated using an equity approach to explore the
experience for students from marginalized communities however, the results showed
that

2 Broll, R., & Howells, S. (2019) Community Policing in Schools: Relationship-Building and the Responsibilities of
School Resource Olfficers, Policing, Volume 0, Number 0.



e 2SLGBTQIA+ students were 3 times more likely than non 2SLGBTQIA+ to want
SROs removed from secondary schools

e Black students were more likely to have negative experiences with SROs and
want SROs removed from secondary schools

e Indigenous students interact with SROs the most and were most likely to feel
somewhat discriminated against

This data indicates that students in the margins experience the most negative impacts
of SROs in secondary schools. The research and data in this report was analyzed and
presented in a way that does not privilege the majority and instead pulls the lived
realities of minorities to the surface. Using a human rights-based approach to analyze
the data looks to support equitable change and ‘level the playing field’ for marginalized
students. Accountability is a critical piece in a human rights-based approach, as it
actively works to dismantle systems of oppression.

Contained within the report is data that indicates the police play an important role in the
UGDSB. There are benefits to having police provide curriculum-based presentations to
both elementary and secondary students. There is however, a need for a regular review
of these programs given that many have not changed over the years, despite many
changes to the curriculum and the experiences of youth. Police can also be good
resources for both students and staff. They are sometimes able to quickly facilitate
connections to resources and offer alternatives when the wrong choices are made by
some students. Like many professions, police need more training specific to youth,
mental health and de-escalation practices. When they do engage with students with
mental health needs, they often use ‘a warm hand-off’ approach to trained school staff
already in the building.

When an officer lacks skill specific to working with youth, especially those with mental
health needs or living in the margins or uses fear-based or monitoring tactics instead of
de-escalation strategies, harm is done, well-being is seriously impacted, learning is
affected and equitable outcomes for all students is not achieved. This is not about
intention. It is about impact. The full context of an individual and their community must
be taken into account.

SROs should never be in schools to enforce the rules, monitor dress codes, gather
information or police the halls. That is not the role of a SRO, despite what those in the
broader community may think. It is an administrator’s responsibility along with their staff
to build a climate of safety, trust and belonging. Suspension and expulsion rates and
school climate data in the UGDSB indicate that student safety is not an issue in UGDSB



schools, and that administrators and educational staff are doing an effective job in this
area.

The Police Presence in Schools Task Force has completed its work and has been
dissolved. It offers the Upper Grand District School Board Trustees seven
recommendations regarding Police Presence in Schools. These recommendations
provide police with some opportunities to work in schools in order to build relationships
and foster community. The recommendations also offer police services the opportunity
to work alongside those in the education sector to eliminate practices that support bias,
oppression and racism in a fully transparent and accountable and ongoing manner for
all Upper Grand students, staff, families, and stakeholders.

Recommendation # 1:

That the UGDSB and police services continue to deliver all foot safety patrol training
(including street, driveway, and parking lot patrols) and bus patrol training.

Action:

1) The school safety supervisor and police continue to work together to ensure
students are receiving the necessary training required for all foot safety patrol
and bus training.

Recommendation # 2:

1) That as per the Violence Threat Risk Assessment (VTRA) Community Protocaol,
the presence of police at all UGDSB schools continues when a VTRA is
activated.

Action:
No action required at this time.
Recommendation # 3:

That all police presentations be vetted using the Presentations in Schools Guidelines
(updated in 2019) developed by the Student Support and Program Services department
of the UGDSB.

Actions:

1) The UGDSB review all elementary police presentations to ensure current and
grade appropriate curriculum links.

2) All police presentations be reviewed through an equity, anti-racist and anti-
oppressive lens.



Recommendation # 4:

That all students and parents be notified in advance of all police presentations at
school.

Action:

1) A letter informing students and parents of the date, time and purpose of the

presentation be sent home by the administrator of the school.

Recommendation # 5:

That staff collect feedback from students and staff on all police classroom/school
presentations.

Actions:

1) UGDSB board staff (with input from police) create grade and age-appropriate

feedback forms and/or surveys for all students and staff to complete following a
police presentation.

2) Classroom/school feedback be shared with police and used to update and

improve presentations.

Recommendation # 6:

That the School Resource Officer program in the UGDSB be discontinued.

1))

2)

3)

Actions:

The Police/ School Board Protocol for The Investigation of School Related
Occurrences (as per Ministry of Education) be used to guide the work between
the Upper Grand District School Board and police services within the board’s
geographic boundaries.

The Police/School Board Protocol for The Investigation of School Related
Occurrences be reviewed yearly by the UGDSB and police personnel and
include input from local police governance, school staff, students, and
parents/guardians.

The yearly review of The Police/ School Board Protocol for The Investigation of
School Related Occurrences include members of the BIPOC community and
those living in the margins.



Recommendation # 7:

That administrators collect data on all incidents that police respond to at UGDSB
schools.

Actions:

1) An internal data collection system be created for school administrators for the
purpose of collecting data on police calls to schools.

2) Police services and board staff participate in a yearly review of feedback and
data collected.

3) An annual presentation from police and UGDSB staff be provided to the Board of
Trustees and include an analysis of the data collected (e.g., # of presentations,
curriculum links, feedback from students, # of students not participating, calls to
schools and outcomes of calls, and racialized/marginalized data).



Introduction

On June 1, 2020, the Upper Grand District School Board issued the following statement:

“As an educational community we have a responsibility to identify and describe
racism and oppression and then work to dismantle it. The Upper Grand District
School Board is committed to disrupting systemic racism and oppression in all of
its forms. We will implement ongoing mandatory anti-racism and anti-oppression
training for all staff, review our protocols and policies, including our hiring
practices, and be fully transparent and accountable to all Upper Grand students,
staff, families, and stakeholders in an ongoing manner.”

Three weeks later, on June 24, 2020, the Board established a Police Presence in
Schools Task Force (herein referred to as the Task Force) to review police presence in
UGDSB schools. The scope of the Task Force Review included both the elementary
and secondary panels (JK to grade 12) in the UGDSB. The work of the Task Force
included the following:

e review and respond to the role of police presence in schools and their
impact on all students, families and staff

e gain an understanding of the impact of police presence in schools on
racialized students, families and staff

e gain an understanding of students’, families’ and staff experience with
police presence in schools based on socio-economic status

e gain an understanding of 2SLGBTQIA+ students, families and staff
experience with police presence in schools

e gain an understanding of students’, families’ and staff experiencing mental
health interventions by police presence in schools

e listen to the voices of local organizations and agencies, students, families
and staff related to police presence in school

Membership on the Task Force was composed of three staff members, two trustees,
one student trustee and community members representing community organizations
and agencies. The work of the committee was facilitated by co-chairs Superintendent of
Education Cheryl Van Ooteghem and consultant Marva Wisdom.

Invitations to represent the community on the Task Force were sent to UGDSB
community partners and posted in local newspapers and on social media. Thirty
community applications were received, and eight 8 community members were chosen
for the Police Presence in Schools Task Force. When selecting members for the Task
Force, every effort was made to ensure that each member chosen had knowledge
and/or lived experience of police in schools and that the board's geographical diversity

10



was equitably represented.

Task Force Members

Trustees

Mike Foley

Robin Ross

Taran Fournier (Student Trustee)

Community Members

Iman Aziz — Canadian Council of Muslim Women (youth)
Joy Sammy — Guelph Black Heritage Society

Kelly Ward — North Wellington Community

MacKenzie Main — First Nation Métis Inuit (youth)

Melissa Williamson — Orangeville Community

Monica Peirson Durbin — Social Service/Community Worker
Nkese Charles — Shelburne Community

Susan Buchanan — First Nations Métis Inuit

Staff
Carla Anderson — Principal — Guelph
Geer Harvey — Social Worker — Shelburne

Co-Chairs
Cheryl Van Ooteghem - Superintendent of Education

Marva Wisdom — Consultant (Appendix 1 Biography, Marva Wisdom)

Throughout the past 9 months, the Task Force was committed to:

e considering and respecting the geographical differences and needs regarding

police in schools across the UGDSB for all JK to grade 12 students, families and

staff

e strategically balancing the successes and value of police in schools with the
concerns and negative impacts of police presence in schools on UGDSB

students, families and staff

e ensuring the UGDSB Police in Schools Task Force process was anti-oppressive,

informed and transparent

e developing a comprehensive communication plan to ensure that all stakeholders’

voices were heard and used to inform the recommendations

11



e developing and offering a variety of options for all UGDSB students, families and
staff to share their experiences with police presence in schools including a
Community Town Hall virtual meeting

e maintaining an open discussion between all parties

The Task Force was to offer recommendations for consideration regarding police
presence in schools to the UGDSB trustees by December 31, 2020. On November 24th,
2020 the committee asked for and received an extension until March 31, 2021.

Between February 2021 and June 2020, the committee met weekly and/or bi-weekly
(Appendix 2, Police Task Force Meeting, Events and Activities Timeline). Meetings
included presentations from Gary Pieters Principal at TDSB, Human Rights Lawyer Alex
Battick, University of Guelph, Associate Professor Ryan Broll (researching SROs), and
account executive from Thought Exchange Shawn Heming. UGDSB staff and students
also provided informative presentations, including Social Worker Geer Harvey, Chief
Psychologist Lynn Woodford and Mental Health Lead Jenny Marino (Appendix 3,
Mental Health Resource Officers in UGDSB Schools - A reflection on the program from
a mental health lens), and Equity Lead, Jessica Rowden and First Nations, Métis, Inuit
Lead Colinda Clyne (Appendix 4, Equity and FNMI Staff Presentation).

12



Provincial Overview of the SRO Program

Below is information on school boards across the province that have or are reviewing
Police Presence in Schools (School Resource Officers).

Table 1, school boards across Ontario that have or are reviewing Police Presence in

Schools.

Date School Board Decision

Current Waterloo Region District Under Review - Decision Pending
School Board

Current Thames Valley District School | Under Review - Decision Pending
Board in collaboration with the
London District Catholic
School Board

Current Ottawa Carleton District Under Review - Decision Pending

School Board

November, 2020

Peel District School Board

Peel Regional police announced a
permanent end to the School Resource
Officer (SRO) Program.

June, 2020

Hamilton-Wentworth District
School Board

School Board trustees voted to end the
School Resource Officer (SRO) program.
The decision was based on unanimous
recommendations from their human rights
and equity community advisory
committee.

November 2017

Toronto District School Board

Toronto District School Board
discontinued the SRO program, based on
consultations with thousands of students,
staff, parents and community members.
The report found that while many
students had a positive impression of the
program, a number of students said the
presence of an SRO made them feel
uncomfortable, intimidated, and/or
watched or targeted.
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Approach to Research and Results

What is an Equity Approach?

An equity approach to data collection and analysis focuses on the proportional
representation of diverse identities such as race, sexuality, gender, ability, and
age. Proportional representation in this context means that even though the BIPOC and
2SLGBTQIA+ communities represent a relatively small portion of the UGDSB
population the opinions of these communities are centred as those most impacted by
police presence in schools. An Equity Approach is not based on a ‘majority rules’
approach. This report utilized an equity-based approach by highlighting minority and
marginalized communities’ experiences to ensure that all students’ experiences, safety,
and health were prioritized and acted upon.

What is a Human Rights-Based Approach?

A human rights-based approach to research and analysis provides people with the
necessary data to support them in asserting their human rights. The central principles
are participation and inclusion, non-discrimination, and accountability (Broberg and
Hans Otto 2018: 664).2 The methods and review of data collection and analysis by the
Task Force followed these principles. Community members were given opportunities to
voice their concerns at a Community Town Hall delivered through the Thought Exchange
platform, a community survey, and in-depth qualitative interviews.

By disaggregating the data and accounting for race, sexuality, mental health, and
gender, the Task Force used an equity approach and human rights-based approach.
Disaggregating data highlights the identities that are often invisible, marginalized, and
dismissed, bringing to light discrimination that would otherwise be hidden in a broader
data set.

Accountability is a critical piece in a human rights-based approach. The research was
analyzed and presented in a way that does not privilege the majority and pulls the lived
realities of minorities to the surface. A human rights approach must include a framework
of transformation toward equity and justice and remain action-oriented, to support
equitable change.

3 Morten Broberg & Hans-Otto Sano (2018) Strengths and weaknesses in a human rights-based approach to
international development — an analysis of a rights-based approach to development assistance based on practical
experiences, The International Journal of Human Rights, 22:5, 664-680
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How data was collected and why?

The Task Force was unable to find any data collected on the effectiveness, impact,
benefits or challenges of the SRO program, police presentations or police responses to
school incidents. This lack of data and evaluation is not unique to the UGDSB. Policing
in schools across Canada and elsewhere are not well researched* and existing
research tends to focus on the impact of SROs on school safety and the results of these
studies are inconclusive.®

It was clear to the Task Force that further research was required to understand the SRO
program and the impacts that it has had and is currently having on the school
community. Professionals both within and outside of the UGDSB were engaged and
community consultation was carried out. This research took the form of both qualitative
and quantitative data collection including presentations and discussions, interviews,
community consultation in the form of events and surveys and a review of relevant
research. A more detailed summary of the methods used is provided below.

Professional Groups

UGDSB School Administrators (12 participants)
e Interviews that were casual and open ended in nature were held with
administrators. The question guiding the conversation was, “What is your opinion
on police presence in schools?”

UGDSB Staff Presentations and Discussions

e Dr. Lynn Woodford (Supervisor, Psychology and Social Work) and Jenny Marino
(Mental Health Lead)
o Reported to the Task Force providing an overview entitled “Resource
Officers in UGDSB Schools: A reflection on the program from a mental
health lens” (October 2020)
e Jessica Rowden (Equity and Inclusion Lead) and Colinda Clyne (Indigenous
Education Lead)
o Reported to the Task Force providing an overview of the work of the
Equity team since June 2020 and,

4 Petrosino, A., Guckenburg, S., & Fronius, T. (2012) ‘Policing Schools’ Strategies: A Review of the Evaluation
Evidence, Journal of MultiDisciplinary Evaluation, Volume 8, Number 17.

3 Ibid Broll, R., & Howells, S. p.15
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o Shared findings from data collection from racialized staff, students and
families about the SRO program from 2019

Police Services

e Questions prepared by the Task Force were sent to all five police services that
work in the UGDSB region (Guelph Police Service, Orangeville Police Service,
Shelburne Police Service, Ontario Provincial Police - Dufferin Detachment and
Wellington Detachment)

e Representatives from all departments took part in a meeting with the Task Force
on October 22, 2020

Community Consultations

Contextual Data
e Census data provided information on the BIPOC population in the UGDSB
e UGDSB suspension and expulsion data was provided and includes a breakdown
of incidents including weapons, drugs and bullying
e VTRA data to provide context to school safety concerns

Community Town Hall

e Thought Exchange, a crowdsourcing platform was used to (1) identify common
ground and areas of disagreement in participants (2) identify themes from the
thoughts that were shared and (3) compare and contrast what was important to
different groups of people by cross analyzing groups to understand similarities
and differences
The Town Hall took place on October 20, 2020
There were 140 participants who shared 172 thoughts and provided 3,164
ratings in response to question 1 — “What are your thoughts about the role and
impact that police presence has in the UGDSB school community?”

e There were 124 participants who shared 161 thoughts in response to question 2
- “After our discussion this evening, what additional feedback do you have for the
Task Force to consider going forward?”

e 159 people viewed the live stream of the Town Hall

Community Survey
e This survey was open from October 20th - October 26th, 2020
e There were 573 respondents
e Survey questions were the same as those asked at the Town Hall meeting (see
above)
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Student Survey
e The purpose of the student survey was to capture the voice of students who were
underrepresented in the data from the community Town Hall and survey
The student survey was open from November 30 - December 11, 2020
The student surveys were completed by 1668 students in the UGDSB in grades
10 thru 12+

Additional Feedback Received
Student Voice
e Student Letters
o One letter from a Centre Dufferin student
o One letter from a recent graduate of the UGDSB
e Letters provided by Black Chapter of Centre Dufferin District High School
o Letter to the Task Force
o Letter to new teachers

Public and Community Feedback Received
Several organizations, parents and members of the public contacted the Task Force to
express their opinions of police in schools. These included:

e 7 letters from individuals

e 5§ letters from organizations or individuals representing organizations

Feedback from Professional Groups
UGDSB Secondary School Administrators

In order to gain the perspective of school administrators interacting and working with
SROs in their schools, a total of 12 current administrators volunteered to be interviewed.
The interviews revealed four critical themes: positive assets, administrative support,
secondary school environments, and educational resources.

SROs as Positive Assets
Three out of 12 administrators expressed strong sentiments towards SROs being a
significant asset in schools. They cited the multifaceted roles that SROs play in secondary

schools, including acting as role models, supporting staff in increasing safety through
preventative and proactive methods, and being a staff resource. One administrator stated,
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“I have worked with 8 SROs in Guelph high schools, and through these
experiences, my perspective is that police are a significant asset to schools. |
value the role in 3 important categories.
1) Role models and student/family support
2) Safety in the school/preventative work
3) Resource for staff” (A1).

Another administrator focused on the importance of relationship-building between SROs
and students. They stated,

Q “Since the resource police officers are visible in the school community, the
interactions between students and the resource police officer seem to me to be
less stressful and elevated for students when serious situations arise. The

resource police officer is therefore not a stranger to students, but a familiar face in the

building” (A3).

Two out of the 12 administrators highlighted that SROs are available to support criminal
investigations including concerns of drug use, drug trafficking, and weapon possession
within secondary schools. As the administrators stated,

“As an administrator, | feel comfort in knowing that when | find a weapon or drugs
Q during a search, | have support. These are issues that people don't want to talk

about, but the reality is that it happens. We deal with students who possess for
trafficking, students who overdose, and bring knives to school. In many of these cases,
the officers opt to "divert" instead of assign charges - this allows students to seek further
support instead of legal punishment” (A1)

“Present to help with investigations — drug search but should investigate matters — more
discreet” (A4).

The majority of respondents expressed concern over the potential consequences of
having unknown officers inexperienced in mental health and youth interacting with their
students. For some, an SRO reduced the risk of the “wrong” police officer interacting
with students in a harmful or uncaring way. One administrator said,

“Secondary School Resource Police Officer physically in the school building each

day, in my opinion, is okay. It is critical to have a designated Secondary School
Resource Police Officer trained specifically for a school setting, who can check in
regularly with the staff, and who can serve as the first responder to any school situation
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that could have criminal charge implications. In this way, students will be served by
another caring adult who wants to be working with students, and who has a strong
understanding of the needs and issues of students as they grow and learn during their
secondary school years” (A3)

Administrators want a relationship with officers coming into their school,

“Haven’t called the police this year. Past SRO — knows how to work with
teenagers.
Good to know who the police are in the building” (A9).

SROs as Administrative Support

Some administrators view SROs as support persons for staff who have questions that
may arise in schools or as the person who can step in and deal with difficult situations.
Some comments from administrators included,

Q “I rely heavily on the SRO to deal with difficult situations, rarely in a punitive role
but in a proactive and supportive role” (A1).

“These Resource Police Officers also serve as a resource for staff members at the
school who have questions about situations that arise at the school.” (A3)

Two out of 12 administrators commented on the benefits that the officers receive
through their experience in schools and that the skills they learn are transferable skills
to the broader community. Schools in this sense offer professional development
opportunities for SROs. These administrators stated,

g) “The perspective he gained in his SRO role allowed him to understand the
individuals when he went on calls. He still comes across the individuals he
worked with as teens, and the interactions are peaceful because the relationship

is established. | wish more officers could have the SRO experience to help them
develop professionally” (A1).

“Typically, the Secondary School Resource Police Officers enjoy building relationships
with students, like interacting with young people, have a good understanding of mental
health issues that affect some of our students, and are very effective at de-escalating
situations with young people. These officers apply to be in the role because they want to
work with young people, and they want to be connected with the school system in their
local communities” (A3).
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To ensure that the ‘right’ officer interacts with students, it is essential to some
administrators that they have access to a dedicated officer who, as an individual, can
bridge these gaps. There seems to be a connection between relationship building and
peaceful interactions with police officers. Therefore, SROs can gain valuable training by
working with students to improve their ability to police the broader community.

SROs as an Educational Resource

Four out of the 12 administrators discussed the educational benefits of having SROs in
secondary schools. Some SROs provided workshops, class visits, coaching, and
education surrounding the law and their rights. Administrators generally found this to be
a positive form of engagement between SROs, students and staff.

g] ‘l have seen SRO's work with gym and health classes on drug education, law
classes to learn about the court system, physics classes to learn about radar
and DD classes where the officers spend time in the gym and visit students at the
Special Olympics,” (A1)

“The Secondary School Resource Police Officer is beneficial to students related to
criminal issues that some students, unfortunately, encounter at school (criminal
harassment, sexual/physical assault, drug trafficking, etc.). Sometimes it takes the
involvement of police, and the education of students by the police, for behaviours to
change or stop, which ensures that our students and schools stay safe” (A3).

“It has also been my experience that the goal of the Resource Police Officer has been
to educate, to protect, to support, and to avoid criminal charges wherever possible when
working with students who encounter issues” (A3)

SROs in Secondary School Environments - Challenges

Six out of 12 of the administrators reported concerns about calling the police via 911

into schools. In particular, one administrator described a child having a physical reaction

and shaking when called into an office with a police officer.

“We have a lot of issues with police showing up at our site- one student never
came back to school.

We are telling staff not to call the police unless it is dangerous” (A8).
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“A kid came into the office with police which caused the kid to be triggered and they
started shaking

Didn’t matter if police were in uniform or not” (A8)

One particular administrator commented on the complexity of some SROs building
relationships in the school to gain informants to “solve their crimes.” This administrator
felt powerless to tell the officer no.

Q “He was calling kids out of class and “using the school” to make relationships to
“solve crimes” (A8). “They come into school — like they own the place — hard for
me as... to tell them NO,” (A8)

Three out of 12 of the administrators spoke of the importance of diversity training for
SROs, the need for de-escalation training, and the risk of potential harm to Black
students’ SROs may pose. One of the 12 respondents advised that diversity on SROs is
needed, but that the program remains beneficial with suitable candidates.

“This is a debate across the province SROs are harmful to Black children — Over
Q surveillance and targeting of black students” (A8)

“Is the program perfect? No. Like teaching, the success of the program sits on the
candidates. We need outstanding candidates to fill these positions. Diversity is required
and a true commitment to youth (not just the prospect of a Mon-Fri, 8-4 job). In recent
years over half of the officers went on leaves, so that is something that needs to be
addressed” (A3).

One administrator felt strongly that SROs and officers more broadly do not belong in
schools and are counterproductive to creating a safe environment for all students.

“l don’t want them anywhere near my school, unless | call them, ...If we don'’t
Q change the military model- we can’t expose our kids to that model under which
they’re trained. It doesn’t serve the purposes we are doing. When it’s about
crime- I'll call them. They are not trained in mental health...makes my job harder... I'm
the person who used to want them in. We need to create a safe environment. We need
to think about what police represent to Black and White” (A10)

The vast majority of administrators discussed not wanting general officers dispatched to
their schools due to lack of training in dealing with youth and the officers’ behaviors
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being unpredictable. For many administrators, the struggle is between the known
(SROs) and the unknown (general officers).

“l have seen the difference between the treatment of our students by a resource

police officer and a general police officer sent by dispatch to address issues with
students. The comparison usually proves that our designated school resource police
officers are more patient, supportive, understanding, caring and kind to our students
during the interactions. Unfortunately, | have witnessed first-hand how some of the
general police officers (sent randomly by dispatch) can escalate situations with
students, and make matters worse for students and staff at schools, simply because it is
not their preference to be in that school situation trying to reason with a student possibly
struggling with serious mental health issues,” (A3)

“It depends on who comes. No relationship with the kids means that they won't care
about the kids, and if we call them, there is going to be a charge” (A6)

Summary of Secondary School Administrator Interviews

Noted in the analysis of the data is a lack of consensus on the role of SROs in schools.
Some SROs fill the role of counsellor, adviser, disciplinarian, investigator, enforcer,
advocate and teacher. These roles differ between schools and regions and are not
clear. Some administrators feel empowered and have an increased sense of safety by
having SROs in their schools, while others experience a loss of control and stability, and
face uncertainty. It is clear that SROs symbolically represent different things to diverse
groups. While SROs represent safety for some administrators, they also symbolize fear
for others.

Generally, there seemed to be some consensus around the benefits of having SROs
providing workshops or presentations in areas such as the legal system, student rights,
and drug use.

UGDSB Staff Presentations

Presentations by staff within the UGDSB were requested by the Task Force to gain a
better understanding of the impact of the SRO program on BIPOC and other vulnerable
or marginalized groups.

Equity, Diversity & Inclusion

First Nation Métis Inuit Lead - Colinda Clyne
Equity Lead - Jessica Rowden
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Diversity data was collected from 2018 - 2020 to inform the actions for the UGDSB Equity
Plan. Online surveys (n®=76 racialized staff and n=99 racialized students/families) were
conducted and two (2) virtual meetings (n=9 racialized staff and n=9 racialized
students/families) were held.

Table 2, Feedback from BIPOC staff and students on the subject of SROs (from Equity
led) survey and meetings.

Student 13 15 10

Staff 8 6 15

This data, although representing a small overall number of people, is unique in that it
was gathered from only BIPOC members of the UGDSB community. It was found that
more staff than students had a negative opinion of the SRO program. The quotes
provided below show the range of opinions provided on police in schools.

“Seems like a very nice guy, | haven't really had to talk to him about anything,
but he always greets me with a smile even though he doesn’t know me.”
(UGDSB Student)

“Police officers have pulled me over to tell me to pull my pants up because I’'m not living
in Brampton anymore, which is why they basically tell me how to and how not to
express myself.” (UGDSB Student)

“l do not believe that they are necessary and feel they are invasive. A lot of youth have
traumatic experiences with police which can trigger responses that are not needed. We
do not need police in our schools. More social workers or CYWs (Child Youth Worker)
would be not only sufficient but superior care for our youth.” (UGDSB Staff)

® The ‘n’ stands for number of people. Therefore n=76 indicated that 76 people were involved in the research (e.g.,
interview, survey, focus group)
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Mental Health

Mental Health Lead - Jenny Marino
Supervisor Psychology and Social Work - Dr. Lynn Woodford

“A reflection on the SRO program from a mental health lens” was presented by Dr. Lynn
Woodford to the Task Force. The presentation began with a review of the Violent Threat
Risk Assessment Protocol (VTRA) outlining how police are involved (Appendix 5, VTRA
Protocol). VTRA is a community protocol signed by many organizations across the
region that commits to following a responsive, multidisciplinary and collaborative
approach to threat-risk assessment, in order to ensure a comprehensive and multi-lens
approach to understand and support the student.

The partners include children’s mental health, family and children’s services, police
services, school boards, local health network, Kerry’s Place for autism services and
shelter agencies among others.

In practice, administrators connect with the UGDSB VTRA Lead (Mental Health Lead)

and their SRO regarding any threat. If the threat meets the VTRA criteria, then an SRO
is dispatched to the school immediately.

Elementary and Secondary Stage 1 VTRAs by year

30

11
20

10

2016/2017 2017/2018 2018/2019 2019/2020

Secondary [l Elementary

Figure 1, Stage 1 VTRA cases from 2016/2017 - 2019/2020 for elementary and
secondary schools, UGDSB.
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Overall, there were 76 Stage 1 (data collection and immediate risk reduction actions)
and 27 Stage 2 (multi-agency specialized risk evaluation)” VTRASs in the period
reported. Officers would be involved in these cases. The data shows a growth in the
number of elementary VTRA calls since the 2016-2017 school year and a steady
number of VTRA related calls in secondary schools.

Feedback from mental health professionals who work with students in schools that
reflects some successes and positive impacts of SROs within several categories.

e Relationships/caring adults: Police at school can be a resource for students who
need to speak to them or get advice.

e Making connections: Mental health staff and police work together and are a
major support for one another. Police are helpful in getting other resources fast,
e.g., IMPACT team.

e Mental health: Officers are helpful in advocating for supports for students and/or
families and collaborating with school mental health supports.

e Classroom presentations by police can help youth and families to understand
youth rights.

Feedback from School Based Mental Health staff also identified challenges and barriers
to success:

e There is a lack of consistency across the UGDSB in implementation of the SRO
program.

e The personality of the SRO was identified as very important in the success and
effectiveness of the SRO. Most leave a sense of support, but some make
students feel like they are being monitored.

Increased fear and anxiety in students.

Ineffective presentations that use scare tactics to discourage certain behaviours.
Some SROs spend more time socializing and building relationships with staff and
little or no time with students.

e Some SROs don’t understand others' expertise and work in a condescending
and patronizing manner. And others appear to not want to work with youth.

Board Mental Health staff also received feedback from Indigenous students which
indicated a deep mistrust of police that “has been woven into the fabric of Indigenous

7 North American Center for Crisis Response Inc. 2018 Violent Threat Risk Assessment (VTRA) Protocol A
Community Based Approach, 10th Edition.
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children’s lives and worldview.” They shared that this mistrust comes from a history of
trauma and discriminatory treatment at the hands of police that spans generations.

Recommendations from School Based Mental Health staff focus on ‘fit’ and
understanding the role.

SROs must:

be open to engaging with students in a non-threatening and caring manner, non-
judgmental, good at establishing relationships, flexible, hard-working and have
an awareness of their biases or potential biases and like teenagers

have a high level of self-awareness (specifically, of the power that they carry and
how it is perceived by others, particularly in relation to those communities who
tend to be discriminated against/marginalized)

know how to work on multidisciplinary teams

SROs who were youth friendly and aware could build positive relationships with
students

Mental health staff would like more clarity of the role of SROs and more training for

SROs:

SROs need:

need a clear outline of their role

to work with students on initiatives to show police don’t only get involved when
there are problems

consider changes in uniform/weapons

have training in anti-racism, anti-oppression, trauma informed, ASIST, working
with youth with mental health needs, and VTRA before being in schools or
working with the board

to review their programs and presentations, as some lack the wider context of the
topics on which they were presenting

Summary of Feedback from UGDSB Staff Presentations

SROs are considered to be a good resource for students and mental health staff, due to
their ability to quickly facilitate connections to resources for students. Feedback from
staff also indicates that the police goal of engaging youth and relationship building is
achieved when the SRO is a ‘good fit” and has the personality and manner that builds
trust with staff and students. It was stated that “The right person for the role is essential
and can lead to wonderful collaborations.” Conversely officers who ‘do not want to be
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there’ are ineffective and can negatively impact students with ‘fear based’ tactics and a
feeling of being monitored.

Feedback from Indigenous students received from staff, does not support the presence
of police in schools and cites negative impacts. Survey data gathered to inform the
Equity Approach indicates that members of the BIPOC community of the UGDSB are
fairly evenly distributed across negative opinions (n=25), mixed opinion (n=21) and
positive opinions (n=21) of police officers in schools.

The VTRA data which is an indication of incidents at schools that require mental health
support and police officer support and intervention shows that from the 2016/2017 to
2019/2020 school year the majority of incidents are in elementary schools and that
there were 76 Stage 1 and 27 Stage 2 VTRA cases.

Police Services

When the Task Force began, there were five different policing units that operated within
the UGDSB

Guelph Police Service

Orangeville Police Service

Shelburne Police Service

Ontario Provincial Police - Dufferin County Detachment

Ontario Provincial Police - Wellington County Detachment

At the conclusion of the Task Force there were three different police services operating
within the UGDSB

e Guelph Police Service
e Ontario Provincial Police - Dufferin County Detachment
o amalgamated with Orangeville Police Service - October 2020
o amalgamated with Shelburne Police Service - February 2021
e Ontario Provincial Police - Wellington County Detachment

Questions of police services were asked via email and police services also attended a
Task Force meeting to provide more details and answer further questions.

A complete list of questions asked of police are found in (Appendix 6, Questions for
Police Services). The areas of focus included

History of Police in Schools

SRO Role & Experience/Training
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Data and Records
Interactions
Changes

The discussion provided below is based on the written responses to the questions as
well as points of discussion from the Task Force meeting held with the police services.

History of Police in Schools
The evolution of police in schools is different in the various regions of the board.

In Orangeville the program started over 20 years ago by the police chief at that time
and has remained the same.

Shelburne does not operate a full time SRO program and for many years, police
officers have dropped into schools to conduct foot patrols. Approximately 16 years ago,
foot patrols were increased, mainly at lunch time.

Guelph has had the longest history with an elementary schools’ program (School
Safety Officer) starting in 1939, operating from kindergarten to grade 8. In 1986, the
Values, Influences and Peers (VIP) program was introduced on a part time basis for
Grade 6 students in both the public and separate school boards. The VIP program was
and continues to be sponsored by the Kiwanis Club of Guelph. In 1989, the VIP
program became full time and has since expanded to include Grade 7 and 8 students.

The Secondary School SRO program in Guelph started in both the public and Catholic
school systems as a pilot program in 2001 with 2 officers and was initiated by the
Wellington Catholic District School Board (WCDSB). Additional officers were added
each year and in 2004 the OPP joined by placing SROs in Centre Wellington and
Orangeville. Guelph Police currently have four SRO officers with each officer looking
after two secondary schools in the City of Guelph.

Wellington County OPP currently have 4 full-time secondary school SROs to work in
the four secondary schools in the county (Erin, Centre Wellington, Norwell, and
Wellington Heights). There is also funding for one Youth Resource Officer who delivers
the D.A.R.E program to all elementary schools in Wellington County.

At a glance

e Guelph has 4 SROs each looking after 2 secondary schools in the City of Guelph
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e Wellington County OPP has 4 SROs in 4 secondary schools and 1 Youth Resource
Officer running the D.A.R.E program in elementary schools

e Shelburne Police Service/Dufferin County OPP have no dedicated SROs

e Orangeville Police Service transitioned to Dufferin County OPP October 2020
and have 1 officer for 2 secondary schools.

SRO Role & Experience

All police services indicated that officers are in schools to provide education through
presentations in classes and to engage and build relationships with young people. The
Wellington County OPP and Guelph Police Service also included conducting
investigations and referring students to partner agencies when required to their list of
duties. A variety of quotes from the police services regarding their role in schools are
provided below.

-

“Education regarding the law so that young people have a good understanding of their
rights, and of what is acceptable and unacceptable in society.” (Guelph Police Service)

‘in-class presentations on a variety of subject matter including Policing in Canada, drug
usage, drinking and driving, cyber bullying, sexual assault and consent, among many

others.” (Guelph Police Service)

“offer crime prevention presentations/programs to students, parents and staff’
(Orangeville Police Service)

‘prepare and participate in school lockdown exercises” (Wellington County OPP)
“engagement with young people...humanize the badge” (Guelph Police Service)
“build positive relationships between police and youth” (Wellington County OPP)

“engaged in numerous charity events, school activities, and coaching youths in various
sports in the community.” (Wellington County OPP)
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-

“Law enforcement and investigation is a part of the role” (Guelph Police Service),

“‘investigate and enforce applicable Federal and Provincial Laws (Criminal Code,
Controlled Drugs and Substance Act, Youth Criminal Justice Act, Highway Traffic Act,
Smoke Free Ontario Act, etc.)” (Wellington County OPP)

-

“diversions, referrals and collaborative resolution options (restorative justice). Officers in
this role are always looking for mutually beneficial alternatives to resolve or correct a
situation that would not involve the young person being arrested.” (Guelph Police
Service)

“conduct referrals to partner agencies to support safety and wellbeing of students (ex.
Family and Children’s Services, John Howard Society, IMPACT/CMHA etc.)”
(Wellington County OPP)

Officers stated that they respond to crisis intervention calls at schools and act as a
conduit between police and schools in a crisis intervention. Initial concern is for the
safety of the student body, the person in crisis and the staff. Officers aim to de-escalate
and take appropriate next steps to get the help required.

SRO Selection, Training, Value

SRO officers are chosen in a variety of ways. Orangeville Police Service indicated that
they are assigned by the Chief of Police. The Wellington County OPP have a 3-year
rotation for SROs and officers are chosen based on a letter of expression of interest
outlining their skills and experience. The Guelph Police Service has an internal
application and selection and interview process with a selection panel including the
supervisor of the Youth Division, a Human Resources member and a Senior Leadership
member.

Once an officer is selected, they receive a variety of training that may include:
Effective Presentation Skills

Drug Abuse Resistance Education (D.A.R.E)

Violence Threat Risk Assessment (VTRA)

Suicide Awareness/Prevention
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e Youth Officer Training Course at The Ontario Police College in Aylmer, Ontario.
This course curriculum focuses on interacting with youth, rapport building, trust
and proper application of the Youth Criminal Justice Act. (Guelph PS, Wellington
County OPP)

The training that is provided will depend on the programs that the officer is responsible
for delivering, for example, the D.A.R.E training is only for officers delivering that
program (this program is for elementary schools in Wellington County and Dufferin
County). In the Task Force meeting with the police services, it was also stated that the
Guelph Police Resource officers are assessed by a superior on a routine basis. This
could include the supervisor attending the school with the SRO and obtaining feedback
from administrators. School administrators interviewed had no knowledge of this
happening.

Police officers are always required to wear their uniforms and it was suggested that this
also helps to make students more comfortable with uniformed officers and to provide a
sense of safety. In the conversation held with the Task Force one officer stated that,
“Developing the rapport with the kids while in full uniform is far more valuable than
dressing down the uniform to be more approachable.”

Officers also discussed other activities that they participate in as a part of the school
community, including coaching sports teams, participating in the Terry Fox Run, and
serving lunch in cafeterias. These interactions are positive aspects of student
engagement and although unrecorded and informal, could be explored further as an
alternative focus for police-student relationship building. All the police services report
that the positive relationship with students is the most valuable feature of the program.
Officers report former students approaching them years after they have graduated high
school to say hello or to thank them for giving them a second chance or simply being a
mentor.

Funding

Programs are funded directly by the police services (Orangeville Police Service),
through the policing contract between the County and OPP (Wellington County OPP). In
Guelph, the program is funded directly by the police service, as well as, through
community partners who over the years have included, The Co-operators and Wayne
Pitman Ford (contributing towards the VIP vehicle lease), The Kiwanis Club (funding
books for the students in the VIP program), Winmar Restoration (funded presentations
made for youth betterment) and CAA (donating safety patrol traffic vests). The Guelph
Police Service indicated that any funds donated are used to offset the costs associated
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with the youth programs. The Shelburne Police Service and Dufferin OPP detachment
do not have specific funding as they do not operate a full time SRO program.

Data and Records

All police services record incidents at schools handled by an SRO or other police
officers. Incidents are logged by way of a call for service being created in the Records
Management Systems. The Guelph Police Service indicated that descriptors are
recorded when a student is arrested or referred to an alternative resolution program,
officers are required to fill out an information sheet with any arrest, and it includes
physical descriptors such as height, weight, eye colour, hair colour, marks, scars,
tattoos and race. This data was not available to the Task Force. For incidents that do
not lead to arrest no race related data is collected.

Informal interactions with students are not tracked or logged by any police services.
During the meeting with the Task Force police services provided estimates of how many
and what type of interactions were occurring. The Guelph Police Service estimated
‘countless’ interactions on any given day. The Guelph Police Service also estimated
dealing with 1-2 mental health and counselling interactions per week and indicated that
officers have basic mental health training. They indicated that most of the time there is a
‘warm hand off’ of the youth to the schools Child and Youth Worker or Social Worker.

Interactions that specifically deal with conflict (most common by far according to the
Guelph Police Service), drugs/criminal activities and/or interactions leading to further
police interventions are estimated to be 1-2 interactions per day, and rarely progress to
charges being laid.

The Wellington County OPP detachment is the only policing unit that provided data.
They recorded the number of school patrol hours which averaged 15 hours per day from
2014 - 2019 (spread across 4 schools and 5 officers). These hours include D.A.R.E
presentations in elementary schools as well as any time spent in secondary schools.

In addition, Wellington County OPP detachment records school ‘occurrences’ which
include calls for service from all 4 secondary schools, as well as calls generated by the
officer themselves and directly related to the school. For September 2018 - September
2019 there were 209 occurrences and for September 2019 - September 2020 there
were 122 occurrences.

During the Task Force meeting with police services the Wellington County OPP
estimated approximately 5-10 calls per month involving conflict (bullying, fights,
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assaults), and about 2-3 calls per month being drug related. They also estimated that in
an average month there are 15-20 formal interactions with students, which were
described as related to mental health, bullying, fights/assaults, drugs, and mischief.
Formal interactions would roughly correspond to the occurrences provided in Table 3
below.

Table 3, Number and type of occurrences at schools (Centre Wellington District High
School, Norwell District Secondary School, Wellington Heights Secondary School, Erin
District High School) recorded by the Wellington County OPP detachment.

Occurrence Type # of occurrences
Sept. ‘18 - Sept. “19 | Sept. ‘19 - Sept. 2020

Complete (Non-Criminal) * 132 82

Cleared by Charge 9 6

Diversionary Program* 7 1

Departmental Discretion (includes warnings) * | 30 16

Insufficient Evidence to Proceed 11 12

Still Under Investigation 4 2

Unfounded 12 3

Victim Declines to Proceed 4 Not present

Total 209 122

*Complete (Non-Criminal), Diversionary Program and Departmental Discretion all
include diversions of youth

In addition to ‘occurrences’ and formal interactions with students, police take part in
diverting students to other organizations and institutions as a voluntary way to resolve
minor criminal charges. Wellington County OPP estimated 2-3 diversions per month to
the John Howard Society. Data from Wellington County OPP indicated an average of
35 Criminal Code diversions per year and 5 Provincial Offences diversions per year
from the 2014 -15 school year to the 2019 - 2020 school year. The Guelph Police
Service diversions reported to the John Howard Society are:

o 2020 up to October, 23 diversions

o 2019, 94 diversions
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o 2018, 71 diversions
o 2017, 76 diversions

As shown in Table 3 above, diversion data can be recorded in several ways even within
one police service, making it difficult to know an exact number of student diversions.

There is also no specific data related to referrals that have been made to
multidisciplinary teams or other resources (e.g., Canadian Mental Health Association,
The Homewood, Family & Child Services, Wyndham House) by the SROs. The Guelph
Police Service indicated that there are ‘very few referrals’ because young people are
often already connected with other agencies and that SROs ‘regularly’ refer cases to the
Canadian Mental Health Association Integrated Mobile Police and Crisis Team
(IMPACT) in instances where the schools Child and Youth Worker isn’t available.

The Orangeville Police Service records the date and time they attend a school for a
presentation, the topic of the presentation, grade level and number of students who
attended. This data is not tracked by other police services.

Interactions

No records are kept of interactions or requests from administrators or teachers. It was
reported that most often interactions are to arrange presentations, to attend the school
office to speak with a young person who has committed an offense “to make a point of
law with the young person, and to explain the seriousness and potential consequences
of their actions.” (Guelph Police Service), and to assist in handling incidents previously
cited, as assessing a student in crisis, advising on conflict between students that might
escalate to violence/bullying, or investigating a federal/provincial offence needs to be
investigated.

The police services were asked how they dealt with information they received from
administrators or from the school community about students that might have an impact
on students outside of school.

They stated that, as previously mentioned, information is captured through generating a
report through the Records Management Systems. Officers are also made aware of
information through email communications. If there are safety concerns or ongoing
issues, a zone alert may be completed and sent out via email to other officers in the
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county (OPP). Officers will also often be notified if ‘one of their students’ was involved in
an incident outside of school, although this is not required procedure.

Changes

The Orangeville Police Service indicated that the program had not changed since it
began, while the Guelph Police Service and Wellington County OPP indicated that the
program had become more proactive with officers participating in school lockdown
exercises and engaging in foot patrols and participating in school activities.

In terms of changes that the police services would like to see in the future, the
Shelburne Police Service value their current system of part time SROs. From the
Orangeville Police Service,

“l would recommend that Resource Officers be used only for proactive roles to educate
students regarding various crime prevention topics and initiatives and be a resource for
staff and parents to consult with when required. Any negative interactions/calls for
service should be dealt with by frontline officers. This would help maintain positive
relations between the police and the community!” (Orangeville PS)

The Guelph Police Service would like to see one dedicated SRO per secondary school
to increase engagement.

Summary of Police Services Feedback

The findings from feedback from the police services that work throughout the UGDSB is
that their perception of the impact of the SRO program is largely positive and touches
on education, engagement, law enforcement and referrals. Incident reports are filed to
log events that require an SRO or any police intervention at a school. Data exists that
show youth diversion rates but are not logged consistently within various police
services, and it is therefore difficult to know an exact number of diversions attributed to
SRO interventions. There is also no consistent data specifically collected in relation to
the SRO program evaluating its effectiveness and impact on the school community.

In addition, the hiring and training of SROs is varied across the UGDSB. The process of
assigning SROs is internal to police services and the UGDSB does not participate in
identifying candidates. Police also acknowledged that they are present in schools, to
investigate and enforce laws.
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When considering feedback from police it is important to note that a person does not
have to intend harm to cause harm. SROs do not intend to do harm to students when
they are in schools. Oftentimes however, just their physical presence causes harm to
some students by impacting their emotional well-being and their ability to learn.
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Community Consultations

The research provided in this section includes:

e Contextual data: population and school safety data
e Community Town Hall and Survey
e Student Survey

Contextual Data

The data presented here provides context for the interpretation of data collected by the
Task Force. This data includes:

e Population data (Statistics Canada, 2016) was used to provide context for the
community data and the student survey data. This data ensures that the research
activities that were undertaken adequately represent the geographies and racial
diversity of the UGDSB

e Incident data provided by the UGDSB was used to give context to school safety
concerns
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Population and Geographic Representation

Table 4, Percentage of total population (282,099) for each community in the UGDSB,
Community Town Hall and Survey participants and Student Survey respondents.

Percentage of UGDSB
population represented Representation as a percentage of
by community participants

Guelph 131,794 47% 62% 63% 52%
Orangeville 28,900 10% 9% 5% 9%
Erin 11,439 4% 2% 3% 7%
North

Wellington 11,914 4% 3% 7% 13%
Dufferin County 61,735 22% 3% 6% 2%
Centre

Wellington 28,191 10% 9% 11% 13%
Shelburne 8,126 |3% 8% 2% 4%
Other - | 4% 4% -
Total

Population 282,099

This table shows that the City of Guelph and Dufferin County are the largest
communities in the UGDSB with 47% and 22% of the population respectively. Guelph is
slightly overrepresented in the research results (62% of the community town hall
participants, 63% of the community survey participants and 52% of student survey
respondents were from Guelph). Dufferin County is underrepresented in the research
results (3% of the community town hall participants, 6% of the community survey
participants and 2% of the student survey respondents were from Dufferin County).
Other communities are well represented.
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Ethnicity and Race Demographics

Data from the most recent national census in 2016 is used to understand the population
of the UGDSB catchment area. The national census uses the terms aboriginal and
visible minority which are not currently used by the UGDSB. In this report these terms
are only used when referring to national census data.

Table 5, Census data (2016) shows the aboriginal and visible minority populations in each
community within the UGDSB. Total BIPOC community is shown as a percentage of the
total population of each community and of the UGDSB.

Guelph 1870 23,015 24885 131,794 19%
Orangeville 540 1790 2330 28,900 8%
Erin 170 520 690 11,439 6%
North Wellington 185 205 390 11,914 3%
Dufferin County 70 4405 4475 61,735 7%
Centre

Wellington 465 675 1140 28,191 4%
Shelburne 185 1310 1495 8,126 18%
Totals 3485 31,920 35405 282,099 13%

Table 6, Participant identities for the Community Town Hall and Survey

BIPOC 21% 4%
2SLGBTQIA+ 9% 3%
Living in Poverty 0% 1%
Living with a Mental Health Condition 9% 9%
None of the above (presume white majority) 61% 78%
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This table shows that there was a significant difference in the participation of the BIPOC
community in the Town Hall meeting compared to the survey. It is important to note that
the Town Hall participants were 45% parents, 10% students, 17% staff members and
28% community members. The Community Survey was 59% parents, 6% students, 15% staff
members and 20% community members. This data does not adequately represent the student
voice and therefore the Student Survey was used to reach the student population.

Table 7, Intersectional identities of participants in the Community Survey

Intersectional Identities Community Survey
Living in Poverty, Living with Mental Health Condition 1%

BIPOC, Living with a Mental Health Condition 0.5%

BIPOC, 2SLGBTQIA+ 0.4%

BIPOC, 2SLGBTQIA+, Living with a Mental Health Condition, Living in

Poverty 0.2%

BIPOC, 2SLGBTQIA+, Living with a Mental Health Condition, 0.2%

BIPOC, living with a Mental Health Condition, Living with Poverty 0.2%

Table 8, Participant gender identity (Student Survey)

Gender ldentity Number of respondents Percentage
Cisgender Woman 866 52%
Cisgender Man 633 38%
Transgender Woman 1 0.06%
Transgender Man 9 1%
Non-binary 31 2%
Two-spirited 3 0.2%

My gender is not listed 45 3%

Prefer not to say 80 5%

Total 1668 100%

16% of respondents indicate that they are a part of the 2SLGBTQIA+ community.
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Table 9, Racial identities of respondents (Student Survey)

Racial Identification Number of respondents Percentage
Black 48 3%
Indigenous 26 2%

Other Person of Colour 230 14%

White 1315 79%

Prefer not to say 49 3%

Total 1668 100%

To compare the respondents from the student survey to the census data the total
BIPOC population was calculated. From the census data 13% of the population of the
UGDSB is BIPOC and from the student survey 19% of the respondents were BIPOC.

When further broken down, census data indicated that 1.2% of the population was
Indigenous and the student survey had 2% representation. Census data indicated that
visible minorities including Black people and other People of Colour represent 11% of
the overall population and the student survey had 17% of respondents identify as Black
or other Persons of Colour.

The community town hall saw 21% of the respondents identifying as BIPOC and the
community survey saw 4% of the respondents identify as BIPOC. All promotion and
outreach to communities was the same throughout the UGDSB.

School Safety

The public perception of violence in schools is high, although the reality is that violence
in schools is very low®. Presented below are records of weapons possession and use
(September 2015 - June 2020), incidents involving drugs (September 2015 - June
2020), reports of physical, verbal, emotional and cyber bullying (2013 - 2020), and total
suspensions/expulsions (September 2015 - June 2020). In addition, information from
the UGDSB School Climate survey is presented to provide a more robust context for
school safety overall.

8 Barrans, M. E., (2010) Police Presence in Schools: An Exploratory Study of Teachers’ and Staff’s Perceptions of
School Resource Officers, University of Ottawa
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The most common weapons found in schools are knives, scissors and in one incident a
pencil. The consequences for these various incidents are suspension less than 20 days,
suspension less than 11 days, suspension 1-5 days, suspension more than 19 days and
expulsion from school. Incidents involving the use of a weapon are very low with only 6
suspensions for weapons use from 2015 - 2020. Incidents involving possession of a
weapon are higher with 20 suspensions over the 5-year period.

Table 10, Incidents involving weapons possession and use September 2015 - June 2020

Incidents involving weapons possession September 2015 - June 2020

Year 2019-2020 [{2018-2019 |2017-2018 |2016-2017 |2016-2015
# of suspensions in 1 - Weapon: (2 - Weapon: |0 0 0
elementary involving |Knife Knife
possession of a
weapon
# of suspensions in 10 - Weapon: |5 - Weapon: |1 - Weapon: |1 - Weapon: |0
secondary involving  [Knife Knife Knife Knife
possession of a
weapon

Incidents involving weapons use September 2015 - June 2020
Year 2019-2020 [{2018-2019 |2017-2018 |2016-2017 |2016-2015
# of suspensions in 2 - Weapon: |0 1 - Weapon: |0 1 - Weapon:
elementary involving |1x Scissors Scissors Knife
use of a weapon 1x Pencil
# of suspensions in 1-Weapon: [1-Weapon: |0 0 0
secondary involving  [Scissors Knife

use of a weapon

Table 11, Incidents Involving Weapons September 2015 - June 2020

There were no incidents involving drugs in elementary schools from September 2015 -
June 2020. In secondary schools the possession of alcohol/drugs and being under the
influence of alcohol are the most common incidents involving drugs up to the 2018/2019
school year. The influence of and possession of cannabis was introduced as a separate
incident in 2019/2020 as is indicated by the absence of data prior to 2019. Likewise, the
incidents involving the possession of alcohol, drugs and cannabis were captured up
until 2018/2019. It can be inferred from the data that many of the incidents included in
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‘alcohol and drugs’ prior to 2019/2020 are cannabis related, with the legalization of

cannabis in 2018.

Suspension less than 20 days was the most common disciplinary action in response to
incidents involving drugs. There were only 2 suspensions of more than 19 days and 1

‘expulsion from board’.

Table 12, Incidents involving drugs in Secondary schools UGDSB 2015 - 2020.

Year 2019/2020 2018/2019 2017/2018 |2016/2017 |2015/2016
Influence of Alcohol 2 16 2 0 0
Influence of Cannabis* |23 N/A N/A N/A N/A
Possesses Cannabis™ 21 N/A N/A N/A N/A
Possessing 3 N/A N/A N/A N/A
Alcohol/Drugs (excluding

cannabis) *

Possesses Alcohol/Drugs [N/A 31 11 3 0
(including cannabis)

Alcohol to a Minor 0 1 0 0 0
Trafficking 0 1 0 0 0

*influence and possession of cannabis and possessing alcohol/drugs (excluding
cannabis) are incident codes that were created in 2019.

The tables below report the total number of expulsions and suspensions for elementary
and secondary schools from 2016 - 2020. There were no expulsions in elementary
school and 3 expulsions from secondary schools during that time period. Again,
suspension rates are higher, but expulsions are very low.
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Table 13, Expulsion and suspensions from elementary and secondary schools from 2015
- 2020.

Elementary
Year # Suspensions # Expulsions Total Incidents
2019-2020 |301 0 301
2018-2019 |310 0 310
2017-2018 |210 0 210
2016-2017 |113 0 113
2015-2016 |37 0 37

Secondary
Year # Suspensions # Expulsions Total Incidents
2019-2020 |510 1 511

2 (1x Expelled from School, 1x Expelled from

2018-2019 |429 Board) 431
2017-2018 |205 0 205
2016-2017 |80 0 80
2015-2016 |3 0 3

The top 3 infractions in elementary school are categorized as medical/immunization
(which is a medical order), fighting/violence and serious breach of Code of Conduct (for
example, ongoing disrespect of the school rules and procedures). The top 3 infractions
in secondary school are categorized as fighting/violence, persistent opposition to
authority and habitual neglect of duty (for example, not attending class, not completing
any schoolwork). For a full list of infractions please see Appendix 7 (School Safety
Data/Type of Infraction).

Bullying reports from 2013 - 2020 include physical, verbal, emotional and cyber-bullying.
After a rise in bullying in both elementary and secondary schools starting in 2014, there
was an overall decline in reported bullying from 2016 onwards.
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Figure 2, Reports of physical, verbal, emotional and cyber bullying in secondary schools
2013-2020.
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The UGDSB School Climate Survey is a bi-annual, board-wide survey that seeks input
from students, parents and staff to help inform planning and evaluation in the following
areas:

e School climate and inclusivity

e Student engagement

e Student mental health and wellness

School climate has an influence on student violent behaviour and therefore contributes
to school safety.® As stated by Fitzgerald (2009), “School authorities are able to reduce
the level of violence in schools through strategies aimed at improving factors associated
with school climate (McEvoy and Welker 2000).”

Overall, the school climate survey (2018) found that the UGDSB has created a safe and
inclusive environment for students. However, 2SLGBTQIA+ and Indigenous students
tend to report lower levels of safety and inclusion.

o Fitzgerald R., Self-reported Violent Delinquency and the Influence of School, Neighbourhood and Student Characteristics
(2009), Crime and Justice Research Paper Series Statistics Canada
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Table 14, Feelings of safety and inclusion reported in the School Climate Survey (2018)

Grades All Students _ Indigenous Students
Very Safe Very Very Safe Very Very Safe Very
Included* Included Included
4-6 54% 21% 46% 22% 44% 19%
7-8 50% 25% 28% 12% 38% 20%
9-12 46% 20%

*Included encompasses feeling important, respected and a valued part of the school
community

At this time, students reported feeling supported in their own learning at school, with
36% of students in grade 7-8 and 27% of students in grades 9-12 reporting their school
does a very good job of supporting all students. Students’ overall well-being included
feeling proud of themselves, happy, feeling good about themselves and good about
their future. Teachers that participated in the survey were also largely positive when
reporting on different aspects of school climate. It was clear from this survey however,
that teachers need greater support in regard to helping students with social, emotional,
behavioural, mental health or learning difficulties.

Summary of Contextual Data

Census data shows 13% of the population of the UGDSB catchment identifies as
BIPOC. The community town hall and survey and student survey had 19% of the
respondents indicate they are from the BIPOC community. The Task Force is able to
say with confidence that the research is representative of the racial identities and
geographies of the UGDSB.

Arguments in favour of police presence in schools often cite threats to student safety as
a motivation for SROs. However, the data referenced above, in addition to the VTRA
data provided by UGDSB staff show that incidents that would negatively impact the
safety of the school community are actually very low. Over a 5-year period there were
only 3 expulsions.

In addition, research has shown that ‘school climate’ has a large influence on the
outcomes of students. School climate is described in Towards Race Equity (2017) as a
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combination of curriculum, learning environment and disciplinary practices of educators™.
It is further described by Fitzgerald (2009) as including other school attributes such as
student and teacher engagement, strong relationships, and perceived support among
students.

"With respect to the influence of schools, numerous studies have found a positive
association between schools’ environments and the behaviours and outcomes of
students who attend them (Lawrence 2007; Gottfredson 2001; Gottfredson,
Gottfredson, Payne and Gottfredson 2005). Apart from factors such as funding,
resources and location, the school climate, or “the ‘feel’ of a school as perceived by
students and teachers,” has also been shown to be linked to behavioural outcomes
among students (Lawrence 2007, 138). In particular, schools characterized by a more
positive climate (e.g., a perceived high level of student and teacher interest and
engagement) have lower rates of student problem behaviours, while schools
characterized by a negative climate (e.g., a perceived lack of school safety or a high
level of physical damage or vandalism) have higher rates of problem behaviours
(Gottfredson et al. 2005; Payne, Gottfredson and Gottfredson 2003)."""

School climate should be considered exceptionally important, (if not more so, than
police presence in schools) when addressing school safety. The staff of the UGDSB
should be commended for the positive school climates they have created across the
board.

Community Town Hall and Survey

The school community including students, parents and staff were invited to share their
perspectives on police in schools through a public town hall event. The town hall was
facilitated through a crowdsourcing platform called Thought Exchange. Thought
Exchange is used to (1) identify common ground and areas of disagreement in
participants, (2) identify themes from the thoughts that are shared and (3) compare and
contrast what's important to different groups of people by cross-analyzing groups to
understand similarities and differences.

Participants in a real-time event were able to share thoughts in response to the question
asked and then rate each other's thoughts (1 - 5 stars). The virtual Town Hall event was
held on October 20th. The following 5 demographic questions were asked as a part of
the event.

10 James, C.E. & Turner, T. (2017). Towards Race Equity in Education: The Schooling of Black Students in the Greater Toronto

Area. Toronto, Ontarigo, Canada: York University.
11 Ibid Fitzgerald p. 45
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1. What geographic area of the school board do you live in?
a. Centre Wellington
b. Guelph
c. North Wellington
d. Orangeville
e. Shelburne
2. What gender do you identify with?
a. Cis gender man
Cis gender woman
Non-binary
Transgender male
Transgender woman
Two-spirited
My gender is not listed
Prefer not to answer
3. Please check any of the racialized or marginalized groups you identify with.
a. BIPOC
b. 2SLGBTQIA+
c. Living in Poverty
d. Living with Mental Health condition
e. None of the above
4. Please indicate if you are a,
a. Student
b. Parent
c. Staff member
d. Community Member
5. Are you responding for an,
a. Elementary school
b. Secondary school
c. Both Elementary and Secondary school

S@ e a0CT

The Task Force created two questions for the community town hall.

1. What are your thoughts about the role and impact that police presence has in the
UGDSB school community?

2. After our discussion this evening, what additional feedback do you have for the
Task Force to consider going forward?
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The same questions were used for the Community Survey that was open from October
20th to 26th, 2020. The data and analysis presented below is for both the Community
Town Hall and Survey.

Who participated?

There were 140 town hall participants who shared 172 thoughts and provided 3,164
ratings in response to question 1 about police presence in schools, while 124
participants shared 161 thoughts to question two as additional feedback. One hundred
and fifty-nine people viewed the live stream of the town hall.

The survey was completed by 573 participants the majority of whom identified
themselves as parents or community members.

Table 15, Community Town Hall and Survey participants identified by how they interact
with the UGDSB.

Community Town Hall Survey

n % n %
Parents 56 45% 340 59%
Students |12 10% |34 6%
Staff Members |22 17% |86 15%
Community Members |35 28% |113 20%
Total Participants* (n) |125 100% |573 100%

*Total participants for the Town Hall vary as a result of people participating in only part of
the process (e.g., first question but not the second, or dropping out part way through the
event or getting disconnected)

Of the students who answered the community survey, 76% (n=25) were secondary
school students, 21% (n=7) were both elementary and secondary school students and

3% (n=2) were elementary school students.

The geographic distribution of the community town hall and survey participants is
provided below.
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Table 16, Community Town Hall and Survey participants geographic representation in the

UGDSB.

Centre Wellington
Dufferin County
Erin
Guelph/Puslinch
North Wellington
Orangeville
Shelburne

Other

Total Participants

n

%

n

%

11
|4
3
80
4
11
10
5
128

9%

3%
2%
62%
3%
9%
8%
4%
100%

62
33
16
357
39
31
11
24
573

1%

6%
3%
20%
7%
5%
2%
4%
58%

Gender Identity of Community Town Hall and Survey participants.

Table 17, Community Town Hall and Survey participants gender identity.

Male

Female

Non-binary
Transgender Man
Transgender Woman

Two-spirited

Prefer not to answer

Total Participants

My gender is not listed

n % n %

49 I38% 153 I27%
71 55% 383 67%
4 3% 7 1%

0 0% 1 0.2%
1 1% 0 0%

1 1% 1 0.2%
0 0% 0 0%

2 2% 28 5%
128 96% 570 100%

Demographic data indicating identification with marginalized community groups.




Table 18, Community Town Hall and Survey participants community identity.

Community Townhall Survey

n % n %
BIPOC 27 21%|23 4%
2SLGBTQIA+ | 11 9% |16 3%
Living in Poverty | 0 0%|6 1%
Living with a Mental Health
Condition 11 9% (49 9%
None of the above* | 77 61%)|441 78%
Total Participants (n) 126 100%(535 95%

*By providing options for other identifiers (e.g., BIPOC) ‘none of the above’ in the survey
correlates to the white majority population.

The community survey data allowed for participants to pick multiple identities thus
allowing for representation of intersectionality. The town hall data did not allow for this
level of detail. The results below indicate individuals with multiple identities.

2SLGBTQIA+/Living with Mental Health Condition (n=16, 3%)

Living in Poverty/Living with Mental Health Condition (n=6, 1%)

BIPOC/Living with Mental Health Condition (n=3, 0.5%)

BIPOC/2SLGBTQIA+ (n=2, 0.4%)

BIPOC/2SLGBTQIA+/Living in Poverty/Living with Mental Health Condition (n=1,
0.2%)

BIPOC/2SLGBTQIA+/Living with Mental Health Condition (n=1, 0.2%)
BIPOC/Living in Poverty/Living with Mental Health Condition (n=1, 0.2%)
2SLGBTQIA+/Living in Poverty (n=1, 0.2%)

The BIPOC and 2SLGBTQIA+ communities intersect when grouping the data. Overall
including intersectionalities there are 27 BIPOC respondents (5% of respondents), 4
BIPOC/ 2SLGBTQIA+ (1% of respondents) and 33 2SLGBTQIA+ (6% of respondents)
in total, representing 12% of the respondents.

What does the data show for marginalized populations?

In general, the community survey data shows that 70% of respondents (n= 350) would
maintain police presence in schools and 30% (n=151) would remove police from

51



schools. Looking more closely at the community survey data the Task Force noted that
of the students that answered (only 6% of respondents), 70% indicated that they would
maintain police presence in schools and 30% were against police presence in schools.
It is important to note that the maijority of survey respondents (students + nonstudents)
identify as white.

When the Task Force looked more closely at marginalized communities within the
survey, it was noted that for all groups combined (mental health, poverty, gender
identity, BIPOC) 46% are against police presence in schools and 54% would maintain
police presence in schools.

Broken down further the chart below shows that for 2SLGBTQIA+ and BIPOC
communities, the majority of respondents indicate there should be no police presence in
schools. For those living with a mental health condition or living in poverty, the majority
would maintain police presence in schools.

Further comparison reveals that,
e BIPOC respondents were twice as likely to want to remove police from schools
than those identifying as White (none of the above)

e 2SLGBTQIA+ were 2.5 times more likely to want to remove police from schools
than those identifying as White (none of the above)
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Figure 3, Maintain or remove police presence from schools as indicated by marginalized
communities (2SLGBTQIA+, BIPOC, those living with mental health conditions and those
living in poverty) from Community Survey.

It is important to remember that the majority of respondents to this survey are parents
and community members. Student participation in this survey was very low which is why
an additional student survey was conducted that was geared specifically toward the
student population of the UGDSB.

What thoughts were shared and how are they best understood?

The analysis below looks more closely at thoughts shared by participants during the
community town hall meeting. The thoughts were analyzed in two ways. First, the
thoughts were reviewed and themes that emerged were used to categorize thoughts as
indicated below. The overall percentage of responses that fell into each category were
then calculated.

Themes used to categorize thoughts:

In favour of no police presence in schools

In favour of police presence in schools

Neutral

Expressing both positive and negative ideas around police presence in schools
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e “Only if...” are thoughts that indicate police presence in schools is okay only if they
meet certain conditions
e In favour of police presence in elementary schools only

Second, the thoughts were distinguished based on the respondents’ star Yy ratings
from 5 (high) to 0 (low). This allows the analysis to show which category of thoughts
garnered the most support (Figure 4)

Of the 172 thoughts for question 1, (“What are your thoughts about the role and impact
that police presence has in the UGDSB school community?”)

e 41% were in favour of no police presence in schools
“The presence of police could negatively impact students in marginalized groups.

Q This is because police are authority figures with a lot of power so personal
prejudice could be harmful to some students in ways that impact learning.” (3.9

)

“School is supposed to feel like a safe and nurturing environment where students
experience faculty setting them up for success. Not all students feel safer with

police presence, some feel the opposite due to personal experiences.” (3.9 )
e 36% were in favour of maintaining police presence in schools

(_7_) “l agree with the idea of having a police presence but with a focus on youth
engagement and not necessarily enforcement. | think our youth need positive

reinforcement from the police and to understand how they can integrate well.” (3.5 $r)
“With an office in secondary schools, emergency situations are dealt with by
someone who knows the school, staff and students. History has shown that the
resolution to issues is more appropriate and satisfactory for all involved.” (3.5 )
e 10% of thoughts were neutral for example,

(—7') “schools are for learning” (4.1 ) or

“The education system should provide opportunities to respect and honour one
another.” (3.8 $¢)
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6% of thoughts indicated both positive and negative impacts of police
presence in schools. These included acknowledging the negative impacts on
marginalized communities while still feeling positive relationship building
occurred. Others indicated negative impacts in secondary school but positive
impacts in elementary schools.

“Very positively impactful for many of our students and their programs yet
understandably challenging for many others due to their lived experiences. It’s

important for us to understand and see all sides of the question.” (3.7 )

3% of thoughts fall into the ‘only if...” category. For example, police presence in
schools is ok only if they stop carrying firearms and weapons, and police
presence is ok in schools only if it is tied to education and not enforcement.

2% indicated that police presence is positive in the elementary school context.

“I think the police doing the VIP program is appropriate in elementary schools
because the VIP program is valuable for kids to learn about drugs and influences
of their peers.” (4.1 £r)

1% either posed questions or comments were not clear.
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Thoughts: Categorized and Rated

25
20
15

10

a

High (4.1 - 3.4) Moderate high (3.4 - Moderate low (3.2 - Low (2.9 -0.0)
3.2) 2.9)

no police presence in schools [ maintain police presence in schools
B positive/negative impacts

Figure 4, Ratings from high (5) to low (0) of the 3 main categories of thoughts (1) no police
presence in schools (2) maintain police presence in schools and (3) police have both
positive and negative impacts.

What is clear from the thoughts and ratings expressed, as shown in Figure 4, is that
most thoughts indicate that there should be no police presence in schools. Police
presence in schools have a negative impact statements are the most in terms of number
of thoughts. These thoughts also received the highest ratings. This indicates that any
recommendations around removing police from schools are well supported.

In comparison, thoughts that indicate police presence should be maintained in schools
are fewer in number in the highest rating profile (only 5 thoughts of this nature received
a high star rating). The number of thoughts that support police presence in schools
increased towards the lowest rating category indicating that these thoughts were not
well supported.

Of the 160 thoughts for question 2, (“What additional feedback do you have for the
Task Force to consider going forward?”)

e 21% of participants suggested supporting other service providers such as
mental health support, counsellors and mediators, social and youth workers and

56



alternative programs at schools that focus on activities, as well as food and
nutrition.

“Please consider other service providers who could support schools who are not
part of the police. Students deserve mental health professionals, and trained

educators to teach them about drug use and safety.” (4.3 i)

e 17% of participants spoke to the need for diversity, inclusion and equity to be
a top priority in the decision-making process and advocated for the police to
engage with anti-racism and anti-oppressive education.

‘Be comfortable with not deciding based on the majority. If there is a group of
people who do not feel safe with police presence in schools, they should not be

discounted. Do not ignore the marginalized.” (4.2 )

e 17% indicated that police presence in schools is good for relationship
building.

“Having police visit schools to build rapport and provide relevant information and
reduce stigmas is ok. All children from all backgrounds and orientations need to

be treated equally with respect and dignity.” (3.6 )

“Let’s build bridges. We are better off together.” (3.6 )

e 13% wanted to know more about the police presence in schools’ programs (SROs
and elementary school programs), including what data is collected, what the
impacts have been and how police officers are chosen?

12% indicated they felt the program was positive

8% indicated they felt the program was negative

4% wanted to make sure student voice was heard

4% indicated that police presence is positive as a safety measure

1% indicated that there are other ways to engage youth outside of schools (e.g.,
camps or sports) and 1% indicated that it does not have to be ‘all or nothing’ and
that maybe there are ways to amend the program.

The maijority of participants suggest alternative supports for students instead of police
presence in schools which compliments the findings of the first question.
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Differences and Commonalities

The analysis below looked more closely at the differences and commonalities of
different groups within the Town Hall exercise. The figures show that members of Side
A will rate Side B thoughts low and vice versa. These figures also illustrate where
groups overlap or share common ground in their ratings of thoughts.

DIFFERENCES

Police presence in schools [Side A: 43 people | Side
B: 34

Side A

It further marginalizes students of
colour or those with complex
needs. There's no place for police in
schools.

*49 *11

Police presence simply does NOT
belong in the UGDSB school
community. Whatever role the police
might play at schools is absolutely best
served by employing counsellors,
mediators, and other professionals
insted

* 49 %10

people]

Side A/B Common (high)

Schools are for learning
* 4.6 *39
The education system should provide

opportunity to respect and honour
one another

*39 %47

SideB

| think that the police presence in
school has had a positive affect on my
children and children in general. The
police who went to the school was
positive, approachable, non intimidating
etc. It gets kids thinking about policing,
and are approachable.

* 14 %49

We appreciate the historic and
continued presence of our Police in our
school. Provides for building positive
relationships between our children /
students and our Police as well added
security to students and faculty

*12 ¥4A

Figure 5, Group differences and similarities in reference to police presence in schools.
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DIFFERENCES

B: 33 people]

Side A

Non familial relationships are
especially important for youth who do
not have strong family relationships

*47 %13

| agree with the idea of having a police
presence but with a focus on youth
engagement and not necessarily
enforcement | think our youth need
positive reinforcement from the police
and to understand how they can
integrate well

*48 %18

Role of police in schools [Side A: 43 people | Side

Side A/B Common (high)

Schools are for learning
* 40 %44
Police presence should only be in the

schools to educate, not to police our
children.

%41 %40

Side B

The police are not teachers or social
workers.

* 14 %48

| believe that schools should emphasize
meeting root level causes of student
behaviour rather than merely policing
it. This is important because merely
policing symptoms of problems never
actually addresses the problems
themselves.

*20 %45

Figure 6, Group similarities and differences in regard to role of police in schools.

These illustrations show how polarizing the issue of police presence in schools is for
some groups. Side A/B illustrates where 2 groups align. It is clear that neutral
statements such as ‘schools are for learning’ are easy to agree on however they do not
directly address the issues around policing in schools. Similarly, in Figure 6, Side A and
Side B that sit in opposition in regard to the role of police in schools, align on learning

and education.

Summary of Community Town Hall and Survey

The Community Survey results showed that the majority of the BIPOC and
2SLGBTQIA+ school community (students, staff and parents) do not support police
presence in schools. In addition, the Community Town Hall revealed that the highest
rated thoughts were those that are not in favour of police presence in schools. These
findings show broad community support for the removal of police from schools and the
use of alternative mental health and youth supports (e.g., social workers) instead of

police.
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Student Survey

The student survey was conducted from November 30 - December 11, 2020 and was
voluntarily completed by 1668 students in the UGDSB in grades 10, 11, 12 and 12+.
Students were asked the following questions.

1) What grade are you in?
e 9-10
o 11-12+
2) What gender do you identify with?
e Cis gender Man
Cis gender Woman
Non-binary
Transgender Man
Transgender Woman
Two-spirited
My gender is not listed
e Prefer not to answer
3) What race do you identify with?
e White
Black
Indigenous
Other POC (Person of Colour)
Prefer not to say
4) Are you a member of the 2SLGBTQIA+ Community?
e Yes
e No
e Prefer not to say
5) Your previous interactions with School Resource Officers (SROs) in high school
have been:
e Positive
e Neutral
e Negative
e | have not had any interactions with my SRO
6) Have you ever felt discriminated against by an SRO? [DISCRIMINATION is the

unfair or prejudicial treatment of individuals or groups on the basis of grounds set
out in the Ontario Human Rights Code such as race, sexual orientation, disability
or on the basis of other factors. Discrimination, whether intentional or

60



unintentional, has the effect of preventing or limiting access to opportunities,
benefits, or advantages that are available to other members of society.
Discrimination may be evident in organizational and institutional structures,
policies, procedures, and programs, as well as in the attitudes and behaviours of
individuals.]
e Yes
e Somewhat
e No
e Other: Please Specify
e | have not had any interactions with my SRO
7) Are you comfortable with SROs in your high school?
e Yes
e Neutral
e No
e Other: Please Specify
8) Would you feel negatively impacted if the SROs were removed from your high
school?
e Yes
e Somewhat
e No
e Other: Please Specify
9) Please enter any comments or positive/negative experiences you have
encountered regarding SROs: [Long Answer]

In general, the results show that 57% (n=953) of students have not had any interactions
with SROs. Furthermore, the data shows that 20% (n=334) had positive interactions
with SROs, 18% (n=304) had neutral experiences with SROs and 5% (n=77) had
negative experiences with SROs.

61



Your previous interactions with Student Resource Officers (SROs) have been:

. | have not had any interactions with SROs. . Positive . Neutral . Negative

Figure 7, Student interactions with SROs perceived as positive, negative and neutral.
Sexuality Data

The survey data was disaggregated by sexuality to further explore the opinions and
experiences of specific student groups. Students were asked if they had ever felt
discriminated against by an SRO.

Discrimination by Sexuality

Discrimination is the unfair or prejudicial treatment of individuals or groups on the basis
of grounds set out in the Ontario Human Rights Code such as race, sexual orientation,
disability or on the basis of other factors. Discrimination, whether intentional or
unintentional, has the effect of preventing or limiting access to opportunities, benefits, or
advantages that are available to other members of society. Discrimination may be
evident in organizational and institutional structures, policies, procedures, and
programs, as well as in the attitudes and behaviours of individuals.
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Have you felt discriminated against by an SRO?
60%

40%

20%

0%

No opinion SROs in high schools SROs out of high schools

B NonieBTQ2SIA+ ] LGBTQ2sIA+ [} Prefer not to say

Figure 8, 2SLGBTQIA+ and non 2SLGBTQIA+ students’ feelings of discrimination by an
SRO.

e The majority of Non 2SLGBTQIA+ students, 51% (n=653) and 2SLGBTQIA+
students 49% (n=132) did not have any interactions with SROs

o 44% (n=566) of Non 2SLGBTQIA+ students and 39% (n=105) of
2SLGBTQIA+students did not feel discriminated against by an SRO

o 3% (n=44) of Non 2SLGBTQIA+ students and 8% (n=21) of
2SLGBTQIA+students felt somewhat discriminated against by an SRO

o 2% (n=28) of Non 2SLGBTQIA+ students and 5% (n=13) of
2SLGBTQIA+students felt discriminated against by an SRO

2SLGBTQIA+ students were more likely to have interactions with SROs than Not
2SLGBTQIA+ students. 2SLGBTQIA+ students were 2.5 times more likely to feel
somewhat discriminated against by SROs than Not 2SLGBTQIA+ students.
2SLGBTQIA+ students were 2.5 times more likely to feel discriminated against by SROs
than Not 2SLGBTQIA+ students.

The data results show a clear correlation between sexuality and the likelihood of

feeling discriminated against by an SRO with 2SLGBTQIA+ students at an
increased risk compared to their Non 2SLGBTQIA+ student counterparts.
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Stance on SROs in/out of high schools by LGBTQ2SIA+ identity

60%

40%

20%

0%

No opinion SROs in high schools SROs out of high schools

B NoniGBTQ2S1A+ [ LGBTQ2SIA+  [] Prefer not to say

Figure 9, 2SLGBTQIA+ and non 2SLGBTQIA+ students’ stance on SROs in secondary
schools.

e 34% (n=445) of Non 2SLGBTQIA+ students and 19% (n=52) of 2SLGBTQIA+
students wanted SROs in secondary schools.

o 11% (n=144) of Non 2SLGBTQIA+ students and 37% (n=120) of 2SLGBTQIA+
students wanted SROs out of secondary school.

Non 2SLGBTQIA+ students were 1.5 times more likely than 2SLGBTQIA+ students to
want SROs to stay in secondary schools.

2SLGBTQIA+ students were 3 times more likely than Not 2SLGBTQIA+ to want SROs
out of secondary schools.

Race Data

Student survey data was disaggregated by race to further explore the experience of
racialized students in relation to SROs.

Interactions with the SRO by Race
As stated previously in Table 9, 79% of students are White, 14% identify as People of

Colour, 3% identify as Black, 2% as Indigenous and 3% prefer not to say. The graph
below shows that 67% (n=32) of Black students, 42% (n=11) of Indigenous students,
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71% (n=163) of Other POC students, and 55% (n=718) of White students have not had
any interactions with the SROs. The data shows that Indigenous students are most
likely to have interactions with SROs.

Student previous interactions with SROs

80%

60%

40%

20%

0%
| have not had any interactions with SROs. Positve MNeutral Negative

. Indigenous

Black

. Other POC

. White Prefer not to say

Figure 10, Student interactions with SRO by race.

Positive Experiences with SRO by Race

10% (n=5) of Black students, 10% (n=24) of other POC, 27% (n= 7) of Indigenous
students and 22% (n=289) of White students had positive interactions with SROs.
Indigenous students were most likely to have interactions with SROs and were 2.5
times more likely than Black and other POC students to have positive interactions with
the SROs. Black and other POC students were both equally the least likely to report
having positive experiences with the SRO. White students were more than twice as
likely as Black and other POC students to report positive interactions with SROs.

Negative Experiences with the SRO by Race

10% (n= 5) of Black students, 4% (n=1) of Indigenous students, 3% (n=8) of Other POC
students, and 4% (n=59) of White students have had a negative experience with SROs.
The data shows a clear correlation between race and negative experiences with
SROs. Black students are 2.5 times more likely than White and Indigenous students,
and more than 3 times as likely as other POC students to have had negative
experiences with SROs.
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Discrimination based on Race

Below, the results show that 6% (n=3) of Black students felt discriminated against by an
SRO. The data further shows that 3 % (n=7) other People of Colour students felt
discriminated against by an SRO. Lastly, only 2% (n=29) of the White student
population felt discriminated against by an SRO.

Have you ever felt discriminated against?

80%

60%

40%

20%

0% [T
I have not had any interactions with SROs. No Somewhat Yes
Black . Indigenous . Other POC . ‘White Prefer not to say

Figure 11, Students felt discriminated Against by an SRO.

It is important to look at the data not just by the percentage but also in comparison to
other racial groups. Black students were twice as likely than other People of Colour to
feel discriminated against by an SRO. Black students were 3 times more likely than
White students to feel discriminated against by an SRO.

The data shows a clear correlation between race and the likelihood of feeling
discriminated against. White students are the least likely to feel they have been
discriminated against and Black students are the most likely to feel that they have been
discriminated against.

Although no Indigenous students reported that they had felt discriminated against by an

SRO, Indigenous students were the most likely to report feeling somewhat discriminated
against by an SRO in comparison to Black, other POC, and White students.
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Race disaggregated data addressing the question: Do you want SROs in
Secondary Schools?

Do you want SROs in high schools?

60%

40%

20%

0%

No opinion SROs in high schools SROs out of high schools

. Black . Indigenous . Other POC

. White Prefer not to say

Figure 12, Students want/do not want SROs in secondary school.
Support for and against SROs in Secondary Schools

21% (n= 10) of Black students, 54% (n=14) of Indigenous students, 27% (n=63) of
Other POC students, and 32% (n=422) of White students want SROs to remain in
secondary schools.

Indigenous and White students were most likely to want SROs to stay in secondary
schools while Other POC and Black students were the least likely to want SROs to stay
in schools.

21% (n=10) of Black students, 4% (n=1) of Indigenous students, 13% (n=29) of Other
POC, and 16% (n=212) of White students want SROs out of secondary schools.

Black students are the most likely to want SROs out of secondary schools followed by
White students while Other POC students and Indigenous students are the least likely
to want SROs out of schools.

It is important to reflect on the results in a way that prioritizes not the largest population

but the largest negatively impacted population. Black students are overrepresented in
negative experiences with SROs and underrepresented in positive experiences with
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SROs. This suggests that Black students are at the highest risk of experiencing harm
with SROs in secondary schools in comparison to other racial categories.

Indigenous students are overrepresented in feeling somewhat discriminated against by
an SRO and also have the highest contact with SROs in secondary schools.
Simultaneously, Indigenous students are the least likely to want SROs out of secondary
schools.

Student Comments

g] Positive

“‘Really well. Felt very inclusive when | first came to the school,” (Black Student).

“I felt safer at school and knowing some police officers already out of high school | felt
like if | ever need help with an issue, | can easily go talk to them and not feel like they
would make fun of it. | also had some days where me and the police officers just stood
there to have a conversation which made my day because they always made me
laugh,” (Indigenous student)

“I have had no experiences with SROs; however, | think they are important for school
and student’s safety and crime prevention at school,” (POC student).

Q Negative
“Racial bias is why | feel SROs need to be more diverse,” (POC student)

“Putting police in schools contributes to the school to prison pipeline which
disproportionately affects BIPOC youth,” (White student).

“Police presence should not be in schools at all times ONLY when necessary. By having
police presence in school, you put students in direct contact with the justice system, a
corrupt justice system. More often than not there is prejudice against POC and people
in the 2SLGBTQIA+ and they are often targeted, children should NOT have to deal with
this issue especially in school where they are supposed to be SAFE and feel trusted by
adults. Police presence almost completely eliminates their feeling of safety in school,
and they are most likely already face discrimination from peers or outside of school,
there is no need for them to face that even more, and in school where the main focus is
to learn,” (White student).
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Q Compromise

“one may be okay to have because they can be really helpful but having multiple around
the school could be scary and | know they are just there to help but people that have
different views on,” (POC student).

“If SROs are placed in secondary schools, | would like them to be there to build trusting
relationships with students and not there to simply enforce rules or get students in
trouble. | would like them to be gentle and compassionate, and not use force on anyone
other than basic self-defence, nothing too hurtful,” (POC student).

“I think that it is important to have some sort of authority regarding schools in general as
there are things that may require the SROs, | figure it is beneficial to have them in case
of a situation that may require their service. It would be better to have them than not and
be in the situation where they are needed. | can also see how some students may not
want them in the schools, but personally | believe it’s better to be safe than sorry,”
(White student)

Q Mental Health

“I believe we should be prioritizing the presence of an actual teen mental health
professional in the school as well as a sexual health nurse that is there more
regularly.” (White student)

“I've had interaction with a school police officer when talking about an abusive
relationship. He was helpful but having police in the school made me uncomfortable,”

(White student).

“Most were positive, | felt the officers needed some more mental health training to
handle certain situations,” (White student).

G Intimidation

“They shouldn't carry guns in the hallways if they need it have a safe in their office,”
(White students)

“I'm terrified of police officers, seeing them automatically sends me into an extreme
panic so seeing them at school is really not ideal for me,” (POC student).
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“A few times, the SRO at my school disrupted class to search a classmate for drugs. It
was stressful and made me feel extremely uncomfortable in my learning environment,
especially since both times, the student in question didn't have any and was visibly
upset after,” (White student)

“SRO’s have made people feel more anxious and oppressed than they should in a
school environment. Even if they don’t mean too. It’s the multiple accounts of violence
against people of colour,” (White Student).

Summary of Student Survey

Although the majority of students had no opinion at all about SROs in secondary
schools and have not interacted with SROs, when the data was disaggregated to
explore the experience for students from marginalized communities, the Task Force
found that:

e 2SLGBTQIA+ students were 3 times more likely than Non 2SLGBTQIA+ to want
SROs out of secondary schools

e Black students are more likely to have negative experiences with SROs and want
SROs removed from secondary schools

e Indigenous students interact with SROs the most and are most likely to feel
somewhat discriminated against

It is clear that marginalized student communities experience the most negative impacts
of SROs in secondary schools.

Additional Feedback Received

In addition to the community consultation, letters from individuals and organizations
were received by the Task Force. In addition, public statements were made by
organizations in response to questions and concerns around police presence in
schools. These opinions were not sought by the Task Force. They are summarized
below as they reflect different perspectives in public opinion.

Student Voice
Two letters were received from students at Centre Dufferin and the other unknown. Both

letters spoke out against police presence in schools citing the negative impacts on
marginalized students and the systemic oppression of policing in Canada.
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One student presented to the Task Force and spoke to a positive relationship with the
SRO officer at their school. When asked if the relationship with this particular officer
increased the student’s trust of other police officers, the student indicated that it did not.

Community and Public Voice

There were 7 letters from individuals and 4 letters from organizations or individuals
representing organizations received by the Task Force. The letters were reviewed, and
a synopsis provided.

The Guelph Black Heritage Society (Guelph), A Neighbourhood Group (Guelph), and
Shelburne Task Force (Shelburne) all spoke out against the continuation of police in
schools. These organizations highlighted the negative impact of police in schools on
BIPOC students specifically. They noted that negative relationships between the police
and the BIPOC community outside of schools influence the impact that police officers
may have in schools.

A Mayor of a location in the UGDSB spoke out in favour of police in schools. One
person (adult man, Guelph) who has worked closely with police services spoke out in
favour of police in schools citing efficient and proper legal protocols for dealing with
student conflict and building relationships as the main reasons to continue to have
police in schools. One person (adult man, Guelph) who is a retired police officer also
wrote in favour of police in schools again citing ‘building relationships’ between police
and the community.

One individual (adult man, Guelph) sent a letter who did not identify any relationship to
the UGDSB (e.g., parent, staff etc.) and spoke out against police in schools citing the
unfair targeting of Black and Other students of Colour and the perpetuation of bias and
long-term impacts (school to prison pipeline).

Four parents from across the board (Guelph, Shelburne, Dufferin County) sent letters
and none of them were in favour of police in schools. Parents suggested that the
program should be limited to scheduled classroom visits for workshops and
presentations and that police in schools create a tense learning environment.
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Discussion of the Research

The community policing model includes a triad of objectives, including education,
counselling and law enforcement. Effective relationship building is recognized as
important to supporting the core functions of SROs.'? Research has found however, that
the maijority of relationship building is with administration not with students (Broll &
Howells, 2019) and the ability of the SRO to build relationships largely depends on the
individual’s interpersonal skills and ability to work with youth.

“From a community policing perspective, fostering positive relationships with members
of the school community should be essential to the success of SRO programmes
(Canady et al., 2012; Trotman and Thomas, 2016); however, building these
relationships has proven to be one of the most difficult elements of programme
implementation (Briers, 2003; Coon and Travis, 2012; Dickmann and Cooner, 2007;
Finn et al., 2005, Theriot and Cuellar, 2016). Perhaps for this reason, school principals
rank communication skills and rapport as more important qualities than specialized
training for SROs (May et al., 2004)” (Broll & Howell, 2019)

Interviews with administrators, mental health, psychology and equity staff in the UGDSB
support these findings. The personality and ability of individual officers to
understand and mesh with the school community is essential to the success of the
SRO program. How officers are assigned to the role of SRO, trained and evaluated is
inconsistent however, and has no input from the school board or educators. It is clear
from the research that some officers are excellent communicators, work well with youth
and effectively build trust and relationships. Other officers, however, appear not to like
teenagers, and intimidate and use fear as a learning tool. In addition, students report
that comfort with an individual SRO does not translate to comfort with the police at
large.

In addition, there is an inconsistent understanding of the role of SROs across the
board. All administrators interviewed were unaware for example, that SROs were
assessed by their supervisors in policing and that administrators could participate in that
assessment. No administrator had ever had feedback requested from them. Mental
health and psychology staff of the UGDSB reported not fully understanding the role of
SROs. Within policing how the SRO program is implemented, how data is recorded, and
the levels of officer engagement and officer evaluation is not standardized.

The benefits of police presence in schools cited by administrators, mental health,
psychology and equity specialists at the UGDSB include education in the form of

P1bid Fitzgerald R. p.45
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classroom presentations and that SROs can often be a good resource for
administrators and other staff for quick consultation on legal issues and quickly
connecting students to resources (e.g., IMPACT team). Administrators express
preferring an officer they know to an officer they don’t know because of concerns
around some officers’ ability to interact with students. This points to a larger problem
surrounding officers’ behaviour with youth in general and perhaps lack of training on
youth mental health. Officers report relationship building as the most rewarding
aspect of the SRO program and discuss other activities they participate in as a part of
the school community, for example coaching sports teams, participating in the Terry Fox
Run, and serving lunch in cafeterias. These interactions are positive aspects of student
engagement and although unrecorded and informal could be explored further as an
alternative focus for police-student relationship building.

School safety also arises as motivation for the SRO program. Reports of weapons
possession and use, incidents involving drugs, suspension and expulsions and VTRA
events indicate that events that threaten student and school safety are very low in the
UGDSB and that school climate (which is high in the UGDSB) has a major impact on
student behaviour and outcomes. An emphasis on supporting positive school climate
could have a greater impact on school safety than policing.

Another theme that arose from the research is the need for mental health supports for
students. Officers have basic mental health training and do deal with mental health
issues at schools. Educators, students and the wider community identify alternative
mental health supports as potentially more appropriate and effective than having police
in schools. Social workers and child and youth counsellors, for example, are better
equipped to deal with mental health issues than the police. Police reported ‘a warm
hand-off’ to trained school personnel when engaging with students with mental health
concerns.

The Student Survey and Community Town Hall and Community Survey all have similar
results. Marginalized communities are more likely to experience the negative
impacts of school policing. What should be noted is that police officers do not have
to intend harm to cause harm. The harm remains as it is nested within the experience
and context of the wider BIPOC community. Black students, staff and the Black
community are most negatively impacted by SROs and support the removal of SROs
from schools. Students who identify as People of Colour, Indigenous peoples and
members of the 2SLGBTQIA+ community are also more likely to have had negative
experiences with police than their White counterparts. There is also broad community
support as shown in the Town Hall meeting from both the BIPOC and White
community to remove police from schools. It is evident from the research that from a
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police perspective, the SRO program is meant to build community and ‘humanize’ the
police for youth. It is clear however that the negative impacts of police in schools are
disproportionately felt by racialized and marginalized communities.'3

The Equity and Inclusive Education Strategy introduced by the Ontario government in
2009, identifies the “removal of discriminatory biases and systemic barriers to support
the achievement and well-being of students.”'* Results of this research found however,
that police acknowledge they are present to enforce laws and conduct investigations. As
educational institutions schools should be safe, respectful, focused on learning, and
equitable. These are the values found within the Guiding Principles of the UGDSB
(Appendix 8 Vision and Guiding Principles, UGDSB) and the UGDSB Equity Plan
(Appendix 9, UGDSB Equity Plan 2019-2022). The negative impact of police presence
on specific student communities, whether intended or not, is in conflict with the removal
of systemic barriers cited in the Vision Statement and Guiding Principles and the Equity
Plan of the Upper Grand District School Board.

Summary

As stated earlier, the interpretation of this data was conducted through an equity lens.
Equity is about focusing on the experience of marginalized communities despite the fact
that their experiences are not those of the majority. The interpretation of this data is
also not about intention. It is about impact. Police interactions in schools cannot be
removed from the wider historical and current community context. Ontario has a history
of segregation, with the last racially segregated school in Colchester, Ontario closing in
1965 (The last racially segregated school in Nova Scotia closed in 1983 in
Guysborough County).'® The police have a long history of discrimination against and
targeting of the 2SLGBTQIA+ community and were deeply entwined in Canada’s
colonization of Indigenous communities.

“..schooling is part of a web of interconnected and interdependent systems that
reproduce inequities which contribute to poor social and educational outcomes for Black
Canadians. While these systems have changed somewhat over time in response to
public pressure, the racism that is inherent in each system (i.e., labour market,
education, child welfare, policing, criminal justice system, media, etc.) combines in ways
that reinforce the unequal treatment individuals experience in Canadian society. As

13 Ibid Towards Race Equity p.47
14 Ibid Towards Race Equity p.47

15 Henry, Natasha L., "Racial Segregation of Black People in Canada". The Canadian Encyclopedia, 27 May 2019,
Historica Canada. https://www.thecanadianencyclopedia.ca/en/article/racial-segregation-of-black-people-in-canada.

Accessed 10 February 2021.
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such, it was argued that the education system is no better or worse than any other
public institution in the ways it operates to disadvantage Black people.”®

The full context of an individual and their community must be taken into account. This
framework is called substantive equality and refers to the,

“achievement of true equality in outcomes...Substantive equality is both a process and
an end goal relating to outcomes that seeks to acknowledge and overcome the barriers
that have led to the inequality in the first place...Achieving substantive equality for
members of a specific group requires the implementation of measures that consider and
are tailored to respond to the unique causes of their historical disadvantage as well as
their historical, geographical and cultural needs and circumstances...When substantive
equality in outcomes does not exist, inequality remains.”’”

Substantive equality moves the conversation of equality beyond ‘treating likes alike; in
other words, assuming the same treatment is always appropriate for everyone. Instead
Substantive equality embraces “redressing disadvantage, redressing stigma,
stereotyping and humiliation, social inclusion and political voice, accommodating
difference and structural change.”® As stated in conversation with Alex Battick
(January, 2020) “Achieving substantive equality for members of a specific group
requires the implementation of measures that consider and are tailored to respond to
the unique causes of their historical disadvantage as well as their historical,
geographical and cultural needs and circumstances.”

The data has shown that police presence in schools does not contribute to substantive
equality for marginalized groups. Equity for all students in the UGDSB requires a holistic
approach that not only ‘levels the playing field’ for marginalized students but also
actively works to dismantle systems of oppression.

16 Ibid Towards Race Equity p. 47

17 Government of Canada Jordan’s Principle: substantive equality principles https://www.sac-
isc.gc.ca/eng/1583698429175/1583698455266#chp2 Date modified 2019 -11-21

18 Sandra Fredman, Substantive equality revisited, International Journal of Constitutional Law, Volume 14, Issue
July 2016, Pages 712—738, https://doi.org/10.1093/icon/mow043
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Summary Statements from the Task Force Committee Members

Summary statements are offered below from the Task Force (one staff and eight
community members) who spent the past nine months attending weekly meetings,
learning, discussing and unlearning. As requested by Trustees, the Police Presence in
Schools Task Force held a town hall meeting, conducted surveys, engaged with police
services and the community, heard personal stories of lived experiences, held
discussions with subject matter experts, and engaged in literature reviews and
research. The committee engaged in many discussions amongst themselves. They
shared with each other, learned from each other, and gained a great deal of knowledge
about police presence in UGDSB schools. Their voices need to be heard.

“There is no longer any question as to whether there is racism and discrimination
Q within police agencies, in the interactions between police and the communities

that they serve, as well as in the systems that police and school personnel
operate in. There is a pervasive undertone of inequity and injustice that has been
bleeding throughout our communities and despite the good intentions of many, it is still
flowing. This Task Force has forced me to engage in introspection; to look at myself
and inside myself in a way that | never have before. What does it mean to have white
privilege? How have my life experiences as a white woman been different than those of
a woman of colour? And most fitting to this report, how has my view and feelings toward
the police been shaped by my white privilege? | no longer question whether these are
valid questions. | now seek to find the answers. Although | know that these answers will
be mainly found within, | will also look for and accept help from others. I will actively
engage in potentially uncomfortable conversations. | will challenge the opinions of
others. | will listen with curiosity and empathy. | will continue to grow as a person and as
an UGDSB community member. This is what | challenge the Board and Trustees to do
as well.

The Policing Agencies that partner with the UGDSB have shown a commitment
throughout the years to allocate a portion of their budget to the various programs that
they engage in throughout the Board. As the UGDSB is aware, budgetary funds are a
scarce and limited resource. Having community partners that are willing and able to set
aside money and resources to help further the goals of the UGDSB in the education of
students is not something that should be turned away. Many school boards have looked
at and evaluated their relationships with police and some have decided to sever their
ties with the police. Some UGDSB community members and community agencies would
like to see the same happen with our Board. | urge the Board to consider an alternative
to the yes or no answer to having a police presence in schools.
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The alternative answer is yes, but not as it has been. The one thing that kept coming up
time and again is that there is no defined program for the police presence. There is no
clear direction, no job descriptions, no means of evaluation, no defined goals and no
cooperation or collaboration between the Board and the Policing agencies. Basically,
there’s nothing. How can the Board make a decision about the future of a program that
there is no mutual understanding of? This is the first place to start. The Board and the
policing agencies should collaborate to produce a police presence in school programs
with clear goals, job descriptions, methods of evaluation and expectations. These
discussions should encourage all stakeholders to think outside the box. To envision new
and different ways to foster a positive learning environment that includes the Police.

One option would be to civilianize the program. Change the structure of the program.
Instead of uniformed officers within the schools, it should be civilianized. Many police
organizations are civilianizing many traditionally uniform positions. Communications
centres for 911 calls and dispatch used to be uniform; now all of those positions are
civilian. Forensic identification (fingerprinting at the scene of crimes, photos at crime
scenes) all used to be uniform; now it is civilians. The court services branch of police
agencies is also now civilianized. The court services program is actually the one that |
think is the best comparative to what | am thinking. By civilianizing these positions, the
police agency was able to reduce the cost (uniform officers are much more expensive
than civilians), they are able to tailor the qualifications (specific education and previous
experience requirements), they are able to ensure staff retention (uniform officers are
transferred on a fairly reqular basis), and civilians are not covered under the Police
Services act (this is what enables uniform officers to retain their positions even when
criminally charged.) Considering that UGDSB is serviced by 5 different policing
agencies, | foresee a collaboration with all of them. The 5 policing agencies would form
a memorandum of understanding between each other (could be known as UGDSB
policing partners) & the UGDSB. The UGDSB policing partners would re-allocate their
SRO & VIP budgets to a central budget that would then fund a civilian program.
Obviously, there are a lot of details that would have to be worked out. The civilian
program would involve civilians that are employees of the police but do not wear a
police uniform. They would wear a casual “uniform” consisting of jeans or other
comfortable clothing and a golf shirt with a small crest identifying them as UGDSB
police partner. These civilians could then fulfill the yet to be determined goals of the
UGDSB police partner program (VIP, class presentations, etc.) The job qualifications for
these civilians could be tailored to the specific things that have been previously
identified as missing/lacking (experience with youths, specialized knowledge of the
YCJA, teaching, etc.) Currently many policing agencies have current work agreements
where people are employees of one agency but are seconded to another. (The firearms
program is an example. Larger agencies have a uniform officer & a civilian seconded to
the OPP in order to facilitate the program. These employees have supervisors within
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both agencies and receive evaluations from both agencies.) | feel that an agreement
like that would ensure that school staff have input as well as the policing employer. This
suggestion would involve a lot of administrative changes, but | really think that it would
be a good way of compromising and ensuring that the yet to be determined goals of the
program are met.

We can’t turn our backs on the police when they are reaching out, asking for our
assistance, to help them become better. The trend of closing the door on the
association between the police and school boards will only contribute to the expansion
of the divide between racialized communities and the police. We know that societal
change is excruciatingly slow to realize. The change within police agencies to a new,
non-discriminatory, equity based, non-oppressive environment seems to be an even
slower evolutionary event. But that does not mean that we should refuse their request
for help or that we should refuse to help them in their quest to become better. Their
desire for internal change can be used by the Board to pursue the Board’s agenda. The
Board can define the program, set the boundaries and reap the rewards. Yet the Police
agencies will also benefit through internal improvements and improved public relations.
It’'s a win/win. Let’s keep the door between us open but only let them in on our terms.”

g) “This has been a highly informative and rewarding experience, working with such

a dedicated team of educators and community loving people. The professional
views and reports presented to us during the course of the Task Force sought to be of
an unbiased nature. | am proud to have been a part of this process and believe we did
the best we could. Further | trust in this process and honour and support the outcomes
and options of the Task Force as a whole.

My personal lived experience guides me through the decision to recommend no police
in schools. Young ones affected by police presence in schools have established
impressions prior to entering a classroom. Be it through their parents having been
incarcerated or drugs and family violence. Police presence is an intergenerational issue
for many marginalized students. It is not possible to ask young ones to differentiate
between good (at school) cop and bad (at home) cop. Currently this reality is being
hidden by the marginalized in shame. They are shamed in the school yard to have to
answer the question of where’s your Dad? When Dad is in jail. Shame is oppression,
equity inclusion, anti-racism goals cannot be achieved in this atmosphere.”

g) “No longer have School Resource Officers in schools as the program currently

runs. Completely overhaul the position and program to reintegrate SROs in
secondary schools. Hiring of SROs to include job description; specialized training to
work with youth; plain clothed and unarmed officers; diversity in hiring (BIPOC,
LGBTQZ2IA+); outlined goals and measured outcomes.
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Rebuild the position for the following reasons:
a) Community partnerships with police services
b) Education for students from trained SROs - specifically on mental health,
substance misuse, human trafficking, police services and occupations within the
field
¢) Engage with students, teachers and staff to build positive relations “

“l wanted to start off my recommendations by highlighting the commitments that
Q the UGDSB has said it makes to its students. These were taken from the board
website. [Mission & Vision Statement]

“The mandate of this group was to take an anti-oppressive look at the role of police in
schools. One of the things that we learned from the survey was that it was white
parents (based on the region's response) who in anonymity made it clear that they want
the SRO program in the school. Disaggregating this data from an anti-oppressive lens
tells us that this decision on the part of white parents is steeped in a white supremacy
view that the lives of Black students need to be policed. We will also remember that the
retired principals told us that the SRO program was started out of fear of "gangs from
Toronto". We understand this idea to be deeply racist and reeks of stereotypical views
of a Toronto community that is thought of as made up of BIPOC.

The Ministry of Education has told us that our buildings need to be considerate of the
needs of Black students’ mental health and wellbeing. The requirement of the Ministry
aligns with the mission/vision of the UGDSB. We know that the schools in the UGDSB
are safe because there has not been a reported problem of safety concerns in the
schools and the police also told us this.

It was suggested in one of the Task Force meetings that perhaps the purpose of the
SRO is to build relationships with students. | would like to suggest that this is not the
purpose of education. | would also like to suggest that this goal could be accomplished
in a different setting. The Peel School board has a Youth in Policing Initiative (YIP). (In
this program students apply and spend time with the Police in their setting. The Guelph
Police Service currently runs three programs for youth including VIP, the summer YIPI
program, and the after school YEP.

| see the value of the VIP in elementary schools but there may even be another
community agency that could offer this program to the school board.

The TDSB suspended their SRO program in 2017. Please note that this program was

started after Jordan Manners was shot in his high school. The UGDSB has not had a
shooting incident in its schools.
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Finally, I would like to encourage the UGDSB ftrustees to be brave and to join this
progressive wave that values the lives and experience of ALL its students. Be brave. If
the Ruby Bridges story taught us anything is that you must take a bold stance, despite
the fear and hate. | say no to SROs in schools.’

Q “The positive impacts of SROs (for students) are localized and limited and do not
'spill over' to include all police officers; they are largely dependent on the
personality of that particular officer. We cannot rely on ‘personality’ for a program

that impacts so many students. The positive impacts do not outweigh the negative

impacts both real and potential that having a uniformed and armed police officer in a

school can have. If the UGDSB is concerned with equity, then the potential for harm in

particular for marginalized communities is unacceptable.

The SRO program is inconsistent in its application, has no metrics to judge success and
lacks any type of evaluation framework. The most pressing safety issues identified thus
far in schools are to do with mental health and these issues, although sometimes
handled by SROs could be handled (perhaps more effectively) by other trained
professionals.’

“Throughout the past nine months, the Task Force has attempted to get an

accurate illustration of the current climate of the SRO program and how it is
viewed through the lens of police, community members, and students. We asked police
about the SRO program, conducted a Thought Exchange Town Hall within the
community, and gathered some anecdotal records from students and school staff. While
opinions on the VIP and SRO programs did vary, one central theme was that the role of
SROs are essentially undefined. We still need to distinguish if SROs in secondary
schools are a resource for students rather than just security, and what their exact role in
schools is. We gathered many opinions from the community, and then asked students
how they feel towards having SROs in their schools. Our recommendations need to
benefit all the students of the UGDSB equitably. SROs should not be in UGDSB
secondary schools.”

Q “This program began in 2002 and has been unsupervised by UGDSB. We need
to make sure it is a positive program in UGDSB schools just as other programs
are assessed to track progress towards meeting goals and improving educational

outcomes. There are a lot of stringent criteria for any other professional to meet before

they can enter a school property. For example, a privately hired speech therapist is not
allowed to work with a student within the schools but we allow police to enter without
any type of screening from the school board. There is inconsistency in how this
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program has been operating in comparison to any other program within the UGDSB
system. The SRO program should not continue in this way. Running a program without
accountability for expected outcomes and goals is not acting responsibly.

No matter what the recommendations are, the UGDSB should not continue with the
status quo and that will require work to be done after the recommendations of the Task
Force have been presented. If we are truly an education system, perhaps we have to
look at creating change in society by using this program to educate the police system on
how to interact with all of society and one place to do that work is with students. They
are future police officers in our schools. | know that for many the idea is to eliminate
any potential harm by removing the SRO program but if the goal is to improve society
overall and change interactions in the future then creating a program where police
actually become more educated and consistent in relationships with all citizens means
that they need to have a space to do that. It may not be possible to create a program
where police LEARN to work and respect all of our society. [ think that we should at
least look at that possibility. The key would be that the school board drives the terms of
the program using the experience of our multi-discipline experts to create and monitor it
and they ALLOW police to join if they meet the criteria we set. Police will continue to
exist so maybe we need to take an opportunity to improve things from another
direction.”

Q “My perspective is that there should be a clear purpose and role definition for the
police in schools should it continue, particularly at the secondary level. There
currently is a wide range of understanding of what the role of the officers is within

the school and this role needs to be adjusted if it is to continue.

g} “To date, | am not comfortable saying categorically yes or no with the information
provided. If there are concerns that cannot be ameliorated through consistent role
definition and performance feedback mechanisms that are inclusive of school
staff input, then the police presence shouldn’t continue as it currently exists. There have
been very good aspects of the program identified (i.e., drug education) that might be
worth noting to continue that role somehow.

| have heard the concerns that have been raised and | do wonder if an appropriately
scoped role could address some of the concerns that have been raised so far in the
spirit of reconciliation and relationship building between the BIPOC community and
police. When we put ourselves outside of our comfort zone, avoidance is not the best
way to achieve skill growth and personal development. Finding ways to equip students
and the police with tools and a safe environment for facing challenging situations,
growth may happen. When avoidance is practiced, people are not challenged to put
theoretical learning and relationship building into practice and may end up remaining in
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their comfort zone or fear zone. My daughter learned about this model in her CELP
course in secondary school. Are we able to positively shift the role of police in the
schools beyond comfort and fear zones into a learning zone and ultimately have
students and police find themselves in a growth zone?

| feel there is merit in consideration for a thoughtfully defined role as | have not found
the broader feedback to be overwhelmingly negative toward police presence in schools.
However, as the role currently exists, there is not enough evidence to suggest that the
police presence in school is working as effectively as it should be.”

“Students freely told us that they feel unsafe, disrespected and or excluded. Students
said they feel uncomfortable with police in their school and that they are victims of
racial profiling in some cases. We need to listen, and we need to act. Anti-Black
racism continues to be a pervasive problem in education. The UGDSB created an

anti-racism statement and posted it on the website in June of 2020. It is now time for the

UGDSB to stand behind that statement through their actions.”

“Desired Outcomes Related to police in schools need to be considered. These
Q outcomes need to recognize and strive to address the power imbalances that

exist between the police and those they are to serve. Outcomes that create anti-
racist spaces need to be free from oppression and discrimination. SROs as they
currently exist in schools, are not safe for students.”

Summary of the Task Force Committee Members Statements

The Police Presence in Schools Task Force committee members reached unanimous
agreement on the 7 recommendations offered to trustees.
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Recommendations from the Police Presence in Schools Task Force Committee

Elementary Schools
What the Task Force heard and learned:

e Foot safety patrol training (including street, driveway, and parking lot patrols) and
bus patrols training is important training police offer to elementary schools.

e In some schools, police officers are seen as community helpers. Community
helpers are part of the curriculum. Students learn about safety and safe people in
their community.

e In some schools, teachers appreciate the safety presentations provided by police
officers.

Some students experience trauma when an officer comes into their classroom.
There is no data (current or longitudinal) available about the effectiveness of the
elementary police presentations.

e There has been no data collection or evaluation of police presentations in
elementary schools.

e The police services stated that the UGDSB determines what role police play in
schools.

Secondary Schools
What the Task Force heard and learned:

e The success of the SRO program depends on the personality and ability
of the individual officers, who may/may not understand and mesh with the
school community.

e How officers are assigned to the role of SRO, trained and evaluated is
inconsistent, and the school board or educators have no input into this
process.

e Students report that comfort with an individual SRO does not translate to
comfort with the police at large.

e Administrators, mental health, psychology and equity staff in the UGDSB
see value in the classroom presentations offered by police.

e SROs can often be a good resource for administrators and other staff
(e.g., quick consultation on issues, connecting students to resources such
as the IMPACT team).

e Officers report relationship building as the most rewarding aspect of the
SRO program and discuss other activities that they attend within the
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school community (e.g., coaching sports teams, the Terry Fox Run, and
serving lunch in cafeterias, Special Olympics).

e The student survey, community town hall and survey all have similar
results. Black students, staff and the Black community are most negatively
impacted by SROs and support the removal of SROs from schools.

e Students who identify as People of Colour, Indigenous Peoples and
members of the 2SLGBTQIA+ community are also more likely to have had
negative experiences with police than their white counterparts.

e There is community support, as indicated in the community town hall, from
both the BIPOC and the White community to remove police from schools.

e Police presence in schools does not contribute to substantive equality for
marginalized groups.

e Equity for all students in the UGDSB requires a holistic approach that not
only ‘levels the playing field’ for marginalized students, but also actively
works to dismantle systems of oppression.

Recommendation # 1:

That the UGDSB and police services continue to deliver all foot safety patrol training
(including street, driveway, and parking lot patrols) and bus patrol training.

Action:

1) The school safety supervisor and police continue to work together to ensure
students are receiving the necessary training required for all foot safety patrol
and bus training.

Recommendation # 2:

That as per the Violence Threat Risk Assessment (VTRA) Community Protocol, the
presence of police at all UGDSB schools continues when a VTRA is activated.

Action:
e No action required at this time.
Recommendation # 3:

That all police presentations be vetted using the Presentations in Schools Guidelines
(updated in 2019) developed by the Student Support and Program Services department
of the UGDSB.

Actions:

1) The UGDSB review all elementary police presentations to ensure current and
grade appropriate curriculum links.
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2) All police presentations be reviewed through an equity, anti-racist and anti-
oppressive lens.

Recommendation # 4:

That all students and parents be notified in advance of all police presentations at
school.

Action:

1) A letter informing students and parents of the date, time and purpose of the
presentation be sent home by the administrator of the school.

Recommendation # 5:

That staff collect feedback from students and staff on all police classroom/school
presentations.

Actions:

1) UGDSB board staff (with input from police) create grade and age-appropriate
feedback forms and/or surveys for all students and staff to complete following a
police presentation.

2) Classroom/school feedback be shared with police and used to update and
improve presentations.

Recommendation # 6:

That the School Resource Officer program in the UGDSB be discontinued.

Actions:

1) The Police/ School Board Protocol for The Investigation of School Related
Occurrences (as per Ministry of Education) be used to guide the work between
the Upper Grand District School Board and police services within the board’s
geographic boundaries.

2) The Police/School Board Protocol for The Investigation of School Related
Occurrences be reviewed yearly by the UGDSB and Police personnel and
include input from local police governance, school staff, students, and
parents/guardians.
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3) The yearly review of The Police/ School Board Protocol for The Investigation of
School Related Occurrences include members of the BIPOC community and
those living in the margins.

Recommendation # 7:

That administrators collect data on all incidents that police respond to at UGDSB
schools.

Actions:

1) An internal data collection system be created for school administrators for the
purpose of collecting data on police calls to schools.

2) Police services and board staff participate in a yearly review of feedback and
data collected.

3) An annual presentation from police and UGDSB staff be provided to the Board of
Trustees and include an analysis of the data collected (e.g., # of presentations,
curriculum links, feedback from students, # of students not participating, calls to
schools and outcomes of calls, and racialized/marginalized data).
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Concluding Statement

The Police Presence in Schools Task Force sincerely acknowledges and thanks the
many people whose perspectives have been captured in this report. The voices
reflected throughout these pages were willingly and authentically shared, and never
silenced. Martin Luther King Jr. stated that, “Our lives begin to end the day we become
silent about things that matter.” There is a great deal of data and ‘voice’ within this
report. All voices were heard.
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Appendix 1 - Biography Marva Wisdom

MARVA WISDOM, M.A. (LEADERSHIP)
SENIOR FELLOW, MUNK SCHOOL OF GLOBAL AFFAIRS AND PUBLIC POLICY
FOUNDER AND PRINCIPAL, WISDOM CONSULTING

A Senior Fellow at the Munk School of Global Affairs and Public Policy, Marva Wisdom is a committed leader
provides her clients with the tools and courage they need to facilitate meaningful growth through promising
practices in leadership, effective engagement, equity and inclusion. Her service delivery includes keynote speeches,
workshop facilitation and design, chairing discussions & research. “I am committed to ending systemic racism by
embracing diversity, demanding inclusion and building cultures of belonging. #ChangeStartsNow.”

Marva has been a driving force as Director of Outreach and Engagement behind the well-received Black
Experience Project (GTA), which is a seven-year research study of the lived experiences of the Black community
living and working within the region.

She is the director of the ArtsEverywhere Festival where over four days, the festival offers lectures, conversations,
music, artistic performances, circle gatherings, literary readings, exhibitions, and much more. As the publisher of
ArtsEverywhere.ca, Musagetes co-presents the festival in partnership with the U of G and the Eramosa Institute.
Marva's past projects have included: External Lead Advisor for the City of Guelph’s long-term community plan, and
president of Canadian Black History Projects. Marva has recently been asked to sit on hiring committees for both
the Guelph Police Services senior leadership and the UGDSB.

Over the past three decades, Marva’s volunteer work has included: being an active Rotarian for more than a
decade; Board President of Kensington Market Jazz Festival; Advisory, Operation Black Vote Canada; founding
past President of the Guelph Black Heritage Society (2010-2015), which acquired a historic British Methodist
Episcopal Church associated with the Underground Railroad; Founding Chair, Institute of Canadian Citizenship
Guelph Chapter (2008- 2013); Vice-Chair of the Canadian Centre for Diversity (2006-2013), fundraising cabinet
member of the Canadian Museum for Human Rights (2006-2011); chair of two United Way campaigns with record-
breaking results (2010 & 2011) and serving 14 years on the YMCA-YWCA Guelph Board; the last two as chair
(2002-2016).

Marva’s political engagements include the Prime Minister’s appointment as co-chair of two policy platform
committees and a three-year elected term as a national policy chair, shepherding equity-seeking policy priorities.
Included among Marva’s many recognitions are the Queen’s Diamond Jubilee Medal, YWCA’s Woman of
Distinction Award, Toronto Police Exemplary Service Award, Jamaican Canadian Association’s Community
Volunteer Leadership Award, CIBWE Top 100 Canadian Black Women to watch and Guelph & Wellington County
Trailblazer Award. Marva has her Master of Arts (Leadership) from the University of Guelph and has served the
University in various capacities including as a member of 2017, twenty-year strategic planning committee; the
honours and awards cabinet, as well as the College of Economics & Business’ MA Leadership Advisory Board -
receiving the College’s inaugural Alumni with Impact Award.

Recent articles, publications and contributions include:
https://www.theglobeandmail.com/opinion/article-yes-canada-we-too-have-an-anti-black-racism-problem/
https://afpglobal.org/sites/default/files/attachments/generic/BrightPaper MarvaWisdom.pdf

New book release - November 23, 2020 — author/contributor

Collecting Courage: Joy, Pain, Freedom & Love, publisher. Gail K. Picco Books imprint of Hilborn’s Civil Sector
Press

https://hilborn-charityenews.ca/articles/collecting-courage-seen-as-major-breakthrough-past



Appendix 2 - Police Task Force Meetings, Activities and Events Timeline

Date Activities

Feb 9, 2021 Committee Meeting: Data analysis presented

Feb 2, 2021 Committee Meeting: Presentation from Alex Battick (Human
Rights Lawyer)

Jan 26, 2021 Committee Meeting: Outline of report shared

Jan 6 - 25, 2021 Analysis of data and report outline

Jan 5, 2021 Committee Meeting: Student survey results presented

Dec 8, 2020 Committee Meeting: Update from student survey, further
discussion on elementary recommendations for police in schools

Dec 1, 2020 Committee Meeting: Update on student survey, discussion of

elementary recommendations on police in schools

Nov 30 - Dec 11, 2020

Student survey (secondary) completed

Nov 24, 2020 Motion for extension for board report approved

Nov 24, 2020 Committee Meeting: Discussion of recommendations, student
survey finalized

Nov 17, 2020 Committee Meeting: Presentation from Gary Pieters (TDSB)
Mike Foley shared information from SROs, BIPOC student letters
shared, student survey reviewed, committee requested an
extension from the board

Nov 10, 2020 Committee Meeting: Presentation from BIPOC student, sharing

from secondary administrator, need to create a student survey

Nov 5 - Dec 10, 2020

Discussion with current administrators

Nov 3, 2020 Committee Meeting: Debrief of community consultations and
Thought Exchange data (Jonathan Walker)

Oct 27, 2020 Committee Meeting: Shelburne Diversity Data shared,
Presentation from Lynn Woodford (Chief Psychologist) & Jenny
Marino (Mental Health Lead)

Oct 22, 2020 Committee Meeting: Town Hall meeting debrief

Oct 20 (pm) - Oct 26,
2020

Community Survey (same as Town Hall questions) available to
public

Oct 20, 2020

Community Town Hall Meeting

Oct 13, 2020

Committee Meeting: Final details of Town Hall meeting &
survey reviewed, additional questions for police finalized




Oct 9 - 20, 2020

Communication regarding Town Hall meeting shared with
community

Sept 23 - Oct 9, 2020

Process for Town Hall meeting developed, IT support coordinated,
meeting with retired secondary administrators, survey to follow
Town Hall meeting confirmed

Sept. 22, 2020

Committee Meeting: Finalize steps for Thought Exchange &
Survey, presentation from Geer Harvey (Social Worker),
presentation from Jessica Rowden (Equity Lead) and Colinda
Clyne (First Nations, Metis, Inuit Lead)

Sept 15, 2020

Committee Meeting: Questions for Town Hall meeting
confirmed, police responses to questions reviewed,
additional questions for police developed

Sept 8, 2020 Committee Meeting:
Community Town Hall questions (demographic data and police
presence in schools) developed

Sept 1, 2020 Information update sent to trustees

Questions emailed to police services in the UGDSB

Aug 25 - 31, 2020

Active search for community representation from North
Wellington
Questions for police services confirmed

Aug 25,2020

Committee Meeting: Introduction of community members,
Terms of Reference, tasked to-do list, and Terms of Engagement
reviewed, presentation by Ryan Broll (University of Guelph,
Associate Professor), presentation from Shawn Heming (Account
Executive from Thought Exchange)

Aug 19 - 21, 2020

Correspondence sent to all members of the community who
applied to Task Force

Successful candidates received copies of the Terms of Reference,
Tasked to-do list, and Terms of Engagement

Aug 18,2020 Committee Meeting: Community applications reviewed by staff
and trustees
Aug 14, 2020 Community applications for the Task Force sent to trustees and

staff for review

July 27 - Aug 10, 2020

Request for applications for community representation created and
sent to local media outlets

Meetings with Thought Exchange (crowdsourcing platform for
Town Hall event)

July 24, 2020

Committee Meeting: Introduction of Marva Wisdom to the
committee, finalized:
a) Tasked to-do




b) Rules of Engagement
¢) Terms of Reference

Determined criteria and application process for public
representation, agreed on correspondence protocol for committee
members

July 20, 2020

Committee Meeting:

Discuss goals & rules of engagement

Begin planning for community membership applications & Town
Hall Meeting

Revise Timelines

July 8 - 17, 2020

Consultation & Services of Marva Wisdom retained

July 7, 2020

Committee Meeting: Introduction of trustee and staff members
Created Terms of Reference, discussed consultant/facilitator for
committee and community membership, determined timelines for
committee

June 23, 2020

Notice of Motion by Trustees

June 9 & 10, 2020

Question & Answer sheet sent to Trustees regarding School
Resource Officers in the UGDSB
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Appendix 5 - VTRA Protocol

GUELPH WELLINGTON DUFFERIN

VTRA Prgiocol 2019

Community Violence Threat Assessment Protocol
A Collaborative Response to Assessing Violence Potential

Third Edition: May 9, 2019
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. RATIONALE

The District School Boards, Police Services and their community partners are committed to making our schools and communities
safe. The term “partner” in this document is not intended to mean a legal partnership, but rather a collaborative arrangement.

The goal of early intervention by the school boards, community partners, children, youth, and families will be to reduce and
manage school or community violence and harm to self or others.

This protocol supports collaborative planning among schools, community partners, families, children and youth, to reduce violence
and to reflect safe, caring and restorative approaches. It fosters timely sharing of information about a child or youth who poses a
risk for violence towards themselves or others. It is the process for “connecting the dots” that paint the picture that a person is
moving on a path towards serious violence, before a violent act occurs. The protocol promotes using preventative plans that take
into account the unique developmental, special needs, and cultural differences of each individual.

The strength of this partnership between school boards and community partners lies in the multidisciplinary approach which is
fundamental to the safety of the community. Members will strive to share and review relevant details of threatening situations, to
collect and share information promptly, and collaborate effectively to make use of a broad range of expertise. This collaborative
process will respect an individual’s right to privacy and the safety of all, to the fullest extent possible, however public safety takes
precedent over all.

Il. ANEED FOR TRAINING

This protocol document is not a substitute for training in the field of Violence Threat Risk Assessment (VTRA) and should not be
used by an organization until adequate training is received. The VTRA protocol is intended to be used by multidisciplinary teams

trained in the theory and practice of threat-risk assessment through Level 1 Violence Threat Risk Assessment Training.

[1l. COMMUNITY PARTNERS

Community partners include the following organizations across the regions of Guelph/Wellington and Dufferin County:

GUELPH-WELLINGTON DUFFERIN
Canadian Mental Health Association —~Waterloo-Wellington Choices Youth Shelter
Community, Children & Social Services, Youth Justice Division Dufferin OPP
Conseil scolaire catholique MonAvenir Dufferin Child and Family Services
Family and Children'’s Services of Guelph-Wellington Family Transition Place
Family Counselling and Support Services for Guelph-Wellington | Orangeville Police Service
Guelph Police Services Upper Grand District School Board
John Howard Society of Waterloo-Wellington Shelburne Police Service
Upper Grand District School Board Associated Youth Services of Peel
Wellington Catholic District School Board
Wellington OPP
Wyndham House

Additional community partners will be invited to join as training occurs. This will allow the protocol to expand and reflect a
comprehensive community commitment to early intervention measures and responses to behaviour that pose a potential threat to
students, staff, and members of our community.
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V.

VISION AND STATEMENT OF PRINCIPLES

Violence prevention in our schools and neighbourhoods is a community responsibility. All community partners work together to

promote and maintain safety and to strive to prevent violence.

The partners agree to work together for the common goals of reducing violence, managing threats of violence, and promoting

individual, school, and community safety. We will do so by proactively sharing information, advice, and support.

As partners, we will work together for the benefit of children/youth, and their parent/guardians by:

>
>
>
>

LA

Building working relationships based on mutual respect and trust

Working in ways that promote safe, caring and restorative school environments and practices

Involving children, youth and their families in planning for services and supports

Recognizing that each child and youth has unique strengths and needs that should be considered when developing an
appropriate plan

Realizing that working together successfully is a process of learning, listening, and understanding one another.
Developing a VTRA Regional Committee involving both school board personnel and community agency representatives,
as an advisory body to review individual cases, oversee training needs of community and update protocol.

Partners will commit to:

L A A

on-going participation in a minimum of three Regional Committee meetings per year
staff development and on-going training in threat risk assessment

program review, and data collection

designating a VTRA Lead/Advisor in each organization

The protocol is designed to facilitate communication so that when a VTRA is activated, appropriate community partners and

district school boards may communicate relevant child/youth information.

The overriding goal is risk reduction and violence prevention to promote the safety of children, youth, parent/guardians, school
staff, and community members.
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V. KEY APPROACHES IN THREAT/RISK ASSESSMENT

A. Sharing of Relevant Information

Once it has been determined that a Stage 1 VTRA is required, all partners will share relevant information to avert or minimize
imminent risk of violence that affects the health and safety of any person (See sharing of information p. 16).

B. Investigative Mind-Set

An investigative mind-set is central to successful application of the violence threat risk assessment process. Threat assessment
requires thoughtful probing, viewing information with professional objectivity, and paying attention to key points about pre-threat
behaviors. Personnel who carry out Threat/Risk assessments strive to be both accurate and fair.

C. Building Capacity

Violence Threat Risk Assessment training will be provided to as many school personnel and community partner staff as possible.
The Regional Committee, made up of community partners, police, and school boards, will take the lead in organizing and providing
the training. The ultimate goal is to become self-sustaining through a Train the Trainer model for Level 1.

D. Program Review
The VTRA Regional Committee will review this protocol annually and revise as needed.
E. Contact List

The Chair (or Co-chairs) of the VTRA Regional Committee will maintain an up-to-date contact list of the community VTRA partners.
Each community partner will provide a list of their VTRA Leads from their agency/service to the committee. The VTRA
Administrative Assistant will update lists are received.
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VI. VIOLENCE THREAT RISK ASSESSMENT PROCESS

When a child/youth engages in behaviours or makes threatening comments or gestures that may result in serious injury to self
and/or others in our community, the relevant Violence Threat Risk Assessment Team from that school or organization will respond
in the manner identified in their internal VTRA processes.

This Violence Threat Risk Assessment Protocol is based on The National Centre for Threat Assessment and Trauma Response’s
Model of Violence Threat/Risk Assessment (VTRA). There are three possible stages to the VTRA process. Stage 1 is required with
Stages 2 and 3 completed dependent upon the outcome of stage 1.

Stage 1: Immediate data collection and risk reducing interventions. Stage 1 focuses on gathering case specific data using the
Violence Threat/ Risk Assessment Stage 1 Report Form. It is completed with the development of an immediate plan to reduce risk.
Stages 2 & 3 are not always required, many VTRA processes end at Stage 1 with immediate risk reduction and intervention plan.
No consents required at this stage.

Stage 2: Comprehensive Multidisciplinary risk assessment. Stage 2 involves further data collection, strategic interviewing
multidisciplinary data analysis and risk evaluation for a comprehensive multidisciplinary assessment. Stage 2 can take place overa
period of time and may include referral to additional specialized assessment. However, ongoing interventions and planned return
to school can occur during this time. Consents required.

Stage 3: Intervention. Stage 3 involves the ongoing intervention. May include individual treatment, family support, school, and/or
environmental interventions. Consents required.

The VTRA is based on the combination of early multi-disciplinary research around school-based threat assessment, and general
violence risk assessment. The work reflects scientific research conducted by a number of disciplines including medical and mental
health professionals, law enforcement, and specialists in the field of threat management.
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VII. HOW TO DETERMINE IF THE SITUATION
REQUIRES A STAGE 1 VTRA

The following guidelines are intended to help school and community personnel make the determination of when to activate the
VTRA process. It is important to carefully consider each and every individual incident to ensure the most appropriate response. To
facilitate timely activation of the protocol, each community partner will identify a Lead VTRA contact person and develop a system
to internally activate the VTRA protocol. This information will be provided to the VTRA Regional Committee.

A. Immediate Risk Situations

These situations include armed (weapons/are anything that can be used as a weapon) persons inside a building (or periphery) who
pose a risk to some target(s), or active shooter scenarios. When immediate risk is identified, the agency or organization institutes

emergency response measures (e.g., school lockdown, code white) and g11 is called. In these cases, immediate police intervention
and protection of students and staff is the immediate response — not Stage 1 VTRA.

Agencies will not undertake a formal Stage 1 VTRA until the situation has been stabilized. However, as soon as possible after the
situation has stabilized, collecting Stage 1 VTRA data is highly beneficial for intervention planning.

When a threat occurs, the following general guidelines are used to determine if the case should be dealt with as a violence/threat
risk assessment case.

B. Automatic Stage 1 VTRA Activation for:

¢ Serious violence or violence with intent to harm or kill

¢ Verbal/written threats or gestures to harm or kill others (“clear, direct, and plausible”)
¢ Internet website/social media - threats to harm or kill others.

e Possession of weapons (including replicas)

e Bomb threats (making and/or detonating explosive devices)

Fire Setting and gang related intimidation and violence may require VTRA activation.

When the VTRA has been activated the VTRA team for that agency or school board, including a VTRA trained police officer, will
then collect initial data and make a risk determination and action plan, as per the Stage 1 Report Form.

C. Special Considerations:

Sometimes, school and community members may under-react to a serious threat posed by young children or a child/youth with
special needs attributing their behaviours to their age, diagnoses or disability. However, the same dynamics that can increase the
risk of violence in the general student population can also be factors in contributing to the violence potential of young children or a
child or youth with special needs. If there is a significant increase in baseline behavior, weapons possession or a clear, direct and
plausible threat, the VTRA protocol will be activated. These same considerations apply in situations of developmental or cultural
diversity of individuals.
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VIIl. RESPONDING TO THREAT-MAKING BEHAVIOURS

Worrisome/Hi

School Administration

; ) - - Community Partner investigates
investigates immediate facts,

immediate facts, if significant

4

Stage 1 VTRA: Threat assessment and immediate risk-reducing steps. VTRA team completes data collection

VTRA may end at this point if the risk is deemed to be low to medium, and/or supports

Stage 2: Comprehensive, multidisciplinary assessment

Stage 3: Intervention. Stage 3 VTRA team carries out intervention from Stage 2
assessment, monitors effectiveness, and communicates with Stage 1 and Stage 2
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IX. STAGE 1 VTRA

A. Team Leadership and Team Activation

In school-based VTRA situations, the principal and/or designate (V.P.) is the team leader. It is his or her responsibility to maintain a
safe and caring learning environment and, therefore, his or her responsibility to activate the protocol when provided with
information that suggests a student has engaged in violent or threat making behaviors. Once the Stage | team is activated, the
school administrator still assumes the leadership role but the team works collaboratively with Police to decide the initial steps that
need to be taken for immediate data collection and any immediate risk reduction. School principals are responsible for disciplinary
measures that may need to be addressed and the overall safety of student and staff. Police are responsible for determining if a
parallel investigation focusing on the criminal aspect of the case will go forward in addition to being responsible for public safety
concerns. The VTRA advisor will ensure that Board support staff (e.g., Social Workers, Psych Consultants) and community partners
are contacted regarding potential roles or contributions to the Stage 1 process.

In community-based VTRA situations, the organization is responsible for activating the protocol. The VTRA lead within the
organization becomes the team leader. Once the Stage | team is activated, the VTRA lead assumes the leadership role but the
team works collaboratively with Police to decide the initial steps that need to be taken for immediate data collection and any
immediate risk reduction. The VTRA lead will ensure that appropriate staff, school boards, and community partners, including
police, are contacted regarding potential roles or contributions to the Stage 1 process.

B. Criminal Charges:

Public safety is the primary mandate for police services. The police officer assigned to the VTRA team makes the decision as to
whether or not charges will be laid. If the law enforcement team member chooses not to proceed with the laying of charges the
officer will still continue with the Stage 1 VTRA Team. A police investigation does NOT prevent the remaining VTRA members from
continuing on with data collection relative to the threat assessment. Good communication between police and remaining VTRA
members is important, so as not to compromise an investigation/prosecution or place unnecessary strain on the victim. It is
understood that collaboration between VTRA members will be ongoing, notwithstanding the fact that each team member has
his/her own “jurisdiction”.

C. Threat Assessment and Suspension

When a threat has been identified, unless the individual of concern poses an imminent or obvious safety concern, removing the
threat-maker from the property through suspension or other process, is not advised. A poorly timed removal from a community
agency or “out of school” suspension is high risk. It is in this stage that many threat makers decide to finalize a plan to attack a
specific target: this can include homicidal or suicidal acts. VTRA may or may not result in a suspension. Threat/Risk Assessment is
not a disciplinarily measure.

D. Fair Notice

Prior to any VTRA protocol being implemented, all agency staff and clients, and students, staff and parents of school boards,
should be provided with information about the protocol and procedures so that “fair notice” is given about how threats of violence
will be responded to. VTRA partners should ensure that everyone is aware that the response is based upon a community-wide
protocol and ensure that a consistent message is given regarding its use.
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E. Parent (Caregiver) Notification — Threat Maker

Parent(s) or caregiver(s) of the threat maker should be notified at the earliest opportunity by (in school) the school Principal or (in
community agencies) the person best positioned to communicate with parents. Notification should occur after the VTRA team has
collected enough initial data to confirm that a threat or violent incident has occurred and has determined the current level of
violence potential.

In the case of threat/risk assessment, the parent(s) or caregiver(s) are also part of the assessment process as they are necessary
sources of insight and data regarding the “bedroom dynamic”, “increases or decreases in baseline”, and other contextual factors
that may be either “risk-reducing or risk-enhancing”. As such, notification of parent(s) or caregiver(s) is meant to activate a
collaborative process between home and VTRA partners to more fully assess the child/youth and collaboratively plan for

appropriate intervention where necessary.

F. Parent (Caregiver) Notification - Target

The parent(s) or caregiver(s) of the target(s) should be notified at the earliest opportunity by the (in school) the school Principal or
(in community agencies) the person best positioned to communicate with parents. Often the target and his/her parent(s) or
caregiver(s) are fearful or traumatized by the situation therefore notification should be done with skill, tact and planning. A plan
should be made for possible emotional supports the family may need. As such, if the threat is “clear, direct, and plausible” or the
VTRA team feels violence may be imminent, notification will occur after the target is secured/protected (if the case is unfolding
during school hours and the target is present at school) from potential harm. If the initial threat is not “clear, direct, and plausible”,
the VTRA team will continue to collect data to determine the level of risk before the parent(s) or caregiver(s) are notified: this is to
prevent unnecessarily traumatizing individuals when no risk is present.

G. Supporting Targeted or Victimized Child/ Youth or Staff

A clinical member of the VTRA team is responsible for insuring that recipient(s), victim(s) or target(s) of the threats are assessed
with respect to their current needs for support. This should be done by available clinically-trained staff (e.g., Social Worker,
Psychologist, therapist) and services or referral for services are provided as necessary. As the threat may be directed towards one
or more child/youth, entire groups, or an entire agency or school, the circumstances will dictate how far reaching an intervention
may be. The clinically-trained staff and VTRA advisor should determine if crisis counselling or a crisis response team is needed to
re-establish calm.

Note: There may be cases where the recipient of a threat has been engaged in high-risk behaviours that may have led to the
threat(s) in the first instance. In those situations, the recipient of the threat(s) may need to also be assessed for high-risk
behaviour as well.

H. Create an Expectation of Responsible Reporting

Staff, students and community members need to be advised that ANY person in a community having knowledge of high-risk
behaviour or having reasonable grounds to believe there is a potential for high-risk or violent behaviour should promptly report the
information to the person identified as appropriate contact. In schools, this would be the administrator and/or designate, who
informs to the VTRA advisor. In community agencies, it would be the direct supervisor who informs VTRA lead.
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. Guidelines for Re-Entry into School

When the data suggests that a student poses a threat to others, the student may be suspended from school until a more
comprehensive assessment can be conducted. In Stage 1, the VTRA team guides the process from initial threat assessment, to
undertaking steps to decrease risk, to planning for re-entry into a school where a suspension has occurred. This is best
accomplished when the VTRA team outlines in writing, the steps the student, family, school, and others need to follow for re-entry
to school.

X. STAGE 2 VTRA and ONGOING SUPPORT

Stage 2 VTRA is initiated when the Stage 1 threat assessment has concluded. Stage 2 VTRA is recommended when a medium to
high level risk is determined and more information is required to reduce threat and develop an intervention plan. Stage 2 VTRA
involves comprehensive, multi-disciplinary assessment of the threat-maker, target, and the situation, for the purposes of arriving
at a plan of intervention. Intervention plans will vary depending upon the circumstances but could include recommendations for
further assessment and/or intervention(s). However, interventions and return to school planning can occur during Stage 2. The
Stage 2 team will include appropriate members of the Stage 1 team and additional members (e.g., school/community agency staff,
Social Worker, Psychology, Psychiatry, Child Protection, Probation).

Stage 2 VTRA team members complete the Stage 2 Report Form, plan intervention(s), identify who will be involved in completing
the intervention(s), determine a follow-up date to assess the intervention(s), and communicate findings with appropriate
community members. Stage 2 concludes with the sharing of the Stage 2 Report Form with and agreement about next steps. At
times it will be necessary to have multiple Stage 2 meetings.

The provision and monitoring of ongoing treatment or other supports as agreed upon in the Stage 2 VTRA will be monitored
through case conferencing with only those members involved in providing or monitoring the intervention plan(s). Communication
with Stage 1 or 2 VTRA Team members occurs as needed for the success of the intervention(s) and for ensuring ongoing safety.

Xl. INFORMATION SHARING

The general intent of access to information and protection of privacy legislation is to regulate the collection, use, and disclosure of
personal information. At Stage 1, consent is not required. At Stages 2 consent to disclose personal information must be obtained.
Valid consent does not exist unless the individuals know what they are consenting to and understand the consequences of the
intended disclosure. The individuals must be made aware that they can withdraw consent at any time by giving written or verbal
notice. The VTRA community partners are committed to the sharing of relevant information to the extent authorized by law. For
Key Points in information sharing, see Appendix A. It is vital to note, however, that legislation allows the release of personal
information if there is imminent threat to health and safety.

Communication with media: As part of a threat assessment process, the VTRA partners may decide it is prudent to develop
congruent media releases, if needed, to address safety concerns. Any such releases will not violate confidentiality. In the case of a
criminal investigation, police will be the lead regarding media releases. Whenever possible, media releases will be provided to
affected community partners in advance of release to the media.

Communication between partner agencies: All VTRA partner agencies will track VTRA occurrences, the number of VTRAs
initiated and number of stages completed, and report annually to the VTRA Regional Team. Additionally, communications tools,
such as flow charts, brochures, fair notice letters, and other information created by partner agencies will be shared with the VTRA
Regional Team.
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APPENDIX A

A.

Key Points Regarding Information-sharing

The Municipal Freedom of Information and Protection of Privacy Act (MFIPPA) and the Personal Health Information
Protection Act (PHIPA) provide exceptions for the release of information where there are imminent risks to health and
safety. MFIPPA notes compelling circumstances affecting the health and safety of an individual...” (Part II, 32(h),
MFIPPA). PHIPA notes that “a health information custodian may disclose personal health information about an
individual if the custodian believes on reasonable grounds that the disclosure is necessary for the purpose of
eliminating or reducing a significant risk of serious bodily harm to a person or group of persons.” (2004, c. 3, Sched.
A, s. 40(1) PHIPA).

The Children's Aid Societies will endeavor to obtain consent to release information from all of their clients involved in a
school or community immediate threat risk assessment. Disclosure of information without consent may be considered
if it is believed on reasonable grounds that: i) failure to disclose the information relevant to the threat is likely to cause
the person or another person physical harm, and ii) the need to disclose is urgent.

Section 125(6), Youth Criminal Justice Act (YCJA) enables information in a Youth Criminal Justice Act record to be
shared, within the access period, with any professional or other person engaged in the supervision or care of a young
person — including the representative of any school board, or school or any other educational or training institution
only in limited circumstances. Information may be shared to ensure the safety of staff, child/youth or others, to
facilitate rehabilitation/reintegration of the young person, or to ensure compliance with a youth justice court order or
any order of the provincial director respecting reintegration leave. Such sharing of information does not require the
young person’s consent.

The recipient of youth justice information is responsible for ensuring compliance with legislated restrictions on its use
and disposal under the YCJA s.125 (7). This provision requires that the information must be kept separate from any
other record of the young person, that no other person must have access to the information except as authorized
under the YCJA or for the purposes of ss.125 (6), and that it must be destroyed when it is no longer needed for the
purpose for which it was disclosed.

The Occupational Health and Safety Act (OHSA) S.32.0.5(3) states, “an employer’s duty to provide information to a
worker under clause 25(2)(a) and a supervisor’s duty to advise a worker under clause 27(2)(a) include the duty to
provide information, including personal information, related to risk of workplace violence from a person with a history
of violent behaviour if, (a) the worker can be expected to encounter that person in the course of his or her work; and (b)
the risk of workplace violence is likely to expose the worker to physical injury.”
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Violence Threat Risk Assessment Protocol Signatories
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Appendix 6 - Questions for Police Services

Questions were asked via email and the police services were also present at a Task Force meeting to

provide more details and answer further questions. The following questions were asked through email:

History of the Program

L.

Please share the history of the Resource Officers in School Program differentiating the
Elementary and High School Levels.

a.
b.

What month and year did it [SRO program] begin?

Why was it started and who initiated recommended it (e.g. government, community,
policing)?

How has it changed since the beginning?

SRO Role & Experience/Training

2. What is the role of the Resource Officer in a school?
3. How are the Resource Officers chosen?
4. What training do Resource Officers receive? How is this training different from other police
officers?
5. How are Resource Officer positions funded (directly and indirectly)?
6. What features of the program do you value most and why?
7. We know the Resource Officers come to school in their uniform. Has there ever been a time when
the Resource Officer worked in plain clothes? If so when and why?
Data and Records
8.  What data do Resource Officers collect? Can you please share the following data with us?
a. How many student interactions are happening and what are they?
b. How many teaching interactions, mental health and counselling interactions do they
[SROs] have?
¢. How many interactions are about conflict interactions, drugs/criminal activities and/or
interactions leading to further police interventions (charges, going to the police station),
etc.?
How many youth have been diverted from the judicial system?
e. How many youth have been incarcerated as a result of the Resource Officers?
f. How many referrals (per year) have been made to multidisciplinary teams or other
resources (e.g. CMHA, The Homewood, F&CS, Wyndham House) by the Resource
Officers?
g. How do the Resource Officers respond to crisis intervention calls at the school?
h. What racial data is being collected on students?
i. Is alog kept of interactions with administrators and teachers?
j- What requests are administrators asking of the Resource Officers?
k. What procedures do Resource Officers follow when they receive information from
administration and/or other students?
1.  How do the Resource Officers share information they hear at the school to other officers?



Students in the Community

9. How are Resource Officers brought into interactions (non-school related) that involve youth, who
get in trouble outside of school?
Changes

10. What changes would you recommend be made to the Resource Officers in school position and

)

2)

3)

4)

5)

6)

7)

8)

9)

why?

Follow up questions for Police Representatives at Task Force Meeting on October 22
Guelph police noted that the program has been a big success, how was this measured?

Would police officers volunteering to coach school teams in high school serve the same purpose
to building rapport/relationships/trust?

Could school administrators have similar access to police, if officers were not placed in the
schools?

In Shelburne and Centre Wellington, does the nature of the small town allow police to have better
connections/relationships with youth in the community?

Is there an issue of criminal behaviour in the schools? Do the police services feel that their
presence prevents additional criminal activity?

Some of the duties described in the work that the officers do sounds like the work of school
Social Workers. Do you think it would be better for Social Workers to handle those duties? (i.e.,
mental health, counselling)

How successful has the SRO program been when diverting youth from the justice system into
alternate paths of resolution?

Are you open to examining and implementing changes that address systemic racism? What work
has been done to date?

Our data shows that the SROs have always worn the full uniform, which can be triggering for
some students. In your opinion would the officers feel comfortable wearing a ‘golf shirt” version
of the police uniform (not plain clothes but not full gear) and would that make them more
approachable?

10) What special training do SRO’s have, if any (some of this has been mentioned already) and what

other training do you think would be beneficial for them as a SRO?

11) Is there a job description for the SRO position, and are the officers assessed on a regular basis?

12) From your experience what would you change about the SRO program? What does not work

well and what works really well?



Appendix 7 - School Safety Data/Type of Infractions

Appendix 7, Total and type of infractions for elementary and secondary schools from September 2015 -
June 2020

Elementary

Infractions* 2015-12016- {2017-|2018- [2019- | Total

2016 2017 |2018 |2019 {2020 Average
Bullying (including cyber bullying) 1 0 3 4 6 14 2.8
Fighting/Violence 1 6 24 102 | 84 217 43.4
Injurious to physical/mental well being 15 22 46 0 0 83 16.6
Injurious to school's moral tone 8 27 24 0 0 59 11.8
Medical/Immunization 1 43 85 45 46 220 44
Motivated by Prejudice/Bias/Hate 0 0 0 8 5 13 2.6
Persistent opposition to authority 2 4 8 16 15 45 9
Physical Assault 0 0 1 7 12 20 4
Possessing a weapon 0 0 0 2 1 3 0.6
Resistant to change behaviour 0 0 1 0 0 1 0.2
Risk to physical/emotional well being of others 1 1 1 0 0 3 0.6
Serious breach of Code of Conduct 1 3 2 90 101 197 39.4
Sexual assault 0 0 0 0 1 1 0.2
Significantly injurious 0 0 1 0 0 1 0.2
Swear at authority figure 1 4 5 19 18 47 9.4
Unacceptable behaviour 2 0 0 0 0 2 0.4
Use of profane or improper language 2 0 1 0 3 0.6
Using weapons to cause or threaten bodily harm 1 0 1 2 4 0.8
Utter threat 0 4 5 14 13 36 7.2
Vandalism 1 0 2 5 2 10 2
Total 37 | 114 | 210 | 312 | 306 | 979 195.8

Secondary

Infractions 2015- {2016~ |2017- |2018- {2019- |Total

2016 2017 |2018 |2019 {2020 Average
Alcohol to a minor 0 0 0 1 0 1 0.2
Behaviour injurious to environment 0 0 1 0 0 1 0.2
Bullying (including cyber bullying) 0 5 0 18 23 46 9.2
Fighting/Violence 1 10 35 77 83 206 41.2
Habitual neglect of duty 0 8 22 24 24 78 15.6
Influence of alcohol 0 0 2 16 2 20 4
Influence of Cannabis 0 0 0 0 23 23 4.6
Injurious to physical/mental well being 0 7 29 0 0 36 7.2




Injurious to school's moral tone 2 11 63 0 0 76 15.2
Medical/Immunization 0 7 0 4 12 23 4.6
Motivated by Prejudice/Bias/Hate 0 0 1 0 4 5 1
Persistent opposition to authority 0 10 12 39 60 121 24.2
Physical Assault 0 0 2 4 7 13 2.6
Possess Alcohol/Drugs 0 3 11 33 0 47 94
Possess Cannabis 0 0 0 0 21 21 4.2
Possessing a weapon 0 1 1 5 9 16 3.2
Possessing Alcohol/Drugs (excluding cannabis) 0 0 0 0 3 3 0.6
Resistant to change behaviour 0 0 1 0 0 1 0.2
Risk to physical/emotional well being of others 0 1 0 0 0 1 0.2
Robbery 0 0 1 0 0 1 0.2
Serious Breach of Code of Conduct 0 6 6 174 | 193 | 379 75.8
Sexual assault 0 0 1 3 1 5 1
Significantly injurious 0 3 1 0 0 4 0.8
Swear at authority figure 0 6 6 20 25 57 11.4
Trafficking 0 0 2 3 5 1
Unacceptable behaviour 0 1 3 0 4 0.8
Use of profane or improper language 0 0 2 0 0 2 0.4
Using weapon to cause or threaten bodily harm 0 0 0 2 2 4 0.8
Utter threat 0 1 3 7 18 29 5.8
Vandalism 0 0 0 6 11 17 34
Total 3 80 | 205 | 436 | 521 | 1245 249

*Please note that students may have multiple infractions for a single incident therefore the total number of infractions

may be greater than the actual total number of incidents.




Appendix 8 - Vision and Guiding Principles of the UGDSB

Vision Statement

Students will attain individual excellence through dynamic programming provided by an effective staff
and supported by a committed community. We will meet our students’ diverse needs through the
provision of equitable and accessible resources. Our learning environment will be characterized by
empowered administrators, effective communication and mutual compassionate respect.

Guiding Principles

We believe that:

Student learning is our focus

The learning process is open-ended

Education is a community responsibility

Embracing diversity contributes to community

Teachers make a significant difference

Leaders must focus on students

Continuous professional development supports life-long learning
A commitment to values guides activities

A safe physical environment needs to be sustained

A respectful learning environment fosters personal growth
Opportunities and resources need to be equitably distributed
Everyone should be treated with respect
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Tables, Charts & Figures

Table 1, school boards across Ontario that have or are reviewing Police Presence in
Schools.

Table 2, Feedback from BIPOC staff and students on the subject of SROs (from Equity
led) survey and meetings.

Table 3, Number and type of occurrences at schools (Centre Wellington District High
School, Norwell District Secondary School, Wellington Heights Secondary School, Erin
District High School) recorded by the Wellington County OPP detachment.

Table 4, Percentage of total population (282,099) for each community in the UGDSB,
Community Town Hall and Survey participants and Student Survey respondents.

Table 5, Census data (2016) shows the aboriginal and visible minority populations in each
community within the UGDSB. Total BIPOC community is shown as a percentage of the
total population of each community and of the UGDSB.

Table 6, Participant identities for the Community Town Hall and Survey

Table 7, Intersectional identities of participants in the Community Survey

Table 8, Participant gender identity (Student Survey)

Table 9, Racial identities of respondents (Student Survey)

Table 10, Incidents involving weapons possession and use September 2015 - June 2020

Table 11, Incidents Involving Weapons September 2015 - June 2020

Table 12, Incidents involving drugs in Secondary schools UGDSB 2015 - 2020.

Table 13, Expulsion and suspensions from elementary and secondary schools from 2015
- 2020

Table 14, Feelings of safety and inclusion reported in the School Climate Survey (2018)

Table 15, Community Town Hall and Survey participants identified by how they interact
with the UGDSB.
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Table 16, Community Town Hall and Survey participants geographic representation in the
UGDSB.

Table 17, Community Town Hall and Survey participants gender identity.

Table 18, Community Town Hall and Survey participants community identity.

Figure 1, Stage 1 VTRA cases from 2016/2017 - 2019/2020 for elementary and
secondary schools, UGDSB.

Figure 2, Reports of physical, verbal, emotional and cyber- bullying in elementary schools
2013-2020.

Figure 3, Maintain or remove police presence from schools as indicated by marginalized
communities (2SLGBTQIA+, BIPOC, those living with mental health conditions and those
living in poverty) from Community Survey.

Figure 4, Ratings from high (5) to low (0) of the 3 main cateqgories of thoughts (1) no police
presence in schools (2) maintain police presence in schools and (3) police have both
positive and negative impacts.

Figure 5, Group differences and similarities in reference to police presence in schools.

Figure 6, Group similarities and differences in regard to role of police in schools.

Figure 7, Student interactions with SROs perceived as positive, negative and neutral.

Figure 8, 2SLGBTQIA+ and non 2SLGBTQIA+ students’ feelings of discrimination by an
SRO.

Figure 9, 2SLGBTQIA+ and non 2SLGBTQIA+ students’ stance on SROs in secondary
schools.

Figure 10, Student interactions with SRO by race.

Figure 11, Students felt discriminated Against by an SRO.

Figure 12, Students want/do not want SROs in secondary school.
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Glossary

Anti-Black Racism

anti-Black racism is prejudice, attitudes, beliefs, stereotyping and discrimination that is
directed at people of African descent. Anti-Black racism is deeply entrenched in Canadian
institutions, policies and practices, such that anti-Black racism is either functionally
normalized or rendered invisible to the larger white society. Anti-Black racism is
manifested in the legacy of the current social, economic, and political marginalization of
African Canadians in society such as the lack of opportunities, lower socio-economic
status, higher unemployment, significant poverty rates and overrepresentation in the
criminal justice system (UGDSB, AR-ABR).

Anti-Indigenous Racism

anti-Indigenous racism is the ongoing race-based discrimination, negative stereotyping,
and injustice experienced by Indigenous Peoples within Canada. It includes ideas and
practices that establish, maintain and perpetuate power imbalances, systemic barriers,
and inequitable outcomes that stem from the legacy of colonial policies and practices in
Canada. Systemic anti-Indigenous racism is evident in discriminatory federal policies
such as the Indian Act and the residential school system. It is also manifest in the
overrepresentation of Indigenous peoples in provincial criminal justice and child welfare
systems, as well as inequitable outcomes in education, well-being, and health. Individual
lived experiences of anti-Indigenous racism can be seen in the rise in acts of hostility and
violence directed at Indigenous people (UGDSB, AR-ABR).

Anti-Oppression

an active and consistent process of change to eliminate individual, institutional and
systemic racism as well as the oppression and injustice racism causes, (UGDSB, AR-
ABR).

Anti-racism approach

anti-racism is a process, a systematic method of analysis, and a proactive course of action
rooted in the recognition of the existence of racism, including systemic racism. Anti-racism
actively seeks to identify, remove, prevent, and mitigate racially inequitable outcomes and
power imbalances between groups and change the structures that sustain inequities,
(UGDSB, AR-ABR).

Bias
an opinion, preference, prejudice, or inclination that limits an individual’s or a group’s
ability to make fair, objective, or accurate judgments, (UGDSB, AR-ABR).
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Barrier

anything that prevents a person from fully taking part in all aspects of society, including
physical, architectural, information or communications, attitudinal, economic and
technological barriers, as well as policies or practices, (UGDSB, AR-ABR)

BIPOC/IBPOC
an acronym for Black, Indigenous, People of Colour or Indigenous, Black, People of
Colour, (UGDSB, AR-ABR).

Cisnormativity

A commonplace assumption that all people are cisgender and that everyone accepts
this as “the norm.” The term is used to describe prejudice against trans people that is
less overt or direct and more widespread or systemic in society, organizations and
institutions. This form of systemic prejudice may even be unintentional and
unrecognized by the people or organizations responsible

Discrimination

unfair or prejudicial treatment of individuals or groups on the basis of grounds set out in
the Ontario Human Rights Code such as race, sexual orientation, disability or on the basis
of other factors. Discrimination, whether intentional or unintentional, has the effect of
preventing or limiting access to opportunities, benefits, or advantages that are available
to other members of society. Discrimination may be evident in organizational and
institutional structures, policies, procedures, and programs, as well as in the attitudes and
behaviours of individuals, (UGDSB, AR-ABR).

Diversity

the presence of a wide range of human qualities and attributes within a group,
organization, or society. The dimensions of diversity include, but are not limited to,
ancestry, culture, ethnicity, gender identity, gender expression, language, physical and
intellectual ability, race, religion, sex, sexual orientation, and socio-economic status,
(UGDSB, AR-ABR).

Equity
a condition or state of fair, inclusive, and respectful treatment of all people, (UGDSB, AR-
ABR)

First Nation

“First Nation peoples” or “First Nations” refers to the Indian peoples of Canada, both
status and non-status, who are descendants of the original inhabitants of Canada who
lived here for millennia before explorers arrived from Europe and can also refer to a
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community of people as a replacement term for “band”. First Nation peoples are one of
the distinct cultural groups of Aboriginal peoples in Canada, (UGDSB, AR-ABR)

Inclusive

processes, policies, services, programs and practices are accessible to and usable by as
many people as possible, regardless of race, ethnic origin, gender, age, disability,
language, etc. An inclusive environment is open, safe, equitable and respectful, where
everyone feels a sense of trust, belonging and involvement, (UGDSB, AR-ABR).

Inclusive Education

education that is based on the principles of acceptance and inclusion of all students.
Students see themselves reflected in their curriculum, their physical surroundings, and
the broader environment in which diversity is honoured and all individuals are respected,
(UGDSB, AR-ABR).

Intersectionality

acknowledges the ways in which people’s lives are shaped by their multiple and
overlapping identities and social locations, which, together, can produce a unique and
distinct experience for that individual or group, for example, creating additional barriers
or opportunities. In the context of race, this means recognizing the ways in which
peoples' experiences of racism or privilege, including within any one racialized group,
may differ and vary depending on the individual’s or group’s additional overlapping (or
“‘intersecting”) social identities, such as ethnicity, Indigenous identification, experiences
with colonialism, religion, gender, citizenship, socio-economic status or sexual
orientation.

Inuit

Indigenous people in northern Canada, living mainly in Nunavut, the Northwest
Territories, northern Quebec, and Labrador. Inuit means “the people.” The Inuit are not
covered by the Indian Act, (UGDSB, AR-ABR)

Marginalization

refers to a long-term, structural process of systemic discrimination that creates a class of
disadvantaged minorities. Marginalized groups become permanently confined to the
fringes of society. Their status is perpetuated through various dimensions of exclusion,
particularly in the labour market, from full and meaningful participation in society,
(UGDSB, AR-ABR)
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Métis

Métis means a person who self-identifies as Métis, is distinct from other Aboriginal
peoples, is of historic Métis Nation ancestry, and is accepted by the Métis Nation,
(UGDSB, AR-ABR).

Prejudice
negative prejudgment or preconceived feelings or notions about another person or group
of persons based on perceived characteristics, (UGDSB, AR-ABR).

Race

is a term used to classify people into groups based principally on physical traits
(phenotype) such as skin colour. Racial categories are not based on science or biology
but on differences that society has chosen to emphasize, with significant consequences
for people’s lives. Racial categories may vary over time and place, and can overlap with
ethnic, cultural or religious groupings, (UGDSB, AR-ABR)

Racial Bias
racial bias is a predisposition, prejudice or generalization about a group or persons based
principally on race, (UGDSB, AR-ABR)

Racial Disparity
is unequal outcomes in a comparison of one racial group to another racial group,
(UGDSB, AR-ABR).

Racial Disproportionality

the over-representation or under-representation of a racial group in a particular program
or system, compared with their representation in the general population, (UGDSB, AR-
ABR).

Racial equity

is the systemic fair treatment of all people, resulting in equitable opportunities and
outcomes for everyone. It contrasts with formal equality where people are treated the
same without regard for racial differences. Racial equity is a process (such as
meaningfully engaging with Indigenous, Black, and racialized clients regarding policies,
directives, practices and procedures that affect them) and an outcome (such as equitable
treatment of Indigenous, Black, and racialized clients in a program or service), (UGDSB,
AR-ABR)
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Racial Inequality
a disparity in opportunity and treatment that occurs as a result of discrimination based
on race, (UGDSB, AR-ABR)

Racialized persons

and/or groups can have racial meanings attributed to them in ways that negatively impact
their social, political, and economic life. This includes but is not necessarily limited to
people classified as “visible minorities” under the Canadian census and may include
people impacted by antisemitism and Islamophobia, (UGDSB, AR-ABR)

Safe
for the purpose of this report the concept of ‘safety’ or the state of being ‘safe’ refers to
multiple forms.
1. Feeling protected from danger or harm from various sources such as: physical
violence, school shootings, and harassment.
2. Protected from discrimination, freedom to move throughout schools without the
fear of being accosted, stereotyped, profiled, or over surveillance.
The desired outcome is creating an environment that reduces barriers and promotes
learning.

Social Identity

those aspects of a person that are defined in terms of their group membership, or their
perceived group membership in broad social categories (i.e., race, disability, gender
identity, etc.) Social identities are most accurate when individuals self-identify or choose
how they want to be identified, as opposed to being labelled by society or others,
(UGDSB, AO-I).

Stereotypes

incorrect assumption based on things like race, colour, ethnic origin, place of origin,
religion, etc. Stereotyping typically involves attributing the same characteristics to all
members of a group regardless of their individual differences. It is often based on
misconceptions, incomplete information and/or false generalizations, (UGDSB, AR-ABR)

Substantive Equality

“achievement of true equality in outcomes...Substantive equality is both a process and
an end goal relating to outcomes that seek to acknowledge and overcome the barriers
that have led to the inequality in the first place...Achieving substantive equality for
members of a specific group requires the implementation of measures that consider and
are tailored to respond to the unique causes of their historical disadvantage as well as
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their historical, geographical and cultural needs and circumstances...When substantive
equality in outcomes does not exist, inequality remains.” (Jordan’s Principle)

Systemic Racism

consists of organizational culture, policies, directives, practices or procedures that
exclude, displace or marginalize some racialized groups or create unfair barriers for
them to access valuable benefits and opportunities. This is often the result of
institutional biases in organizational culture, policies, directives, practices, and
procedures that may appear neutral but have the effect of privileging some groups and
disadvantaging others, (UGDSB, AR-ABR).

Transgender

an umbrella term referring to people with diverse gender identities and expressions that
differ from stereotypical gender norms. It includes but is not limited to people who
identify as transgender, trans woman (male-to-female), trans man (female-to-male),
transsexual, cross-dresser, gender non-conforming, gender variant or gender queer,
(UGDSB, AO-I)

Transphobia

fear and/or hatred of any defiance of perceived gender norms often exhibited by name-
calling, bullying, exclusion, prejudice, discrimination, or acts of violence. Anyone who is
trans and/or gender non-conforming (or perceived to be) can be the target of
transphobia, (UGDSB, AO-I)

Two-Spirit

a term used by Indigenous people to describe from a cultural perspective people who
are gay, lesbian, bisexual, trans or intersex. It is used to capture a concept that exists in
many different Indigenous cultures and languages. For some, the term Two-Spirit
describes a societal and spiritual role that people played within traditional societies,
such as: mediators, keepers of certain ceremonies, transcending accepted roles of men
and women, and filling a role as an established middle gender, (UGDSB, AO-I)
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Heather Asling

From: Gail Campbell <Gail.Campbell@ugdsb.on.ca>
Sent: Sunday, May 2, 2021 9:35 PM

To: Todd Taylor

Subject: Fwd: Trustees decision on Policing in Schools
Attachments: The Final Report March 11th 2021[1][6].pdf
Hi Todd:

Cheryl has responded to my email and has included the entire “Policing in Schools” report in her email.
Finally you hopefully have all of the information regarding this.

Please stay safe Todd

Gail

Sent from my iPhone

Begin forwarded message:

From: Cheryl Van Ooteghem <Cheryl.VanOoteghem@ugdsb.on.ca>
Date: May 2, 2021 at 9:26:46 PM EDT

To: Gail Campbell <Gail.Campbell@ugdsb.on.ca>

Subject: Re: Trustees decision on Policing in Schools

Hi Gail

The Final Report is on the Board website, but | thought it easiest if | simply attached it for reference.
All of the Police Services received a copy of the report prior to the March 23rd Board meeting.

| was in contact with all of the Police Services after the decision Tuesday night and have a meeting
scheduled with them for this coming week.

Please let me know how else | can help.

Cheryl

Cheryl Van Ooteghem

(she/her/hers)

Superintendent of Education, UGDSB

500 Victoria Road North, Guelph, ON
Cheryl.vanooteghem@ugdsb.on.ca<mailto:Cheryl.vanooteghem@ugdsb.on.ca>
519-822-4420 ext. 747

From: Gail Campbell <Gail.Campbell@ugdsb.on.ca>

Date: Sunday, May 2, 2021 at 9:12 PM

To: Cheryl Van Ooteghem <Cheryl.VanOoteghem@ugdsb.on.ca>
Subject: Fwd: Trustees decision on Policing in Schools

Hi Cheryl:

I’'m forwarding this letter from Todd Taylor concerning sharing the “Policing in Schools” Report with
Orangeville’s

Police Service Board.

Would you please update me on the circulation of this report.

Thanks



Gail
Sent from my iPhone

Begin forwarded message:

From: Gail Campbell <Gail.Campbell@ugdsb.on.ca>

Date: May 2, 2021 at 8:57:29 PM EDT

To: Todd Taylor <ttaylor@orangeville.ca>

Cc: Ken Krakar <kkrakar@orangeville.ca>, Mary Rose <mrose@orangeville.ca>, lan McSweeney
<imcsweeney@orangeville.ca>, Andy Macintosh <amacintosh@orangeville.ca>

Subject: Re: Trustees decision on Policing in Schools

Hi Todd:

When the draft report first came to trustees, | requested that when the final report was approved by
Trustees, copies would be shared with all Municipal Mayors and Police Service Boards within the Upper
Grand District School Board. The Board approved the final report on Policing in Schools this past Tuesday
April 27. 1 will text Superintendent Cheryl Van Ooteghem this evening to inquire about the status of the
report to PSBs and Municipalities.

Thanks for contacting me about this Todd. I'll try to ensure that you receive a copy of the report as soon
as possible.

Gail

Sent from my iPhone

On May 2, 2021, at 7:05 PM, Todd Taylor <ttaylor@orangeville.ca> wrote:
Hello Gail

Tonight | write to you as the Chair of the Police Services Board.
My notes tell me that a decision was made and shared out late last week from the Trustees regarding
Policing in Schools.

Is it possible to share that decision with the Orangeville Police Services Board?
| am also copying Detachment Commander Inspector Terry Ward on this request.

Thank you Gail. | hope all is well with you.
Todd

Todd Taylor | Councillor

Town of Orangeville

87 Broadway | Orangeville, ON LOW 1K1

Cell: 416-574-1894

ttaylor@orangeville.ca<mailto:ttaylor@orangeville.ca> | www.orangeville.ca<http://www.orangeville.
ca/>



Orangeville Police Board

ttaylor@orangeville.ca

imcsweeney@orangeville.ca

kkrakar@orangeville.ca

mrose@orangeville.ca

amacintosh@orangeville.ca

As residents of Orangeville for the past 45 years, we have witnessed population growth within the Town
as well as increased vehicular traffic.

In a recent issue of The Citizen, we read an article regarding “noise” complaints submitted by Michael
Cornish and it was drawn to the attention of the Police Board.

There always seems to be a number of vehicles, including motorcycles that speed in either direction
between the Century Dr intersection with Parkview Dr. and the first Stop Sign at Morgandale Cres (and
perhaps even further along Parkview), including Orangeville Transit buses. We had notified OPS of this
issue especially on Parkview Dr., without any response.

We were pleased to see that the residential speed zone has been reduced to 40 Km, however this has
not seemed to be a deterrent so far for all the “loud, speeding” traffic/motorcycles in this area. These
changes may not be apparent since there is no specific signage for the new speed zones in this area of
town.

After reading the article in The Citizen directed to the Police Board, it indicated citizens need to contact
the OPP Orangeville Detachment regarding complaints which we did on May 3™. The spokesperson at
the Detachment indicated that a “noise/speeding” complaint had been initiated.

We are in agreement with Michael Cornish’s request re a “Project Noisemaker” programme to target
these noisy, speeding vehicles within residential areas.

We appreciate any future action the Police Board and Town of Orangeville could implement to address
this issue within our community.

Thank You
Concerned citizens,

Jerry, Lyn Hipfner



Heather Asling

From: Mary Lou Archer

Sent: Wednesday, April 28, 2021 1:48 PM

To: Lee, James Y. (SOLGEN); Tiana Biordi (tiana.biordi@ontario.ca)

Cc: Todd Taylor; Ward, Terry R. (OPP); McLagan, David (OPP); Andrea McKinney; Rebecca
Medeiros; Nandini Syed

Subject: CSP Grant - Local Streams - Mental Health Initiatives (Final Report - Year 2)

Attachments: CSP Grant Local Stream - Schedule H - Final Report - Template (Year 2 -

2020-21)23APR21.xlsx; Calculation of Salaries for Final Report Year 2. APR 2021.docx;
Appendix A - OPPA (Uniform) Salary Schedules 2019-2022.pdf; Police Service Board
Chair Signature - Final Report Year 2.pdf

Good Afternoon James,
Please find attached an electronic copy of the Community Safety and Policing Grant — Local Streams (Final Report — Year
2), as well as the scanned signature page, signed by our Police Service Board Chair, Todd Taylor. | have also attached the

following documents to support the final financial report:

e (Calculation of Salaries for Final Report Year 2, and
e Appendix A — OPPA (Uniform) Salary Schedules 2019-2022

Sincerely,
Mary Lou
Mary Lou Archer | Special Projects Officer| Corporate Services
Town of Orangeville | 87 Broadway | Orangeville, ON L9W 1K1

519-941-0440 Ext. 2214 | Toll Free 1-866-941-0440 Ext 2214
marcher@orangeville.ca| www.orangeville.ca




FINAL FINANCIAL REPORT (YEAR 2 - 2020-21)

Instructions

Please complete the Final Financial Report and submit all itemized receipts and/or invoices that correspond to funding spent from November 1, 2020 to March 31, 2021. Transaction slips for debit/credit cards on their own will not be accepted. Please note that any deviation to the line ite.
approved by the ministry.

Instructions for completing this report:

. Please complete Part A: Financial Summary (sections highlighted in grey).

. For Part B, please fill in the budget line items (Column C) and associated Ministry Allocation (Column D).

. Please copy and paste the amount spent between April 1, 2020 to October 31, 2020 (Column E) from your Interim Report.

. Please fill in funding spent from November 1, 2020 to March 31, 2021 (Column F) for each line item.

. Please clearly indicate how the receipts and/or invoices correspond to each line item by numbering each receipt/invoice and indicating the receipt/invoice number(s) (Column F) for each line item. Please provide proof of expense (e.g., payroll report) if you have requested funding for personnel.

. Please put any comments regarding the budget items in Column J. If underspent in any budget item, please provide an explanation.

Note: Total Expenditures (Column G) is auto-calculated based on Funding Spent from April 1, 2020 to October 31, 2020 (Column E), from your Interim Financial Report, plus Funding Spent from November 1, 2020 to March 31, 2021 (Column F). Balance (Column |) is auto-calculated based on the difference
and Total Expenditures (Column G).

OB WN =

PART A: Financial Summary

Name of Police Services Board: Orangeville Police Services Board
Initiative Name: Support for Dufferin Situation Table & Effective Mental Health Response & Collaboration in our Community
Total Approved Amount (Year 2): $120,000.00

Funding Spent from April 1, 2020 to

October 31, 2020: LSl
Funding Spent from November 1, 2020
to March 31, 2021: eelas
Balance: -508.57
PART B: Financial Details
Funding
# Budget Item - . Spent from April 1, 2020 to Funding L
Mlnlst(t\'{yei\:lg;:atlon October 31, 2020 Spent from November 1, 2020 to Total Expenditures et (:zszip::sii‘(,z}g'e::m'zed Balance
. (copy from Interim Financial March 31, 2021 RS
PERSONNEL (e.g., salaries and secondments) Report)
See Calculation of Salaries for
o ) e - ' Final Report Year 2 as well as
1 |50% of Sergeants Wages/Benefits as the Dufferin Situation Table Liaison Officer $55,108.70 $33,136.86 $24,160.20 $57,297.06 Appendix A - OPPA Salary $2,188.36
Schedule
See Calculation of Salaries for
) : . . Final Report Year 2 as well as
0,
2 |50% of frontline 1st class Constable salary to conduct MHA interventions with CMHA $52,385.70 $29,324.66 $21,381.25 $50,705.91 Appendix A - OPPA Salary $1,679.79
Schedule
3 $0.00 $0.00




4 $0.00 $0.00
5 $0.00 $0.00
6 $0.00 $0.00
7 $0.00 $0.00
8 $0.00 $0.00
9 $0.00 $0.00
10 $0.00 $0.00
Personnel Sub-Total $107,494.40 $62,461.52 $45,541.45 $108,002.97 N/A $508.57
EXTERNAL CONSULTANT (e.g., third party services)
1 $0.00 $0.00
2 $0.00 $0.00
3 $0.00 $0.00
4 $0.00 $0.00
5 $0.00 $0.00
6 $0.00 $0.00
7 $0.00 $0.00
External Consultant Sub-Total $0.00 $0.00 $0.00 $0.00 N/A $0.00
ENGAGEMENT AND EDUCATION (e.g., community engagement, awareness and education)
1 $0.00 $0.00
2 $0.00 $0.00
3 $0.00 $0.00
4 $0.00 $0.00
5 $0.00 $0.00
6 $0.00 $0.00
7 $0.00 $0.00
8 $0.00 $0.00
9 $0.00 $0.00
10 $0.00 $0.00
Engagement and Education Sub-Total $0.00 $0.00 $0.00 $0.00 N/A $0.00
TRAINING (e.g., training for officers and community partners)
Training for front-line officers - 2 hrs. of training for all frontline officers (40) on using the Health IM
1 tool for CMHA referrals $3,781.60 $3,781.60 $3,781.60 $0.00
2 $0.00 $0.00
3 $0.00 $0.00
4 $0.00 $0.00
5 $0.00 $0.00
6 $0.00 $0.00
7 $0.00 $0.00
8 $0.00 $0.00
9 $0.00 $0.00
10 $0.00 $0.00
Training Sub-Total $3,781.60 $3,781.60 $0.00 $3,781.60 N/A $0.00




RESEARCH AND ANALYSIS (e.g., demonstrating outcomes, research into new policing
techniques, evaluations, tools and resources)

1 $0.00 $0.00
2 $0.00 $0.00
3 $0.00 $0.00
4 $0.00 $0.00
5 $0.00 $0.00
6 $0.00 $0.00
7 $0.00 $0.00
8 $0.00 $0.00
9 $0.00 $0.00
10 $0.00 $0.00
Research and Analysis Sub-Total $0.00 $0.00 $0.00 $0.00 N/A $0.00
EQUIPMENT (e.g., to support community safety service delivery)
1 Health IM Risk assessment Tool - Annual License Fee (see attached) $8,724.00 $8,724.00 $8,724.00 $0.00
2 $0.00 $0.00
3 $0.00 $0.00
4 $0.00 $0.00
5 $0.00 $0.00
6 $0.00 $0.00
7 $0.00 $0.00
8 $0.00 $0.00
9 $0.00 $0.00
10 $0.00 $0.00
Equipment Sub-Total $8,724.00 $8,724.00 $0.00 $8,724.00 N/A $0.00
OTHER (e.g., costs associated with implementing the initiative(s) and development of
new/improved services/programs)
1 $0.00 $0.00
2 $0.00 $0.00
3 $0.00 $0.00
4 $0.00 $0.00
5 $0.00 $0.00
6 $0.00 $0.00
7 $0.00 $0.00
8 $0.00 $0.00
9 $0.00 $0.00
10 $0.00 $0.00
Other Sub-Total $0.00 $0.00 $0.00 $0.00 N/A $0.00
TOTAL $116,218.40 $71,185.52 $45,541.45 $116,726.97 N/A $508.57




ms in the approved budget must be

between Ministry Allocation (Column D)

Comments
(i.e. explain if underspent, explain if a
change request has been made, etc.)

OPS was disbanded Oct. 1, 2020. For
final report Year 2, | will used the OPP
salary schedule where the Sgt.'s rate of
pay was slightly higher that the OPS rate
and the Constables rate was slightly
lower resulting in an overall deficit of
$508.57.







The Health IM contract was paid 1 yr. in
advance, the invoice attached was paid
and covered the period through to
October 2020.
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Calculation of Salaries for Final Report Year 2 (November 1, 2020 to March 31, 2021)

50% of Sergeants wage for Dufferin Situation Table Liaison Officer
Annual Salary of Sergeant on the OPP (see attached OPPA Salary Schedule)
Annual Salary  $115,969.00

Monthly Salary $9,664.08

X 5 months $48320.42

50% $24,160.20

50% of Frontline 1°* class Constable salary to conduct MHA interventions with CMHA
Annual Salary of 1% class Constable on the OPP (see attached OPPA Salary Schedule)
Annual Salary  $102,630.00

Monthly Salary $8552.50

X 5 months $42,762.50

50% $21381.25
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Heather Asling

From: Mary Lou Archer

Sent: Friday, May 7, 2021 3:22 PM

To: Lee, James Y. (SOLGEN)

Cc: McLagan, David (OPP); Ward, Terry R. (OPP); Nandini Syed; Andrea McKinney; Todd
Taylor

Subject: Community Safety & Policing Grant - Local Streams Year 1 Final Report (Human

Trafficking Initiatives)

Good Afternoon James,

In follow-up to our discussion with Staff Sergeant McLagan on Thursday, May 6th in reference to the above grant, please
see the following:

1.

2.

In the first year of the above grant cycle the OPP had allotted $11,703.60 for 3 Detectives to attend the
Canadian Police College (CPC) for the Human Trafficking Investigators Course. As well there was $10,130.64
allotted for the officers expenses while on course. (Salaries and benefits for officers while attending

training). As result of the current pandemic, CPC cancelled its usual offering of this course and subsequently
the officers did not attend the training resulting in 21,259.64 of allotted funds not being used.

To utilize these funds in a meaningful manner to meet the objectives of this grant, the OPP are currently

coordinating the following training initiative:

o Scope of Training — Introduction to Human Trafficking Interdiction, providing front-line officers with the
initial training, to observe, ask appropriate questions, look for discrepancies and scan for undue stress
during a routine traffic stop to identify & connect with victims of human trafficking. This training will
provide a foundation for officers to assess situations, develop strategies on how to best protect the
victims and connect them to all appropriate community supports. As well provide the officers with the
tools they require to successfully prosecute and bring perpetrators to justice.

o Expertise - OPP Counter Exploitation and Missing Person Section and the Canadian Police College.

o Community Collaboration — Caledon\Dufferin Victim Services, Child & Youth Advocacy Centre of
Simcoe/Muskoka Simcoe, Family Transition Place.

. Target — Frontline Officers — approximately 75 from the Dufferin Detachment and adjacent detachments
(Caledon, Wellington & Nottawasaga based on availability)

. Cost — Approximately $20,000

. Timeline — Mid June — Mid July, exact date TBD (prior to July 31st)

. Venue — TBD

This change in training objective will in no way negatively impact the overall focus and initiatives of this grant
but in fact will enhance our goals. We know that Human Trafficking victims are often reluctant to come forward
to police. Training frontline police to recognize persons who may be victims and provide officers with skills to
readily assist them and connect them to the appropriate services will only support our grant initiative to prevent
Human Trafficking in our community by protecting our most vulnerable residents and bringing any perpetrators
to justice.

Please advise if you require any further information.

Sincerely,



Mary Lou

Mary Lou Archer | Special Projects Officer| Corporate Services
Town of Orangeville | 87 Broadway | Orangeville, ON L9W 1K1
519-941-0440 Ext. 2214 | Toll Free 1-866-941-0440 Ext 2214
marcher@orangeville.ca| www.orangeville.ca




Heather Ainng

From: Cheyanne Hancock <cheyanne.hancock@townofmono.com>
Sent: Tuesday, April 27,2021 11:56 AM
To: Roseann Knechtel; nhillsecretary@gmail.com; mike.fazackerley@matthewscott.com;

altheaa2018@gmail.com; dholmes@melancthontownship.ca; ablundell@gmail.com;
dwhite@melancthontownship.ca; mtownsend@townofgrandvalley.ca;
ssoloman@townofgrandvalley.ca; josh@hoskinfamily.com; nmartin@amaranth.ca;
walterkolodziechuk@gmail.com; bcurrie@amaranth.ca;
amie@headwatersracquetclub.com; Karen Landry; Tracy MacDonald; Todd Taylor;
Heather Asling; jeff_sedgwick@cooperators.ca; terry.rward@opp.ca; Tracey Atkinson;

Ken Cufaro
Cc: Mike Walker; John Creelman; Wayne Evans
Subject: FW: Black CAT speed Measuring Device

Good afternoon, Please see correspondence below from Mono PSB Chair Mike Walker.

TO: BOARD CHAIRS — DUFFERIN DETACHMENTS
FROM: MIKE WALKER - CHAIR, MONO P.S.B.

RE: SPEED MEASURING DEVICE

As you will recall, in the past S/Sgt. Randall had been able to borrow a “Black Cat” Speed measuring device from other
detachments to surreptitiously monitor speed and traffic movements on roadways in Dufferin. This machine is no
longer readily available.

With the increasing amount of citizen complaints we are receiving for roadways in Mono, the need to sample speed and
traffic counts has indicated the need for a more accessible “Black Cat”. | assume that you are experiencing the same
complaints in your municipalities and would also like to measure speeds in order to respond to citizen complaints and
assist Inspector Ward in his deployments.

Inspector Ward has suggested that the Dufferin Boards may wish to share the cost of purchasing a “Black Cat”, which
would be operated by the detachment, in the same manner as the portable weigh scales we purchased a couple of years
ago.

The cost of the device and software is in the $5000 range. | have included info and spec sheets below in the event you
wish to discuss with your respective Roads superintendents who may also have an interest.

If you would like to engage in a cost sharing agreement, please contact our Board Secretary Cheyanne
Hancock cheyanne.hancock@townofmono.com who will compile a list of those interested and we will advise what the
share would be. Use of the device would be limited to those municipalities participating.

Thanks in advance.

M.J. (Mike) Walker
Chair - Citizen Representative



Town of Mono Police Services Board
TOywWN OF

NMOYN()

2 Brucedale Boulevard
Mono, ON, Canada
L9W 4N9

519 940-9539 h

519 938-5301 f

416 996-7830 ¢
mj.walker@bell.net

Black Cat Spec Sheet NLv3.pdf

traxpro speed enforcement yellow with tolerance.pdf

traxpro best time for enforcement.pdf

Thank you,

Cheyanne Hancock

Customer Service Representative/Recreation Assistant
Town of Mono

519.941.3599 Ext. 221

TOWH OF

This email and any files transmitted with it are confidential and intended solely for the use of the
individual or entity to whom they are addressed. If you have received this email in error please
notify cheyanne.hancock@townofmono.com.




Heather Asling

From: Dan Benotto

Sent: Monday, April 26, 2021 1:30 PM

To: Todd Taylor; Jason Hall; Heather Asling; Andrea McKinney
Cc: lan McSweeney

Subject: RE: shared drive next steps

Good morning,

| have made the appropriate license changes, as well as created the site for this. You may start using the site, as it is
live. | can also do a brief overview if required on how to use the site. The link for it is below.

https://orangevilleca.sharepoint.com/sites/OrangevillePoliceBoard

Thank you,

Dan Benotto | Software Operations Supervisor| Corporate Services

Town of Orangeville | 87 Broadway | Orangeville, ON LOW 1K1

519 941 0440 Ext. 8002 | Toll-Free 1-866-941-0440 Ext. 8002 | Cell: 519 943 3236
dbenotto@orangeville.ca | www.orangeville.ca

From: Todd Taylor <ttaylor@orangeville.ca>

Sent: Sunday, April 25, 2021 12:18 PM

To: Jason Hall <jhall@orangeville.ca>; Heather Asling <hasling@orangeville.ca>; Andrea McKinney
<amckinney@orangeville.ca>; Dan Benotto <dbenotto@orangeville.ca>

Cc: lan McSweeney <imcsweeney@orangeville.ca>

Subject: RE: shared drive next steps

Thank you for your follow Jason. This is great....we look forward to implementing the changes and learning of next steps.
We appreciate your follow up on this!

Todd

From: Jason Hall <jhall@orangeville.ca>

Sent: Thursday, April 22, 2021 8:28 AM

To: Todd Taylor <ttaylor@orangeville.ca>; Heather Asling <hasling@orangeville.ca>; Andrea McKinney
<amckinney@orangeville.ca>; Dan Benotto <dbenotto@orangeville.ca>

Cc: lan McSweeney <imcsweeney@orangeville.ca>

Subject: RE: shared drive next steps

Good Morning,

We will allocate licensing today, and Dan and | will discuss the document management process and how best to onboard
your group.

Regards,

Jason



From: Todd Taylor <ttaylor@orangeville.ca>

Sent: April 21, 2021 2:51 PM

To: Jason Hall <jhall@orangeville.ca>; Heather Asling <hasling@orangeville.ca>; Andrea McKinney
<amckinney@orangeville.ca>; Dan Benotto <dbenotto@orangeville.ca>

Cc: lan McSweeney <imcsweeney@orangeville.ca>

Subject: RE: shared drive next steps

Hi Andrea and Jason

We did discuss this as a board last night. (DB was very helpful!)
We would like to proceed with setting up the shared drive and ensuring all members have access.
(lan/Heather/Ken/Mary) will need to have their access upgraded.

When do you think we could implement?

Thank you
Todd

From: Jason Hall <jhall@orangeville.ca>

Sent: Monday, April 19, 2021 12:42 PM

To: Todd Taylor <ttaylor@orangeville.ca>; Heather Asling <hasling@orangeville.ca>; Andrea McKinney
<amckinney@orangeville.ca>; Dan Benotto <dbenotto@orangeville.ca>

Subject: RE: shared drive next steps

Hi Todd,
We will need to change the licensing and then discuss with heather about a central location for document sharing.
| will put in a service request to facilitate these actions.

Jason

From: Todd Taylor <ttaylor@orangeville.ca>

Sent: April 19, 2021 12:38 PM

To: Jason Hall <jhall@orangeville.ca>; Heather Asling <hasling@orangeville.ca>; Andrea McKinney
<amckinney@orangeville.ca>; Dan Benotto <dbenotto@orangeville.ca>

Subject: shared drive next steps

Thank you Jason. Can we implement this change? What are next steps?

Thank you for your help
Todd

From: Jason Hall <jhall@orangeville.ca>

Sent: Monday, April 19, 2021 9:37 AM

To: Todd Taylor <ttaylor@orangeville.ca>; Heather Asling <hasling@orangeville.ca>; Andrea McKinney
<amckinney@orangeville.ca>; Dan Benotto <dbenotto@orangeville.ca>

Subject: RE: shared drive

Ken, lan and Mary require the increased licensing.



Currently they have access to only the email portion of the system.
Regards,

Jason

From: Todd Taylor <ttaylor@orangeville.ca>

Sent: April 18, 2021 9:28 PM

To: Heather Asling <hasling@orangeville.ca>; Jason Hall <jhall@orangeville.ca>; Andrea McKinney
<amckinney@orangeville.ca>; Dan Benotto <dbenotto@orangeville.ca>

Subject: RE: shared drive

Hi Jason
Are you able to clarify which users would need to be upgraded?
Ken Krakar/myself/Mary Rose/lan M/Heather?

Thank you
Todd

From: Heather Asling <hasling@orangeville.ca>

Sent: Friday, April 16, 2021 1:21 PM

To: Jason Hall <jhall@orangeville.ca>; Andrea McKinney <amckinney@orangeville.ca>; Dan Benotto
<dbenotto@orangeville.ca>; Todd Taylor <ttaylor@orangeville.ca>

Subject: RE: shared drive

Hi Jason,
As Todd, lan and | have access to the Town email that would be sufficient for what we need.
Can you please clarify which users would need to be upgraded as highlighted below?

| think then Todd will be able to confirm his decision on the matter.

Thank you,
Heather

From: Jason Hall <jhall@orangeville.ca>

Sent: Thursday, April 15, 2021 11:28 AM

To: Andrea McKinney <amckinney@orangeville.ca>; Dan Benotto <dbenotto@orangeville.ca>; Todd Taylor
<ttaylor@orangeville.ca>

Cc: Heather Asling <hasling@orangeville.ca>

Subject: Re: shared drive

Hi Todd,
After reviewing the setup, we have to make a decision

Currently 3 members of the PSB have only email access through the towns system. We would need to
upgrade the the users which would cost an addition 12 dollars per month.



This will allow for the use shared folders on sharepoint and would maintain security standards.
It is easily implemented if you would like to proceed.

Jason Hall
IT Manager, Corporate Services,
Town of Orangeville

From: Todd Taylor <ttaylor@orangeville.ca>

Sent: Monday, April 12,2021 10:24:21 AM

To: Jason Hall <jhall@orangeville.ca>; Andrea McKinney <amckinney@orangeville.ca>; Dan Benotto
<dbenotto@orangeville.ca>

Cc: Heather Asling <hasling@orangeville.ca>

Subject: RE: shared drive

Thank you — perhaps a few tidbits on how to get started with this would be helpful.
Heather will lead this initiative on behalf of the PSB.

Todd

From: Jason Hall <jhall@orangeville.ca>

Sent: Monday, April 12, 2021 10:20 AM

To: Todd Taylor <ttaylor@orangeville.ca>; Andrea McKinney <amckinney@orangeville.ca>; Dan Benotto
<dbenotto@orangeville.ca>

Cc: Heather Asling <hasling@orangeville.ca>

Subject: RE: shared drive

Hi Todd,
| believe this was setup previously through SharePoint, | will have a look today.

Jason

From: Todd Taylor <ttaylor@orangeville.ca>

Sent: April 12,2021 10:18 AM

To: Andrea McKinney <amckinney@orangeville.ca>; Dan Benotto <dbenotto@orangeville.ca>; Jason Hall
<jhall@orangeville.ca>

Cc: Heather Asling <hasling@orangeville.ca>

Subject: RE: shared drive

Thank you Andrea.
Jason/Dan — can we work on implementing this together?

Thank you
Todd

From: Andrea McKinney <amckinney@orangeville.ca>
Sent: Sunday, April 11, 2021 7:39 PM
To: Dan Benotto <dbenotto@orangeville.ca>; Jason Hall <jhall@orangeville.ca>; Todd Taylor <ttaylor@orangeville.ca>




Cc: Heather Asling <hasling@orangeville.ca>
Subject: Re: shared drive

Hi Chair Taylor,

My last update from IT was they could set something up for you and the psb fairly easily;
I'll leave it to them to provide specifics.

Thanks,

Andrea

From: Todd Taylor <ttaylor@orangeville.ca>

Sent: Sunday, April 11, 2021 5:59:51 PM

To: Dan Benotto <dbenotto@orangeville.ca>; Andrea McKinney <amckinney@orangeville.ca>; Jason Hall
<jhall@orangeville.ca>

Cc: Heather Asling <hasling@orangeville.ca>

Subject: shared drive

Hi Dan/Jason
Would it be possible for the PSB to have a shared drive to store documents on? (town supplied)

Todd

Todd Taylor | Councillor

Town of Orangeville

87 Broadway | Orangeville, ON L9W 1K1

Cell: 416-574-1894

ttaylor@orangeville.ca | www.orangeville.ca




Heather Asling

From: Orangeville Police Board

Sent: Monday, April 26, 2021 12:22 PM

To: Todd Taylor

Subject: You've joined the Orangeville Police Board group

B Microsoft 365

OP

Welcome to the
Orangeville Police Board Group

Orangeville Police Board

Private group with 1 member

View group in Outlook

Get started

You're set to receive only replies and events in your inbox. Change this setting below, or

anywhere you see the group in Outlook, to see all of this group's conversations.

Follow in inbox
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Get the conversation rolling

LW
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Start your own. Or just catch up. All in

the group inbox.

Stay on the same page
Groups that take notes together, stay
together. In the group notebook.

>
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Keep things together

Now, your documents and

attachments in one place.
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Track milestones (and everything in
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Don't miss a thing

between) in the group calendar.

Collaborate with your group
across Microsoft 365



Imiportart 3 markebng opporiuniees

Organize group
work with Planner

Planner makes it easy for your team to create new
plans, organize and assign tasks, share files, chat
about what you're working on, and get updates

on progress.

Check it out

Create content
seamlessly

The group's SharePoint team site is the place to
share news, work on and organize content,
manage rich data within lists, and track all site

activities across all members.

[ Check it out




Go further. Do more. Look here.

L i " ¥

Follow your Track your All your Trello cards, = Team notifications
Twitter feeds. Salesforce updates. lists and boards. from Jira.

View all connectors
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By-Law No. 001-2020
(Amended and Restated as at April 15, 2020)

—
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A By-law governing the proceedings of the Police Services Board for

A.

1.

1:2.

the Town of Orangeville

A by-law to repeal and replace By-law 1-97 being a by-law to regulate the
proceedings of the Police Services Board for the Town of Orangeville

Preamble

Whereas Section 37 of the Police Services Act, R.S.0. 1990, c. P.15 provides
that a Police Services Board shall establish its own rules and procedures in
performing its duties under this Act:

New |Additionf?

2:3.

B.

3:4.

Therefore the Municipality of the Town of Orangeville Police Services Board
hereby enacts as follows:

Definitions
For the purposes of this By-law, the following definitions will apply:

“Act” means the Police Services Act, R.S.0. 1990, c. P.15 as amended or any
SUCCeSSOr;

“Acting Chair” means the Vice-Chair or Member who shall act as the Chair if
the Chair is absent or if the Chair’s position is vacant, pursuant to Section
28(2) of the Act or as prescribed by Section G of this By-law;

“Agenda” means the document prepared for distribution as prescribed by
Section O of this By-law;

“Board” means the Town of Orangeville Police Services Board;

“Chair” means the Member elected as Chair of the Board, pursuant to Section
28(1) of the Act;

“Chief” means the Chief of Police of the Orangeville Police Service;

Commented [KK2]: AND WHEREAS the municipality
is required pursuant to Section 10 (2) of the Police
Services Act to have a Police Services Board;

“Committee” means a Standing or Special Committee composed of individuals
of the Board pursuant to the Act;

“In-Camera Meeting” means a meeting that is closed to the public in
accordance with the Act;

“New |Addition’

Commented [KK3]: Replace Chief with “Detachment
Commander” means an Ontario Provincial Police
Detachment Commander reporting to the Orangeville
Police Services Board either permanently or in an
acting capacity;
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“Council” means Town of Orangeville Council;
“New Addition”]

“Delegation” means a written submission made by and at the request of a
member of the public or an organization to the Secretary of the Board;
“Meeting” means a meeting of the Board or a Committee;

Commented [KK4]: New addition under Detachment
Commander.

“Inspector” means an Ontario Provincial Police
Inspector reporting to the Orangeville Police Services
Board.

Commented [KK5]: “Days” means calendar days
exclusive of Saturday, Sunday, and Statutory holidays;




“Member” means a Member of the Board;

“Motion” means a proposed move by a Member and, if moved in a meeting,
seconded by another Member, to adopt, amend or otherwise deal with a
matter before the Board or a Committee;

“Motion to defer” means a motion to delay consideration of a matter until later
in the same meeting or to a future meeting of the Board or a Committee;

“Motion to receive” means a motion to acknowledge an item, report or
recommendation under consideration and to have it placed in the records of
the Board with no additional action being taken;

“Motion to refer” means a motion to dispose of a matter under consideration,
with or without any proposed amendment, in order to seek consideration by
the [Chief of PoIiceL Secretary or other official or Committee;

“Presentation” to the Board can be made provided a written submission has
been submitted to the Secretary of the Board at least ten (10) days prior to
the date of the meeting at which the presentation is to be made and has
been approved for addition to the Agenda;

“Quorum” means a majority of the Members of the Board in accordance with
section 35(2) of the Act;

“Resolution” means the decision of the Board on any motion;

“Recorded Vote” means a written record of the name and vote of every Member
voting on any matter or question;

“Secretary” means the Secretary to the Board;

“Special Meeting” means a meeting other than a regularly scheduled meeting;
and

“Vice-Chair’ means the Member elected as Vice-Chair of the Board, pursuant to
Section 28(2) of the Act.

Application
The rules of procedure contained in this By-law shall be observed in all
proceedings and shall be the rule for the order and dispatch of business before

the Orangeville Police Services Board.

Rules contained in this by-law may be suspended at such time as may be
deemed appropriate by an affirmative vote of at least two-thirds of the Members.

All points of order or procedure for which rules have not been provided in this By-
law shall be decided by the Chair or the Chair’s designate.

This By-law shall not be amended or repealed except by the concurring votes of
a quorum of the Members of the Board.

Should any provision of this By-law be or become in contravention of any
legislation of the Province of Ontario, the provincial legislation shall prevail.

No individual Board Member or Committee Member has authority over the K)hief

_—"| Commented [KK6]: Detachment
Commander/Inspector or delegate

of Police]. Information may be requested, but if such request requires a material //’{ Commented [KK7]: Detachment

Commander/Inspector or delegate




amount of staff time that will affect other priorities, the [Chie\f may suggest _—1 Commented [KK8]: Detachment

alternatives or suggest that the request be referred to the Board for possible Commander/Inspector or delegate
reallocation of priorities and timing.

In the event a Member is notified they are being investigated by a police agency
or other provincial body, they shall notify the Board at the next regular meeting.
The Board will consult without the member present and determine if the member
should step aside from their Board duties until the investigation is complete.
Once the investigation is completed to the satisfaction of the Board, the Board
will determine the Member’s role at the Board.

Confidential Information

All information, documents and deliberations received, reviewed or taken in
closed session of the Board and its committees are confidential, except as
otherwise directed by the Board.

Members shall not disclose or release verbally, in writing or by any other means,
any confidential information acquired by virtue of their office, except when
required by law to do so.

Members shall not permit any persons other than those who are entitled thereto
to have access to information that is confidential.

Confidential information includes, but is not limited to information:

[about labour negotiations; {Commented [KK9]: Remove?

from suppliers which might be useful to other suppliers;

relating to the legal affairs of the Board or the [Orangeville Police Service; — {Commented [KK10]: Ontario Provincial Police

where the identity of a complainant has been given in confidence;
about items under negotiation;

defined as “personal information” under the Municipal Freedom of
Information and Protection of Privacy Act (MFIPPA);

protected under MFIPPA or other legislation;

o of a personal nature to Board Members or Orangeville Police Service — {Commented [KK11]: Ontario Provincial Police

employees or clients;

e thatis not available to the public and that, if disclosed, could result in loss or
damage to the Board or could give the person to whom it is disclosed an
advantage;

o disclosed or discussed at a closed meeting of the Board;
given verbally in confidence in preparation for or following a meeting that is
closed to the public; and

e circulated to members and marked “Confidential”.



This list is provided for example and is not inclusive. Requests for information
should be referred to the Secretary to be addressed as a formal request under
the Municipal Freedom of Information and Protection of Privacy Act.

5. Members shall not use confidential information for personal or private gain, or for
the gain of relatives or any person or corporation or cause detriment to the
Board, or others.

6. Members of the Board shall not access or attempt to access confidential
information in the custody of the Board for any purpose outside of Board
business.

7. Members are only entitled to information in the possession of the Board that is

relevant to matters before the Board or a Committee. Otherwise, they enjoy
the same right to information as any other member of the community and must
follow the same processes as any private citizen.

Z.8. For greater certainty, these confidentiality provisions continue to apply following
a Member’s departure from the Board.

E. Composition

1. In accordance with Section 27(5) of the Act, the Board shall consist of five (5)
Members, composed of:

a) the head of the Town of Orangeville Council or, if the head chooses not to
be a Member of the Board, another Member of the Council appointed by
resolution of the Council;

b) one Member of the Town Council appointed by resolution of the Council;

c) one person appointed by resolution of the council, who is neither a Member
of the Council nor an employee of the municipality; and

d)—two persons appointed by the Lieutenant Governor in Council.
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3:2.

4-3.

54.

6:5.

6.

&.7.

9:8.

Pursuant to Section 28(2) of the Act, the Board shall elect a Vice-Chair at its first
public meeting in each calendar year.

The Chair and Vice-Chair may be elected for more than one consecutive year.

The Secretary shall act as presiding officer at the first public meeting of the
Board in each calendar year until the Chair is elected and shall call for
nominations.

Each nomination shall be made openly and shall have the consent of the
nominee and be seconded by a Member.

A nominee is a person whose candidacy for the position of Chair or Vice-Chair
has been moved and seconded by Members present at the first meeting of the
Board in each year.

If more than one person is nominated, the vote shall be called in alphabetical
order of the nominees’ surnames.

Where it appears to the Secretary, by asking for further nominations and
receiving no response, that there are no further nominations, the Secretary shall
call for a motion declaring the vote.

40-9. A nominee may withdraw his or her name at any time prior to the vote being

called.

44:10. A vote shall be taken regardless of the number of nominations. No vote shall be

taken by ballot or any other form of secret voting.

42.11. The election of the Vice-Chair shall follow the procedure set out for the election

of the Chair.

43:12. When voting is completed, the Secretary shall announce the new Chair and Vice-

G.

Chair.
Duties of the Chair

4:13. ltis the duty of the Chair to:

a) commence the meetings of the Board by taking the Chair and calling the
meeting to order, as soon as a quorum is present after the time set for the
meeting;

b) preside at all meetings of the Board so that its business can be carried out
efficiently and effectively;

)  be the spokesperson for the Board;

d) represent the Board at official functions;

) announce the business before the Board and the order in which it is to be
acted upon;



f)  receive and submit, in proper manner, all motions presented by the
Members;

g) put to a vote all motions which are moved or which necessarily arise in the
course of the proceedings, and to announce the result;

h) announce the results of the vote on any motions presented for a vote;

i)  decline to put to a vote motions which do not comply with this By-law or
which are not within the jurisdiction of the Board;

j)  maintain order and preserve the decorum of the meeting;
where it is not possible to maintain order, to adjourn or suspend the meeting
to a time specified by the Chair, without any motion being put;

m) to permit any question to be asked through the Chair or the [Chlef of the

Orangeville Police| or designate in order to provide information to assist in _— Commented [KK12]: Detachment
any debate when the Chair deems it proper; and Commander/Inspector or delegate

n) adjourn the meeting when business is concluded or upon a motion to
adjourn or to recess the meeting as required.

2.14. The Chair and the Secretary shall authenticate by his or her signature as

H.

1.

l.
2.

required all documentation for and on behalf of the Board including, but not
limited to, By-laws, agreements, resolutions and minutes which have been
approved by the Board.

Duties of the Vice-Chair

When the Chair is absent, the Vice-Chair shall act in his or her place and while
acting shall have the power, authority, rights and duties of the Chair.

a) If the position of Chair becomes vacant, the Vice-Chair shall act in his or her
place until the election of a new Chair in accordance with the procedures set
out in this By-law.

b) If the position of Vice-Chair becomes vacant, an election of a new Vice-
Chair shall take place at the discretion of the Board.

Duties of Secretary

Duties of the Secretary pertaining to meetings of the Board shall:

a) Serve as the administrative link between the Board, the [Chief, the Board’s
legal counsel [and labour negotiator, Committees of the Board, the media

—| Commented [KK13]: Detachment
Commander/Inspector or delegate

and members of the community; | Commented [KK14]: Delete

b) Organize meetings, prepare agendas and packages for the meetlngs in

Attends all Board meetings and Committee meetings; prior to members of the board

)
d) [Attend all conciliation and arbitration meetings when appllcable
e) Record the minutes of the proceedings at meetings of the Board and

Commented [KK16]: Delete? As we are now under a

consultation with the Chair, and [ensure their timely dlstrlbutlon {Commented [KK15]: delivered no less than 72 hours
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Committees of the Board;



f)  Cause the minutes of the Board to be printed after meetings and to include
a copy of said minutes with agenda packages for the next regular meeting
of the Board;

g) Receive all communications addressed to the Board and place on the
agenda for the next regular Board meeting;

h) Prepare and issue all communications arising from the proceedings of the
Board, unless otherwise directed by the Board;

i) Where, in the opinion of the Chair and the Chief of Police, an item of
correspondence is properly within the jurisdiction of the Police Service, the
communication shall become the responsibility of the Chief of Police for the
necessary action without prior reference to the Board; and

j)  Maintain a current record of Board resolutions requiring further or future
actions and to keep the Board informed of these matters.

Insert New Heading/Section (J) _— Commented [KK17]: Duties and Responsibilities of the
4\ Board
J. ’condu‘:t‘ Of Members at a Meeting \ The Board shall be responsible for those duties as set
\\ \ out ip Section 10 and Secti(_)n 31 (_1) of the Act as i
1. All Members will comply with Ontario Regulation No. 421/987 as outlined in the \\\ applicable, and shall at all times discharge those duties

attached Appendix “A”.

\\ in accordance with the Board’s Code of Conduct
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a) speak disrespectfully, use offenswe'wolrds or unparliamentarily language, —{ commented [KK19]: in a manner that is not only
nor shall they speak beside the motion in debate, nor reflect on any decision disrespectful, but one that is discriminatory in nature as
of the Board except for the purpose of moving to reconsider the decision, per the Canadian Charter of Rights and Freedoms and

the Ontario Human Rights Code,

nor resist or disobey the decision of the Chair and the Board;

b) leave his or her seat or make any noise or disturbance while a vote is being

taken and until the result of the vote is announced;

) speak on any subject other than the subject under debate;

d) disclose the content of matters or the substance of deliberations of a matter
discussed during the private session if the content of a matter and the
deliberations remain confidential after consideration in the private session;

e) criticize any decision of the Board except for the purpose of moving that the
question be reconsidered;

f)  If a Member continues to be in breach of this section after having been
called to order by the Chair the Chair shall not recognize that Member,
except for the purpose of receiving an apology from the Member tendered at
that meeting or any subsequent meeting;

g) Members of the Board shall set all handheld electronic devices to a non-
audible signal, and shall not use electronic equipment (including
smartphone, pager, laptop computer or similar device) in a manner which
interrupts the proceedings of the Board; orand

h) [Dress inappropriately in relation tofer the level of professionalism that the

Board expects.] —| Commented [KK20]: Wording clarification. le. To, for?
Or, and?
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The Board shall hold its regular meetings monthly in the Board Room of the
Orangeville Police Service located at 390 C Line, Orangeville, Ontario or at any
other accessible location determined by the Board, in accordance with the

schedule adopted annually by the Board.

The Board may cancel the next regular meeting or may change any one or more
of its dates, its time or its place, upon the concurring votes of a majority of the
Members.

Notice to Members of all meetings, agendas, agenda items, cancellations and
postponements shall be provided by the Secretary to a Member’s residence or
place of business, as directed by the Member. It may be sent by Board approved
electronic mail (Board e-mail address) or hand delivered as requested by the
Member. It may also be provided by telephone or personal contact in the case of
an emergency.

Notice of all public meetings, agendas, cancellations and postponements shall be
provided to the public and the media on the Board’s web [pageL Notice of

cancellation of a meeting shall be provided to the public and the media by way of
a press release.

A Member may make a request of the Chair, at least 24 hours before the
scheduled commencement of a meeting that the Member be permitted to
participate in the meeting by means of conference telephone. A quorum of
Members must be physically in attendance. The Chair may grant permission if
the Member can be connected to the meeting by such means. If the Member
participates in the meeting by such means, the Member shall be considered for
the purposes of the Police Services Act and the By-laws to be present in person
at such meeting.

Members who are granted permission to conference in will assure the Chair that
they are in a private location with no recording devices.

The Secretary shall use his or her best efforts to satisfy the notice provisions set
out in this section. Failure of the Secretary to satisfy any of the notice provisions
contained in this section does not invalidate the meeting or any proceeding at the
meeting.

Every person attending the Board meeting, except for Board Members and Board
staff, authorized police staff and others authorized by the Chair or the Board,
shall remain in the audience portion of the board room before, during and after
any meeting. The Board Chair and Secretary will direct seating of guests as
appropriate.

A person, not a member of the Board, shall not be allowed to address the Board
except upon approval of the Chair of the meeting.

—| Commented [KK22]: Should we input minimum
number of meetings? Specific day? Specific time?

——| Commented [KK23]: at least 24/48/72 hours prior to
scheduled meeting. Board to decide timeframe




10.

11.

12.

The Chair may cause to be expelled and exclude any Member of the public who
creates any disturbance or acts improperly during a meeting of the Board.

The use of cameras, recording equipment, television cameras and any other
device of a mechanical, electronic or similar nature used for recording the
proceedings of a meeting by Members of the public, including the news media,
may be permitted and shall be subject to the approval and/or direction of the
Chair unless otherwise decided by the Board.

Meetings of the Board shall be open to the public except as provided in Section
35(4) of the Police Services Act and as outlined in Section L of this by-law and no
person shall be excluded from a meeting open to the public except for improper
conduct.

In-Camera Meetings _{ commented [KK24]: M

A meeting may be conducted in-camera pursuant to 35(4) of the Act if the Board
is of the opinion that:

a) matters involving public security may be disclosed and, having regard to the
circumstances, the desirability of avoiding their disclosure in the public
interest outweighs the desirability of adhering to the principle that
proceedings be open to the public; or

b) intimate financial or personal matters or other matters may be disclosed of
such a nature, having regard to the circumstances, that the desirability of
avoiding their disclosure in the interest of any person affected or in the
public interest outweighs the desirability of adhering to the principle that
proceedings be open to the public. R.S.0. 1990, c. P.15, s. 35. PSA.

Without limiting the intent of L.1) (a) and (b) above, the following circumstances
are deemed to be matters that permit a meeting, or part of a meeting, to be
closed to the public if the subject matter being considered is:

a) Property matters, including the investigation or negotiation of the acquisition
or sale of property;
b) personal matters about an identifiable individual, including [Orangeville

Police Service employees; _—
[Iabour relations or employee negotiations;

Commented [KK25]: Members of the Ontario
Provincial Police, and Orangeville Police Services

)
d) litigation or potential litigation, including matters before administrative \ﬂBand members.
tribunals, affecting the Board or Police Service; Commented [KK26]: Delete?

e) criminal and other police investigations in which premature public disclosure
could prejudice the successful completion of the investigation, or interfere
with the right of an accused person to a fair and impartial trial or hearing;

f)  matters in which public discussion could prejudice the Board’s legal or
financial position or could be detrimental to the Board in proceedings before
any court or tribunal;

g) consideration of awards, promotions and disciplinary actions;



h) advice that is subject to solicitor-client privilege, including communications
necessary for that purpose;

i) any other matter in respect of which the Board or a Committee may deem
confidential or has provided on a confidential basis; and

j)  relates to the consideration of a request under the Municipal Freedom of
Information and Protection of Privacy Act, if the Board is designated as
head of the institution for the purposes of that Act.

No person other than Board Members, the [Chief of Police por designate, [Deputy |

Chief of Police, Secretary to the Board and invited guests shall attend in-camera
meetings.

Insofar as possible, in-camera meetings shall precede the regular meetings of
the Board.

Any motions or resolutions arising from an in-camera meeting shall be brought
forward to the Regular Meeting in order that they may be recorded and indexed.

Special Meetings of the Board

_——"| Commented [KK27]: Detachment
Commander/Inspector or delegate
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A commented [KK29]: N

The Chair of the Board may at any time summon a special meeting of the Board,
and it shall be his/her duty to call a special meeting of the Board whenever a
majority of the Members of the Board request so in writing.

The lack of receipt of a notice of, or an agenda for, a special meeting by any
lMemb;jer shall not affect the validity of the special meeting or any action taken
thereat.

Quorum

—| Commented [KK30]: 3. No business may be
transacted at a special meeting of the Board other than
the specified item (s) within the notice or agenda.

/’{ Commented [KK31]: O

A majority of the Members of the Board constitutes a quorum.

As soon after the hour of the meeting as a quorum is present, the Chair shall
take the chair and call the meeting to order.

If a quorum is not present within thirty d30]) minutes after the scheduled time of a

meeting, then the Secretary shall record the names of the Members of the Board
present and the meeting shall stand adjourned until the date of the next meeting
of the Board.

If a quorum is lost during a meeting of the Board then the Chair shall, upon
determining that a quorum is not present, request the Secretary to record the
names of the Members present. In this case, all unfinished business shall be
carried forward to the next meeting.

10
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]Board Agendas //[ Commented [KK33]: P

Except as otherwise provided by this by-law, all correspondence, notices of
motion, and other communication addressed to the Board which is received by
the Secretary at least 10 days prior to a regular meeting shall be placed on the
agenda and shall be dealt with at the next regular monthly meeting.

Where, in the opinion of the Secretary, the subject matter of any communication
is properly within the jurisdiction of the Town of Orangeville Police Service, such

communication shall be referred to the [Chief of Police Ifor the necessary action _— Commented [KK34]: Detachment
without prior reference to the Board. Commander/Inspector and Chair

The Secretary shall prepare the agenda, under the direction of the Chair, for
distribution with the routine order of business for regular meetings of the Board to
be as follows:

Call to Order;

Disclosures of (Direct or Indirect) Pecuniary Interest;
Approval of Agenda;

In-Camera Meeting;

Adoption of Minutes of Previous Board Meeting;
Accounts and Financial Statements;

Question Period;

Presentations;

Delegations;

Correspondence;

Reports;

New Business;

Stand and Report;

Pass any Motions Developed in Closed Session; and
Adjournment.
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The Secretary shall cause to be delivered to each Member at least MS hours ///[ Commented [KK35]: 72

before the scheduled time for a meeting the agenda and copies of related
materials.

The business of the Board shall, in all cases, be taken up in the order in which it
appears on the agenda, unless otherwise decided by the Board. Any matter on
the agenda not decided by the Board shall be placed on the agenda of the next
regular meeting of the Board.

As soon as the agenda is published and distributed by the Secretary to the
Members, it may be made available to the public. All public documentation will
be available on request after the Board meeting which it is discussed at.

Every communication intended to be presented to the Board or its Committees
must be legibly written and must contain the contact information of at least one

11



person and preferably the contact information of all signatories. For all
communications submitted, there shall be designated a contact person to whom
the Secretary can communicate on behalf of the Board or a Committee.

Board Minutes

/’{ Commented [KK36]: Q

The Secretary shall cause minutes to be taken of each meeting of the Board,
which shall include:

e
f)

The minutes of each Board Meeting shall be presented to the Board for approval

the place, date and time of the meeting;
the name of the Chair and the attendance of the Members, the Secretary
and senior staff of the (Orangeville Police Service}

names of presenters and external delegations;

the confirmation and correction of the minutes of the previous meeting;
declarations of interest;

all other proceedings of the Board without note or comment.

at the next regular Meeting.

After the Board minutes have been approved by the Board, they shall be signed
by the Chair and the Secretary.

The approved public minutes of the Board shall be posted on the Board’s web
page.

Disclosures Of Conflict/Pecuniary Interest

_—| Commented [KK37]: Orangeville Ontario Provincial
Police Detachment

//’{ Commented [KK38]: R

Where a Member has any pecuniary interest in any matter and is present at a
Board meeting or Committee meeting at which the matter is the subject of
consideration, the Member shall:

prior to any consideration of the matter at the meeting, disclose the interest

and the general nature thereof;

not take part in the discussion of, or vote on, any question in respect of the
matter; and

not attempt in any way, whether before, during or after the meeting, to
influence the voting on any such question.

In addition to complying with the requirements set out above, the Member shall
forthwith leave the meeting for that part during which the matter is under
consideration.

Where the interest of a Member has not been disclosed by reason of his or her
absence from the particular meeting, the Member shall disclose his or her
interest at the next meeting at which such Member attends.

12



The Secretary shall record in reasonable detail the particulars of any disclosure
of pecuniary interest made by a Member, and this record shall appear in the
minutes of that particular meeting of the Board or Committee.

]Rules\ Of Debate _{ commented [KK39]: S

Prior to speaking to any question or motion, each Member shall raise their hand
to obtain the Chair’s attention to indicate that such Member wishes to speak.
The Chair shall then recognize the Members who wish to speak in the order in
which their intentions have come to the Chair’s attention.

When two or more Members indicate their intention to speak, the Chair shall
recognize the Member who, in the Chair’s opinion, first indicated their intention to
speak, and that Member may speak to the question or motion first.

All Members shall speak only on the subject in debate.
When a Member is speaking, no other Member may interrupt that Member.

A Member may require the question or motion under discussion to be read at any
time during the debate, but so as not to interrupt a Member who is speaking.

When a motion is under debate, no other motion shall be received unless it is a
motion to amend the original motion. Any amendment that would negate the
original motion shall be received as an amendment.

No Member shall speak to the same question or motion, or in reply, for more than
five (5) minutes, without the leave of the Chair.

]Motions\ //’{ Commented [KK40]: T

Members may make motions and before they are seconded, speak to them.

Motions will be seconded and disposed of only by a vote of the Board unless the
mover and seconder, by permission of the Chair, withdraw said motions.

A motion to refer and any amendment to it is debatable and shall include the
name of the official or committee to whom the motion or amendment is to be
referred and the terms upon which it is to be referred and the time or period, if
any, on or within which the matter is to be returned.

A motion to defer and any amendment to it is debatable and shall include the
time to, or period within which, consideration of the matter is to be deferred and
whatever explanation is necessary to demonstrate the purpose of the motion to
defer.

All motions will be a recorded vote by the Secretary and outlined in the minutes.
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T. |Voting on Motions — Resolutions of the Board _{ Commented [KKa1]: U
1. Motions made at any meeting will be decided by a majority of Member votes and
recorded in the minutes as a Resolution of the Board.
2. Members are entitled to only one vote on any motion before the Board.
3. All votes will be recorded.
4. Members will indicate their vote by clearly stating to the Secretary “yes”, “no”, or
“abstain”, when asked by the Secretary as part of the recorded vote.
5. In all cases where there is a tie, the motions or amendments, as the case may
be, shall be lost.
T.1 Unanimous Written Resolution _{ commented [KK42]: U.1
1) Notwithstanding anything to the contrary in this By-law, in lieu of any In-Camera
meeting of the Board on matters described in Section L|, the Board’s decision ///[ Commented [KK43]: M
may be validly made by a written Resolution signed by all Members.
2) Any such written Resolution shall be treated the same in all respects as Board
decisions made by quorum vote as recorded during In-Camera meetings of the
Board.
T.2 Electronic Meetings _{ commented (K441 U2
1) In this Section, “Electronic Participation” shall include telephone, video or audio
conferencing or other interactive methods of electronic communication
determined appropriate by the Board with access for, and in view of, the public
for the portion of the proceedings that are open to the public.
2) Notwithstanding anything to the contrary in this By-law, in lieu of any public or in-
camera meeting where a quorum of the Board would otherwise be required to be
physically in attendance, the Board may hold such meeting via Electronic
Participation as described in paragraph 3 of this Section. Such meeting via
Electronic Participation shall be duly called and held in accordance with the
procedural and other provisions of this By-law with any modifications determined
necessary by the Chair/Vice-Chair of the Board to accommodate the electronic
format of the meeting, including without limitation, meeting and agenda
notification.
3) Meetings may be held via Electronic Participation as follows:

a) for in-camera Board meetings using Electronic Participation formats which
are accessible to all Board members and meeting invitees; and

b) for public Board meetings using Electronic Participation formats which are
accessible to all Board members, meeting invitees and the public; provided
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that such public meetings shall include accommodation for public questions
and answers through a moderator or otherwise as circumstances permit and
as the Board determines appropriate.

Delegations and Presentations

/’{ Commented [KK45]: V

Any person, group of persons or organization wishing to address the Board
regarding a matter within the Board's jurisdiction shall make a written request to
the Secretary at least ten (10) days prior to the date of the meeting at which the
presentation is to be made, such written request to include:

a) The name of the presenter;

b) An outline of the presentation to be made;

c) The names of the other persons who will be appearing with the presenter;
and

d) A copy of any materials to be provided to the Board as part of the
presentation.

Delegations shall only be heard upon the consent of the Board. The Secretary
will inform the delegation of the rules and procedures relating to delegations.

A delegation shall address the Board through one (1) spokesperson for a period
not exceeding five (5) minutes, unless approval to extend the speaking time is
obtained from the Chair.

All presenters shall address the Chair from the designated area and shall state
their name and whom they represent.

No person shall:

a) Speak disrespectfully of any person;

b) Use offensive words or language;

c) Speak on any subject other than that which has received approval by the
Board; and

d) Disobey the rules of procedure or a decision of the Chair or the Board.

The Chair may curtail any presentation, questions or debate during a
presentation for disorder or any other breach of this By-law, and if the Chair rules
that the presentation is concluded, the person(s) appearing shall immediately
withdraw.

Following the presentation, the Board may ask questions of the presenter for the
purpose of clarifying information but shall not enter into a debate with the
presenter.

At the conclusion of the presentation, the Board may receive the presentation,

discuss it at that point or at a later time in the meeting, defer or refer the matter to
a subsequent meeting for the purpose of receiving further information.
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Members of the public who constitute the audience at a meeting shall respect the
decorum of the Board and not:

Address the Board without permission of the Chair;
Interrupt any speech or action of the Members of the Board or any other
person addressing the Board; [orand|

Bring signage, placards, or banners into such meetings.

Training and Education

//[Commented [KK46]: Do we use the word or, and?

//’{ Commented [KK47]: W

The Orangeville Police Services Board shall ensure that:

Appropriate funds are allocated for training and education of Board
Members;

New appointees are encouraged to attend an orientation meeting with the
Chair with a view to providing any current initiatives or concerns with
respect to the Board;

New appointees are encouraged to attend at least one OAPSB conference
annually;

Records of Board Member’s attendance at training sessions are maintained;
and

New appointees are provided with an orientation package including:

(i)  acurrent copy of the Police Services Act (with responsibilities of the
Board clearly identified);
i) [the Business Plan and current Annual Report;

(
(iii)  the procedural by-law and all appendices;
(iv) notification of remuneration and expenses;
(v) [copies of all collective agreements, currently in effect, to which the

Board is a party; and

(vi) _the current Orangeville Police Service annual budget.

(vi)(vii)

Media Relations

///[ Commented [KK48]: OMIT?

///[ Commented [KK49]: Remove?

—"| Commented [KK50]: Insert: Community Safety and
Well Being Plan?

/’{ Commented [KK51]: X

Unless otherwise specified, the spokesperson for the Board is the Chair of the
Board. Should the Chair be unavailable, the Vice-Chair shall be the
spokesperson for the Board.

On matters of factual information, administration of the Board, or communicating
a decision of the Board in response to an enquiry, the Secretary may act as a
resource person on behalf of the Board.

[In special circumstances, such as labour relations, or where a Board Committee
has been established on a specific issue, the Board may designate the Member
leading the negotiations, or the Chair of the Committee, to act as spokesperson
for the Board |
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Media releases shall not be published without the consent of the Board.

Media releases shall be approved by the Chair or the Vice-Chair prior to release.
Board Members shall receive a copy of the release as soon as possible once it
has been approved.

]Comm ittees\ //’{ Commented [KK53]: Y

Subject to the provisions of Section 34 of the Police Services Act, Committees
may be established by the Board at any time as is deemed necessary for the
consideration of matters within the jurisdiction of the Board.

The Board may at any time appoint two or more Members to a Committee to
exercise any authority conferred on the Board in order to address any matter
within the jurisdiction of the Board.

The Board shall appoint a Chair of each Committee.
The Committee will report on its work to the Board as directed by the Board.

The rules governing the procedures of the Board and the conduct of Members
shall be observed in all Committees so far as they are applicable.

No sub-groups of Committees shall be established without approval by the
Board.

’Miscellaneous\ //{ Commented [KK54]: Z

[No work or expenditure, the cost of which will exceed the amount that the Chief
of Police is authorized to expend or which will exceed the relevant appropriation
shall be undertaken without previous authorization of the Board.

Where an expenditure has not been authorized by the Board, the Chief of Police
may incur an expenditure not exceeding $7,500.00, for a given project or
expenditure, provided sufficient unencumbered appropriation is available for the
purpose.

Where an expenditure has not been authorized by the Board, the Chair of the
Board may incur an expenditure not exceeding $1,000.00, for a given project or
expenditure, provided sufficient unencumbered appropriation is available for the
purpose.

All tenders call and specifications pertaining to hereto issued by the Board, shall
be prepared under the supervision of the Chair of the Board and the Chief of
Police, and all responses thereto shall be addressed to the Secretary of the
Board.
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5. The Chief of Police will make operational decisions, take all actions and develop
all activities which are true to the Board’s policies. The Board will uphold the
Chief’s decisions, but by revising its policies, may alter the scope of the Chief’s
responsibilities.

6. The Chief of Police may not perform, allow or cause to be performed any act
which is contrary to Board policy.] _—| Commented [KK55]: Do we want to omit this section
y4 ]By\-Laws or parts of the section? Expenditures and tenders etc.
1. Every by-law shall be introduced upon motion by a Member. Commented [KK56]: Not sure what comes after Z, or
do we amalgamate the new insert into a section?
2. Every by-law when introduced shall be in printed form and shall be complete with

the exception of the date of the by-law.

3. Every by-law which has been passed by the Board shall be dated and signed by
the Chair and the Secretary. An original copy of the by-law will be filed by the
Secretary in the Board office. Current copies of all by-laws will be provided to the

Chief of Police and all Board Members. _—{ commented [KK57]: Detachment
Commander/Inspector or delegate

4. This by-law will be reviewed at the first regular Board meeting of each year to
ensure applicability and revision, if necessary.

5. This by-law shall not be amended or repealed except by a majority of the vote of
the Board.
6. Every Member of the Orangeville Police Services Board shall be responsible for

reviewing this by-law and complying with its contents.

AA. Enactment

1. By-law Number 001-2017 and all other By-laws, sections of By-laws and
procedural policies of the Board inconsistent with this By-law are hereby
repealed.

This by-law shall come into force on the date of its enactment.

ENACTED this 15th day of April, 2020.

Chair, Orangeville Police Services Board

Secretary, Orangeville Police Services Board
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Appendices in other communities for consideration:

A. Code of Conduct;

B. Oath of Office;

C. Reporting Protocol

D. Section 10 in effect (right out of the PSA);

E. Insert of wording around members having an
understanding of/training around the Accessibility for

Appendices I_n'
Ontario with Disabilities Act, 2005°ther Communities

7 + Numbering Style: A, B, C, ... + Startat: 1 +

“ Formatted: List Paragraph, Outline numbered + Level:
Alignment: Left + Aligned at: 2.13" + Indent at: 2.38"

/ Field Code Changed
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10.

Appendix “"A”
Members Code of Conduct

O. Reg. 421/97

Board members shall attend and actively participate in all board
meetings.

Board members shall not interfere with the police force’s operational
decisions and responsibilities or with the day-to-day operation of the
police force, including the recruitment and promotion of police officers.

Board members shall undergo any training that may be provided or
required for them by the Solicitor General.

Board members shall keep confidential any information disclosed or
discussed at a meeting of the board, or part of a meeting of the board,
that was closed to the public.

No board member shall purport to speak on behalf of the board unless
he or she is authorized by the board to do so.

A board member who expresses disagreement with a decision of the
board shall make it clear that he or she is expressing a personal
opinion.

Board members shall discharge their duties loyally, faithfully,
impartially and according to the Act, any other Act and any regulatlon,
rule or by-law, as provided in their oath or affirmation of office.

Board members shall uphold the letter and spirit of the Code of
Conduct as set out in this Regulation and shall discharge their duties in
a manner that will inspire public confidence in the abilities and
integrity of the board.

Board members shall discharge their duties in a manner that respects
the dignity of individuals and in accordance with the Human Rights
Code and the Charter of Rights and Freedoms (Canada).

Board members shall not use their office to advance their interests or
the interests of any person or organization with whom or with which
they are associated.



11.

12,

13.

14.

15.

(1) Board members shall not use their office to obtain employment
with the board or the police force for themselves or their family
members.

(2) For the purpose of subsection (11.1), “family member” means
the parent, spouse or child of the person, as those terms are
defined in Section 1 of the Municipal Conflict of Interest Act.

A board member who applies for employment with the police force,
including employment on contract or on fee for service, shall
immediately resign from the board.

Board members shall refrain from engaging in conduct that would
discredit or compromise the integrity of the board or the police force.

A board member whose conduct or performance is being investigated
or inquired into by the Commission under s. 25 of the Act shall decline
to exercise his or her duties as a member of the board for the duration
of the investigation or inquiry.

If the board determines that a board member has breached the Code
of Conduct set out in this Regulation, the board shall record that
determination in its minutes and may,

(a) require the member to appear before the board and be
reprimanded;

(b) request that the Ministry of Public Safety and Security conduct
an investigation into the member’s conduct; or,

(c) request that the Commission conduct an investigation into the
member’s conduct under Section 25 of the Act.



Appendix “B”

Township of Southgate Police Services Board
Reporting Protocol

The Township of Southgate Police Services Board shall report to
Township of Southgate Council by placing the minutes of the
meeting on the Council agenda for the next available council meeting.

The Police Service Board Chair shall report to Council the activities of
the Board and of the Ontario Provincial Police by June of each year.

The Business Plan of the OPP will be provided to the Council of the
Township of Southgate and will renew said plan at least every
three years thereafter.

Any Business Plan produced in accordance with article 2, will be
made available for inspection by the public in the Township

office in Southgate and other locations as the Board may direct
from time to time, from the time it is approved by the Township of
Southgate Police Services Board until it is replaced, no later than
three years after its approval by the Board.

During the development of any Business Plan produced in
accordance with article 2, the OPP will consult with Township of
Southgate Council and members of the general public.



Appendix “C”
Police Services Act, R.S.0. 1990, as amended, Section 10;

{10) The amount owed by a municipality for the police services provided by the
Ontario Provincial Police, if not collected by other means, may be deducted from any grant
payable to the municipality out of provincial funds or may be recovered by a court action,
with costs, as a debt due to Her Majesty. 1997, c¢. 8, s. 9 (3).

Municipal agreements for provision of police services by O.P.P.

10. (1) The Solicitor General may enter into an agreement with the council ofa
~ municipality or jointly with the councils of two or more municipalities for the provision of
police services for the municipality or municipalities by the Ontario Provincial Police.

Board required
(2) In order for a municipality to enter into an agreement under this section, the
municipality must have a board.

Same
(3) In order for two or more municipalities to enter into an agreement under this
gection, the municipalities must have a joint board.

Transition

(4) If an agreement under this section was entered into, before section 10 of
the Police Services Amendment Act, 1997 comes into force, by a municipality that did not
have a board at the time, the agreement remains valid and enforceable despite subsection
(2), but the agreement may not be renewed unless the municipality has a board.

Collective bargaining

(5) No agreement shall be entered into under this section if, in the Solicitor General's
opinion, a council seeks the agreement for the purpose of defeating the collective
bargaining provisions of this Act.

Duties of O.P.P.

(6) When the agreement comes into effect, the Ontario Provincial Police detachment
assigned to the municipality or municipalities shall provide police services for the
municipality or municipalities, and shall perform any other duties, including by-law
enforcement, that are specified in the agreement.



q\\,

Payment into Consolidated Revenue Fund
(7) The amounts received from municipalities under agreements entered into under
this section shall be paid into the Consolidated Revenue Fund.

Collection of amounts owed

(8) The amount owed by a municipality under the agreement, if not collected by other
means, may be deducted from any grant payable to the municipality out of provincial funds
or may be recovered by a court action, with costs, as a debt due to Her Majesty.

Role of board

(9) If one or more municipalities enters into an agreement under this section, the
board or joint board shall advise the Ontario Provincial Police detachment commander
assigned to the municipality or municipalities, or his or her designate, with respect to police
services in the municipality or municipalities and shall,

(a) participate in the selection of the detachment commander of the detachment
assigned to the municipality or municipalities;

(b) generally determine objectives and priorities for police services, after
consultation with the detachment commander or his or her designate;

(c) establish, after consultation with the detachment commander or his or her
designate, any local policies with respect to police services (but the board or
joint board shall not establish provincial policies of the Ontario Provincial Police
with respect to police services);

(d) monitor the performance of the detachment commander;

(e) receive reghlar reports from the detachment commander or his or her |
designate on disclosures and decisions made under section 49 (secondary
activities);

(f) review the detachment commander’s administration of the complaints system

under Part V and receive regular reports from the detachment commander or
his or her designate on his or her administration of the complaints system.

Non-application of certain sections ‘

(10) If one or more municipalities enters into an agreement under this section, section
31 (responsibilities of board), section 38 (municipal police force) and section 39
(estimates) do not apply to the municipality or municipalities. 1997, c. 8, s. 10.



Appendixﬁ’\/ D

The oath or affirnation of office to be taken by a member of the board shall be in one of
the following forms set out in the English or French version of this section:

| solemnly swear (affirm) that | will be loyal to Her Majesty the Queen and to
Canada, and that | will uphold the Constitution of Canada and that | will, to the
best of my ability, discharge my duties as a member of the (insert name of
municipality) Police Services Board faithfully, impartially and according to the
Police Services Act, any other Act, and any regulation, rule or by-law.

So help me God. (Omit this line in an affirmation.)

or
| solemnly swear (affirm) that | will be loyal to Canada, and that | will uphold the
Constitution of Canada and that | will, to the best of my ability, discharge my
duties as a member of the (inserf name of municipality) Police Services Board

faithfully, impartially and according to the Police Services Act, any other Act,
and any regulation, rule or by-law.

So help me God. (Omit this line in an affirmation.)



Orangeville Police Services Regular (Public Session) Board Meeting
Minutes

Tuesday April 20, 2021
Electronic Meeting via Microsoft Teams
Orangeville, Ontario

Members Present: Chair T. Taylor
Vice-Chair |. McSweeney
Member K. Krakar
Member A. Maclintosh
Member M. Rose
Secretary H. Asling

Staff Present: D. Benotto, Software Operations Supervisor
M. Pourmanouchehri, IT Technician

Invited Guests: OPP Inspector — Detachment Commander T. Ward

1. Call to Order

The Public Session was called to order at 5:08 p.m.

Chair Taylor welcomed Deputy Mayor, Andy Maclntosh to the Board.

2. Disclosures of (Direct or Indirect) Pecuniary Interest

None.
3. Preliminary Matters
None
4. Approval of the Agenda
Recommendation:

Motion: that the Board discuss and approve the Agenda for the April 20,, 2021
Orangeville Police Services Board Regular (Public Session) Meeting.

Moved by Member Rose



Seconded by Member Krakar
All in favour. Carried.
5. In-Camera Session

Recommendation: That the Orangeville Police Services Board convene into the In-
Camera Session of the meeting.

Motion: that at 5:17 p.m. the Board convene into the In-Camera Session of this
meeting under Part lll, Section 35(4) of the Police Services Act.

Moved by: Member Rose
Seconded by Member Krakar

All in favour Carried
6. Public Session

Recommendation: That the Orangeville Police Services Board convene into the Public
Session of this meeting.

Motion: that at 5:04 p.m. the Board reconvene into the Public Session of this meeting.

Moved by: Member Rose
Seconded by Member Krakar

All in favour Carried

7. Quarterly Report — 2021 Q1 — Report from OPP Detachment
Commander Terry Ward

Inspector Detachment Commander Ward provided a quarterly report and advised that
the reporting structure is standardized by the OPP for all reporting throughout the
province.

OPP Inspector — Detachment Commander Ward apprised the Board of initiatives at the
detachment both in Orangeville and within Dufferin County.
a. The Board was advised that:

i. The Town of Orangeville recently implemented new 40/km hour
zones along most Town streets. In the last quarter, OPP officers
spent 25 hours enforcing the new reduced speed limit, resulting in
27 charges being laid. OPP Inspector — Detachment Commander
Ward advised that enforcement and education of these new speed
limits are an integral part of reducing speeding with the Town of
Orangeville;



Vi.

Vii.

viii.

Xi.

Xii.

Xiii.

Xiv.

XV.

XVi.

. The Board was advised that, following its March 23, 2021 meeting,

four charges were laid to drivers whom disobeyed the stop sign at
the intersection of Dawson Road and Lawrence Avenue in
response to traffic complaints;

OPP Inspector — Detachment Commander Ward provided an
update on the violent crime incidents throughout the Town

. Of note, an increase in property crimes, theft under and fraud

investigations were reported;

Chair Taylor requested an explanation of the terminology
“clearance rate” and OPP Inspector — Detachment Commander
Ward advised that there are multiple ways in which charges can be
cleared;

Comparative statistics from the same time in the previous year from
the OPS are not available to the OPP

Chair Taylor inquired about the number of crimes in the community
as compared to other communities

OPP Inspector — Detachment Commander Ward advised that there
were few assault occurrences and there were no robberies, no
abductions, no attempted murders and no murders which is leads
Police to believe that Orangeville is a very safe community;

. Vice-Chair McSweeney inquired about where the perpetrators were

from, whether they were local residents or those coming from out of
town;

OPP Inspector — Detachment Commander Ward advised that some
are local residents and some perpetrators are from areas outside of
the Town boundaries; there are visitors that come to Town and
perpetrate crimes;

OPP Inspector — Detachment Commander Ward advised that the
traffic enforcement component is quite low and finds these
statistics impressive, comparatively there are a lot of impaired
drivers being caught;

OPP Inspector — Detachment Commander Ward advised that he is
pleased with the work of the Officers in the Town and their
enforcement;

OPP Inspector — Detachment Commander Ward noted there have
been a considerable number of Criminal Code offenses that are
being charged per capita, conversely this means there is a positive
rate of criminal enforcement;

OPP Inspector — Detachment Commander Ward provided a few
good news stories in the community;

Chair Taylor requested that Board Members be added to the OPP
news bulletin email;

OPP Inspector — Detachment Commander Ward noted that the
April blitz on seatbelts resulted in 26 seatbelt charges on the Easter
long weekend with a variety of other charges being laid;



xvii. OPP Inspector — Detachment Commander Ward noted that the
community street crimes unit is working hard to combat local issues
within the Town of Orangeville;

xviii. Vice Chair McSweeney requested further information as to what
type of drugs are being found and where these drugs are being
sourced from; and,

xix. OPP Inspector — Detachment Commander Ward noted that the
majority of drugs are coming from the GTA and being trafficked
locally, oxycodone, cocaine and crack are being found locally; he
noted that the officers have not seen opioids and opioid related
deaths like other communities.

Status Update on Mental Health Officer:

Member Rose inquired about the hiring status of the mental health officer. OPP
Inspector — Detachment Commander Ward advised that an officer has been appointed
and the OPP is working on a formal MOU for this officer to be secured for this work on a
full-time basis.

Status Update on Newly Recruited Police Officers:

Member Rose inquired about the arrival of new officer recruits for the Orangeville OPP
detachment.

OPP Inspector — Detachment Commander Ward advised that the OPP is speeding up
the training and new officers will be arriving in June. Eight new recruit Officers will be
assigned to the Orangeville detachment and 1 will be assigned to the Primrose
detachment, for a total of 9 new recruits to Dufferin county.

Speed Enforcement within the Town of Orangeville

The Board and OPP Inspector — Detachment Commander Ward discussed speeding
within the Town of Orangeville.

OPP Inspector — Detachment Commander Ward advised that there are devices to scan
speeding and determine the best time(s) to conduct speed enforcement based on
analytics. OPP Inspector — Detachment Commander Ward indicated that he expected to
come to the Board in the future to request Board support to budget the purchase of two
devices. He noted that each device costs around $5,000 CAD and that he will be going
before Town of Orangeville Council to request financial support for their purchase.

Update on OPP Media Officer

OPP Inspector — Detachment Commander Ward advised that an OPP media Officer is
now active in their role doing social media updates. These updates are available under



the OPP Central Region account on social media platforms such as Facebook and
Twitter.

Stay at Home Order Protests within the Town of Orangeville

Chair Taylor as a Councillor received questions from the public on police presence
during the protests that occurred in Orangeville as they relate to the Provincial Stay at
Home Order.

OPP Inspector — Detachment Commander Ward advised that the provincial media team
members did contact the protest organizer in advance. He noted that officers were on
site in uniform and in plain clothes during the protests. He advised the Board that after
the event, a charge was laid on the organizer.

OPP Inspector — Detachment Commander Ward advised that no disturbances occurred,
there were no violent episodes and Police spoke with the organizer during both
protests. He noted that Police were there to keep the peace and not engage with
protestors, especially when such protests are non-violent and non-confrontational.

Chair Taylor advised there is a meeting of the Police Services Boards in Dufferin
County later this week to discuss the Province’s desire to consolidate regional police
service boards, and asked for OPP Inspector — Detachment Commander Ward’s input
on what a reasonable composition of Boards would be. OPP Inspector — Detachment
Commander Ward noted that Shelburne and Orangeville are different municipalities, are
growing with an influx of residents; and noted that the Solicitor General’s office is
pushing for an amalgamation of Boards within Dufferin County to two Boards.

Chair Taylor noted there are both rural and urban communities in Dufferin County that
need to be considered and respected.

Chair Taylor thanked OPP Inspector — Detachment Commander Ward for his
comprehensive report to the Board.

OPP Inspector — Detachment Commander Ward advised that more up-to-date statistics
can be provided more regularly for the Board if requested.

Chair Taylor requested that the Board schedule Member “ride-alongs” with Orangeville
OPP Officers as well to further understand the matters before the OPP

Recommendation:

Motion: That the Board receive the update from OPP Inspector — Detachment
Commander Ward.

Moved by: Member Rose
Seconded by: K. Krakar



All in favour. Carried.
8. Website Updates — Updates by PSB Secretary

The Board discussed the need for a graphics designer to complete a Board logo.

Recommendation:

Motion to Secretary to follow up with the Andrea McKinney, General Manager of

Corporate Services to seek assistance from the Town’s graphic designer to design a

logo for the Board’s website.

Moved by: Vice-Chair McSweeney
Seconded by: Member Rose

All in favour. Carried.

9. Billings for PSB — Updates by PSB Secretary
The Board Secretary advised that outstanding invoices discussed at previous meetings
have been paid in full to the appropriate recipients and that the cheques have been
posted.

The Chair will send the Secretary the OAPSB membership invoice for placement in
Board records.

Recommendation:

Motion that the Board receive the update on outstanding invoices from the Secretary to
the Board.

Moved by Member Rose
Seconded by Member Krakar

All in favour. Carried.

10. CSP Grant Local and / or provincial steam — RIDE grants

Chair Taylor advised that the grant has been completed and that we are awaiting a
response from the Province.

Recommendation:



Motion that the Board receive the update from Chair Taylor.

Moved by: Vice Chair McSweeney
Seconded by A. Maclntosh

All in favour. Carried.

11. Shared Drive for Orangeville Police Services

Chair Taylor spoke to the request made by the Secretary for a shared drive for Board
administration.

Dan Benotto advised that all Board members would need to have access to the Town
email and a cloud platform. This may require some further Board training.

Vice-Chair McSweeney requested clarification of how the shared drive will function in
SharePoint and track changes.

Recommendation:
Motion that the Board move forward with a shared drive for the Board.

Moved by K. Krakar
Seconded by A. MaclIntosh

All in favour. Carried.

12. Task Force on Police Presence in Upper Grand District School
Board Schools

Chair Taylor advised that the he has not received an update from the Trustees. OPP
Inspector — Detachment Commander Ward advised that the UGDSB will be releasing
their decision on April 27, 2021.

Recommendation:

Motion that the Board receive the update and bring the matter forward for the next
meeting.

Moved by. Member Rose
Seconded by Member Maclintosh

All in favour. Carried.

13. Adoption of Minutes



13.1 Minutes from the Orangeville Police Services Board Regular (Public
Session) Meeting held on Tuesday, March 23, 2021)

13.2 Minutes from the Orangeville Police Services Board Regular (Public Session)
Meeting held on Tuesday, February 23, 2021 - Revised)

Recommendation:

Motion that the Minutes from the Orangeville Police Services Board Regular
(Public Session) Meetings held on Tuesday, March 23 and Tuesday, February
23, 2021 (revised) be approved.

13.1  Moved by Member Rose
Seconded by Vice-Chair McSweeney

Chair Taylor and Member Rose in Favour. Members Krakar and Maclntosh abstained
due to their absences at the March 23, 2021 Meeting.
Carried.

Moved by Member Rose
Seconded by Member Krakar

Chair Taylor, Vice Chair McSweeney and Member Krakar in favour. Member Maclntosh
abstained from voting since he was not on the Board at the time of the meeting.
Carried.

14. Board Member Claims for Special Remuneration

Vice-Chair McSweeney reminded the Board that cumulative claim statistics are to be
kept about special renumeration expense reports and quarterly reports presented as
required under the Board’s 2020 Special Meeting and Assigned Work
Remuneration/Expense Reimbursement Policy and attached claims and quarterly report
forms

Recommendation:
Motion: That the Vice-Chair advise the Secretary of renumeration records keeping.
Moved by: Member Rose

Seconded by: Member Krakar
All in favour. Carried.



15. Question Period
No members of the public were present.
16. Presentations
None.
16.Delegations
None.
17.Correspondence
None.
18.Reports
None.
19.New Business

1. Members Rose and Krakar have been instructed by the Ministry to do a Ministry
AODA training within the coming weeks

2. Members Rose and Krakar sent draft by-law for the Board’s consideration
between now and the next board meeting

a. Member Krakar recommended that everyone on the Board attend the
AODA training. OPP Inspector — Detachment Commander Ward advised
that this is essential training for all public appointees.

3. Joint Police Services Board meeting on April 23, 2021 will include a verbal
update from OPP Inspector — Detachment Commander Ward. The Chair, Vice-
Chair and Secretary will attend.

Recommendation:

Motion for the Chair and Vice Chair to report back to the Board on the discussion held a
the meeting on Friday, April 23, 2021.

Moved by: Member Rose
Seconded by: Member Maclntosh
All in favour. Carried.



20. Adjournment

Recommendation:

That the meeting be adjourned at 6:48 p.m.

Moved by: A. Maclntosh
Second by: K. Krakar

All in favour.

10

Carried.



APPROVED REMUNERATION/EXPENSES CLAIM FORM

Name of Board Member/ Secretary: Todd Taylor

Description of Approved Special Meeting/Assigned Work: April 23, 2021 Joint Dufferin County
Police Service Boards Meeting - IM, TT, HA

Remuneration Claim

Number of per diem days claimed: one (1) day

Total amount of per diems claimed: $100 ($100 x per diem days)
Expenses Claim (receipts must be attached) - None

Date/Description:

Date/Description:

Date/Description:

Date/Description:

Total Expenses claim: SO
Date Claim Submitted: April 25, 2021

Claimant Signature

s

/0% ou/



APPROVED REMUNERATION/EXPENSES CLAIM FORM

Name of Board Member/ Secretary: Mary Rose

Description of Approved Special Meeting/Assigned Work: Special April 27, 2-21 Police Service
Boards Meeting -

Remuneration Claim

Number of per diem days claimed: one (1) day

Total amount of per diems claimed: $100 ($100 x per diem days)
Expenses Claim (receipts must be attached) - None

Date/Description:

Date/Description:

Date/Description:

Date/Description:

Total Expenses claim: SO
Date Claim Submitted: April 25, 2021

Claimant Signature



APPROVED REMUNERATION/EXPENSES CLAIM FORM

Name of Board Member/ Secretary: Heather Asling

Description of Approved Special Meeting/Assigned Work: April 23, 2021 Joint Dufferin County
Police Service Boards Meeting - IM, TT, HA

Remuneration Claim

Number of per diem days claimed: 0

Total amount of per diems claimed: ($100 x per diem days)
Expenses Claim (receipts must be attached) - Attached

Date/Description:

Date/Description:

Date/Description:

Date/Description:

Total Expenses claim: $361.58
Date Claim Submitted: May 12, 2021

Claimant Signature

{1



APPROVED REMUNERATION/EXPENSES CLAIM FORM

Name of Board Member/ Secretary: Mary Rose

Description of Approved Special Meeting/Assigned Work: Special April 27, 2-21 Police Service
Boards Meeting -

Remuneration Claim

Number of per diem days claimed: one (1) day

Total amount of per diems claimed: $100 ($100 x per diem days)
Expenses Claim (receipts must be attached) - None

Date/Description:

Date/Description:

Date/Description:

Date/Description:

Total Expenses claim: SO
Date Claim Submitted: May 14, 2021

Claimant Signature



APPROVED REMUNERATION/EXPENSES CLAIM FORM

Name of Board Member/ Secretary: Ken Krakar

Description of Approved Special Meeting/Assigned Work: Special April 27, 2-21 Police Service
Boards Meeting -

Remuneration Claim

Number of per diem days claimed: one (1) day

Total amount of per diems claimed: $100 ($100 x per diem days)
Expenses Claim (receipts must be attached) - None

Date/Description:

Date/Description:

Date/Description:

Date/Description:

Total Expenses claim: SO
Date Claim Submitted: May 14, 2021

Claimant Signature



APPROVED REMUNERATION/EXPENSES CLAIM FORM

Name of Board Member/ Secretary: Ken Krakar

Description of Approved Special Meeting/Assigned Work: Special April 27, 2-21 Police Service
Boards Meeting -

Remuneration Claim

Number of per diem days claimed: one (1) day

Total amount of per diems claimed: $100 ($100 x per diem days)
Expenses Claim (receipts must be attached) - None

Date/Description:

Date/Description:

Date/Description:

Date/Description:

Total Expenses claim: SO
Date Claim Submitted: May 14, 2021

Claimant Signature



APPROVED REMUNERATION/EXPENSES CLAIM FORM

Name of Board Member/ Secretary: Heather Asling

Description of Approved Special Meeting/Assigned Work: April 23, 2021 Joint Dufferin County
Police Service Boards Meeting - IM, TT, HA

Remuneration Claim

Number of per diem days claimed: 0

Total amount of per diems claimed: ($100 x per diem days)
Expenses Claim (receipts must be attached) - Attached

Date/Description:

Date/Description:

Date/Description:

Date/Description:

Total Expenses claim: $361.58
Date Claim Submitted: May 12, 2021

Claimant Signature

{1



5/12/2021 Gmail - Order confirmation — Please don’t go to the store yet!

M Gmail

Heather Asling <heatherasling@gmail.com>

Order confirmation — Please don’t go to the store yet!

1 message

Staples.ca Customer Service <order@staples.ca>
To: Heather Asling <heatherasling@gmail.com>

We will send you an email when your items are ready for pick up.

staplest)

Order Confirmation

Please don't go to the store yet.

19 April 2021 at 16:37

Get dedicated business support. Learn More

Order Number: 11687052
Order Date: April 19, 2021
Air Miles: 84007307570
Purchase Order: OPS Board

Company: Staples Store - 205

We'll send you an email when your order is ready for curbside pick-up.

Hi Heather,

We have successfully received your order. (11687052) We will email you at heatherasling@gmail.com to

let you know when your order is ready to be picked up.

Once your order is ready, you will have 5 days to pick it up at your convenience.

Contactless curbside pickup available at Staples locations.

To protect our customers and associates, and considering social distancing recommendations, orders

must be picked up curbside and not in store.

Here's how it works:

. Upon arrival at the Staples store, call the store number below and an associate will bring out your

order

- Have your valid photo ID and this email ready to show the associates

PICKUP STORE ALTERNATIVE PICKUP PERSON

PickInStore, 88 First Street
Orangeville, Ontario
LOW3J6

https://mail.google.com/mail/u/0?ik=ac6516bb85&view=pt&search=all&permthid=thread-f%3A1697502607306651040%7Cmsg-f%3A1697502607306...
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5/12/2021

Gmail - Order confirmation — Please don’t go to the store yet!

BILLING ADDRESS METHOD OF PAYMENT

Heather Asling

155 Edelwild

American Express 2004

Dr, <br>Orangeville,ON

<br>L9W 3J1
<br>4164179774

ORDER DETAILS:

PRODUCT

fSUS &%

EVECARE

WONITOR .
&)

= =

s

DESCRIPTION QTY UNIT PRICE TOTAL

ASUS 23.8" IPS Frameless Monitor with 1 $149.99 $149.99
AMD FreeSync Technology - VA24EHEY
ltem: 2973621

Microsoft Sculpt Ergonomic Desktop 1 $169.99 $169.99
Keyboard & Mouse Bundle, English
Item: 61988

GST/HST# 126152586

SUBTOTAL $319.98
SHIPPING $0.00
HST 13% $41.58
TOTAL $361.58

Help Centre Head Office

Check out our self-serve Help Centre for up to 6 Staples Avenue

date information on our products and services. Richmond Hill ON L4B 4W3

Call: 1-877-360-8500

Visit Help Centre

Join a live Spotlight virtual event/workshop today!

Learn more about Staples Studio Coworking

Privacy Policy Terms of Service Stqples []

STAPLES® is a registered trademark of Staples Inc., used under license by Staples

Canada ULC.

https://mail.google.com/mail/u/0?ik=ac6516bb85&view=pt&search=all&permthid=thread-f%3A1697502607306651040%7Cmsg-f%3A1697502607306...
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APPROVED REMUNERATION/EXPENSES CLAIM FORM

Name of Board Member/ Secretary: lan McSweeney

Description of Approved Special Meeting/Assigned Work: May 14, 2021 Meeting with Duane
Sprague and Emily Jefferson re Court Security and Prisoner Transportation Grant Issues - IM,
TT, DS, EJ

Remuneration Claim

Number of per diem days claimed: one (1) day

Total amount of per diems claimed: $100 ($100 x per diem days)

Expenses Claim (receipts must be attached) - None

Date/Description:

Date/Description:

Date/Description:

Date/Description:

Total Expenses claim: S0
Date Claim Submitted: May 14, 2021

Claimant Signature




APPROVED REMUNERATION/EXPENSES CLAIM FORM

Name of Board Member/ Secretary: Todd Taylor

Description of Approved Special Meeting/Assigned Work: May 14, 2021 Meeting with Duane
Sprague and Emily Jefferson re Court Security and Prisoner Transportation Grant Issues - IM,
TT, DS, EJ

Remuneration Claim

Number of per diem days claimed: one (1) day

Total amount of per diems claimed: $100 ($100 x per diem days)

Expenses Claim (receipts must be attached) - None

Date/Description:

Date/Description:

Date/Description:

Date/Description:

Total Expenses claim: SO
Date Claim Submitted: May 14, 2021

Claimant Signature

Vg
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	Orangeville Police Services Board Regular (Public Session) Meeting
	Location: Electronic Participation conducted Online via Microsoft Teams
	Date / Time: Tuesday, May 18 2021 at 5:00 p.m.

	Agenda
	1. Call to Order
	2. Disclosures of (Direct or Indirect) Pecuniary Interest
	3. Preliminary Matters
	4. Approval of Agenda
	5. In-Camera Meeting
	6. Public Session
	7. Report from OPP PC Giovannetti – Mental Health Officer and the MCRT Program
	8. OPP Board Amalgamations  – Guest Speaker Larry Scanlon, Chair of Tilsonburg Police Services Board, Tilsonburg Resolutions (see document OPP county Board resolution and TPSB resolution preamble)
	9. Update from Inspector – Detachment Commander Terry Ward.
	10. Police Services Board Financials (see Police Services Board Financials as of April 26, 2021)
	11. Human Trafficking Information (see email Community Safety and Policing Grant)
	12. Upper Grand District School Board – Task Force on Police Prescence
	13. Noise Reduction Letter – Jerry and Lyn Hipfner (see document Noise Reduction Parkview).
	14. Trustee Documentation: Task Force Report on Policing in our Schools (see documentation from Trustee decision on Policing in our schools)
	15. CSP Grant Local and / or provincial stream (see email CSP Grant – Local streams).
	16. Black Cat Speed Measuring Device (see document re: Black Cat Speed Measuring Device).
	17. Sharepoint shared Drive for Orangeville Police Services Board Administration (see documentation: Shared Drive next steps)
	Motion that the Board receive and discuss any update.
	18. Bylaw Review presented by Member Krakar (see document “Under Review” and Appendices in other communities).
	19. Adoption of Minutes of Previous Board Meetings
	20. Board Member Claims for Special Remuneration
	21. Question Period
	22. Presentations
	23. Delegations
	24. Correspondence
	25. Reports
	26. New Business
	27. Adjournment
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